
 

 

Original Research Article 

IMPACT OF POST-COVID-19 LOCKDOWN ON SCHOOL ENGAGEMENT OF 

SECONDARY SCHOOL STUDENTS IN IDEMILI NORTH, ANAMBRA STATE 

 
 

 

Abstract 

The study was carried out to investigate the impact of post-Covid-19 lockdown on school 

engagement of secondary school students in Idemili North, Anambra State. Three research 

questions guided the study. The study employed a survey research design. The population of 

the study comprised all 1,774 Senior Secondary School students (SSS2) in the 18 public 

secondary schools in Idemili North, Anambra State. The sample for the study was 570 

Secondary School students (SSS2) selected through a multi-stage sampling procedure. The 

instrument for data collection was an 18-item questionnaire titled "Impact of Post Covid-19 

Lockdown on School Engagement of Students" which was validated by two experts in the 

Department of Educational Foundations in Nnamdi Azikiwe University, Awka. The reliability 

of the instrument was determined using Cronbach Alpha statistics which yielded the mean 

reliability coefficient value of 0.73 for the three clusters. This was considered high enough to 

confirm the instrument as reliable.  The data were presented in Tables and analyzed with 

arithmetic mean. The findings of the study revealed that post-Covid-19 lockdown has a 

positive impact on the behavioural, cognitive engagement and emotional engagement of 

students. It was summarily concluded that post-Covid-19 lockdown has a positive impact on 

the academic engagement of secondary school students. It was recommended among others 

that Government should endeavour to provide computers and e-learning facilities in 

secondary schools across the state. This will provide a forum for students to access learning 

materials online and be academically engaged with the school even when at home.  

Keywords: Post-Covid-19, Lockdown, School Engagement, Secondary Schools, Idemili 

North, Anambra State 

 

 

Introduction 

 

One of the best legacies a nation can imprint in its citizens is education. This is 

because education is the bedrock and very important in the development of any nation. It 

forms the basis for literacy, skill acquisition, technological advancement and the ability to 

harness human and material resources towards the achievement of societal goals (The Federal 

Republic of Nigeria, 2013).  This can only be achievable if the education system is 

comprehensive, sustainable and continuously meet the challenges of the globalized and fast-

changing world (Gbenedio & Danner, 2021). Education is the process of transmitting what is 

worthwhile to members of society. It encompasses all those experiences of the individual 

through which knowledge is acquired and intellect enlightened and all these happen through 

learning. 

Learning is a relatively permanent change in an individual's behaviour due to practice, 

insight and experience (Ebenebe, Unachukwu & Nwosu, 2021). Learning experiences 



 

 

presented to the learner should be all-inclusive to reflect their varied abilities to both arouse 

their interest and get them involved as they interact with their environment (Offorma, 2021). 

Depending on the epistemology underlying the learning design, learners might interact with 

teachers, with content and/or with other people (Nweke, 2016). Many educators expend an 

enormous amount of effort to design their learning to maximize the value of those 

interactions.  The task of education is to help students to become useful members of society 

and this training is dependent on the learning environment of the student. As such an 

important factor that influences students' learning is the environment and of great import to 

this study is the school environment. 

The school environment plays a vital role in determining how students perform or 

respond to circumstances and situations around them (Onwuka, 2011). This implies that no 

society is void of environmental influences. School environmental factors could have a lot of 

positive or negative impacts on students' learning depends on the quality of school culture, 

instructional materials, discipline, physical facilities, teacher quality and the location of the 

school (Molinar & Grazia, 2021; Weli & Nnaa, 2020; Olayinka, 2016; Mugizi, 2021). The 

school environment determines to a large extent how a student behaves and interacts (Awori, 

Sekiwu, Ssempala & Naluweba, 2020). Nevertheless, the utilization of the physical school 

environment was put to a hold owing to the advent of the Covid-19. 

The global Covid-19 pandemic started in Wuhan, China in 2019 and within a short 

period, spread over other countries of the world (Majolly & Al-Hindi, 2020). The pandemic 

ushered in a range of government-sanctioned and structure-shifting risk-control directives 

across Nigeria and the globe in an attempt to curtail the spread of the novel coronavirus 

disease. For instance, the Federal Government of Nigeria introduced various containment 

strategies such as the closing of the national borders and airspace, schools, worship centres, 

markets and other public places, and cancelling mass gatherings (Anierobi, Okeke & Joe-

Akunne, 2021). The lockdown in Nigeria cut across all the locations including Anambra 

State. For some sectors, the immediate impact of this post-Covid-19 lockdown was evident 

and one of them is the education sector. 

The vision of Nigeria's educational system is to be pace-setting education in terms of 

learning, character building and service to mankind with a mission to produce competent, 

self-reliant and resourceful graduates-citizens with high moral standards in our society 

(Obododike & Okekeokosisi, 2020). The nationwide school closures disrupted learning and 

access to vital school-provided services for a record number of students in Nigeria. COVID-

19 disrupted the landscape of learning in Nigeria by limiting how students accessed learning 



 

 

across the country.  For an already fragile education system, the COVID-19 pandemic poses 

unprecedented challenges to the government, students, and parents that will highlight and 

could amplify some of the cracks in the system (Eze, Chinedu-Eze, & Bello, 2018). 

According to the report by UNESCO (2020), the closure of educational institutions impacted 

over 91% of the world's student population. One of the impacts of the Covid-19 pandemic 

could be on the students' school engagement. 

School engagement is generally considered to be among the better predictors of 

learning and personal development. The more students study or practice a subject, the more 

they tend to learn about it. Likewise, the more students practice and get feedback on their 

writing, analyzing, or problem-solving, the more adept they should become (Kuh, 2015). The 

very act of being engaged also adds to the foundation of skills and dispositions that are 

essential to living a productive and satisfying life after college. That is, students who are 

involved in educationally productive activities in college are developing habits of the mind 

and heart that enlarge their capacity for continuous learning and personal development 

(Shulman, 2014). In this respect, student engagement was defined by Gunuc (2013) as the 

quality and quantity of students' psychological, cognitive, emotional and behavioural 

reactions to the learning process as well as to in-class/out-of-class academic and social 

activities to achieve successful learning outcomes.  

Cognitive engagement includes investment in learning, the value given to learning, 

learning goals, self-regulation and planning. The cognitive engagement has an important 

relationship with learning motivation. Cognitive engagement refers to students who invest in 

their learning, who accordingly determine their needs and who enjoy their mental difficulties 

(Gunuc, 2013). Emotional engagement involves students' responses to the teacher, peers, 

course content and to the class which all include attitudes, interests and values (Fredricks, 

Blumenfeld and Paris, 2014). Fredrick et al added that such emotions as a sense of belonging 

to school/university, loving the university and feeling like a member of a group are also 

examined within the scope of emotional engagement. Behavioural engagement includes 

students' participation in academics, their efforts, their attendance in classes and their class 

participation (Gunuc, 2013). The basics of behavioural engagement could be said to be 

related to class activities. The campus (out-of-class) and social activities are also examined 

within the scope of behavioural engagement.  

The theory of involvement by Alexander Astin (1984) posited that the amount of 

learning and personal growth associated with any educational program is directly 

proportionate to the quality and quantity of student involvement in that program. Student 



 

 

involvement refers to the amount of physical and psychological energy that the student 

devotes to the academic experience. Involvement theory accentuates students' behaviour, that 

is, what students do and how they behave in the course of discharging learning activities. In 

other words, the theory emphasizes the active participation of the student in the learning 

process.  

Previous studies recorded that academic passion has a positive relationship with 

academic engagement while teacher developmental feedback positively moderated the 

relationship between academic passion and academic engagement (Zhao, Liu & Qi, 2021). In 

their study, Sundaresen et al (2020) observed a high anxiety level among students during the 

period of Covid-19 lockdown. Anxiety, as a psychological construct, can affect the academic 

engagement of students even after the lockdown especially when not addressed. Similarly, 

Wang, Zhang, Zhao, Zhang and Jiang (2020) aver that heightened uncertainty and its 

bearings on students' academic progress could influence students' psychological well-being. 

A study by Anierobi, Okeke and Joe-Akunne (2021) revealed that post-covid-19 pandemic 

lockdown has a high impact on the psychosocial adjustment of university students. Zhang et 

al (2021) found that adaptability (the ability to respond to changes) and student engagement 

are significantly positively correlated with positive academic emotion. This implies that 

positive academic emotion can students' adaptability and engagement with learning. 

 Sequentially, Seetan et al (2021) in a study with medical students showed that the 

covid-19 pandemic harmed the students' study life and social relationships. Similarly, Uddin 

and Uddin (2021) equally revealed that the Covid-19 pandemic affected the mental health of 

students as a result of social, economic and educational factors.  In their study, Orok et al 

(2020) showed a considerable effect of COVID-19 on mental health, social life, safety and 

formal learning among the students. A study by Ojetunde, Bamigbala and Oyegoke (2020) 

found that during the period of the Covid-19 pandemic, the behavioural engagements of 

students were significantly affected. A negative effect of school closures on student 

achievement was found by Hammerstein et al (2021). This could be a result of seemingly the 

absence of teacher-student face-to-face interaction that could boost behavioural engagement 

of the students. To Mupa and Chinooneka (2015), teachers' poor students' engagement in 

non-utilization of instructional materials, or teaching the students in harsh and unconducive 

teaching and learning environments all contribute to poor school engagement of students. 

Statement of the Problem 

Before the pandemic, the normal running of academic activities was the order of the 

day. Students were joyfully attuned to the school programme and activities. However, things 



 

 

took a new turn with the advent of Covid-19. Academic sessions were disrupted after the 

coronavirus was declared a public health emergency. This left many students and educators in 

a rude shock as some of these institutions were at the point of preparing for an examination, 

admitting new students, and beginning a new term, among others. Educational institutions 

around the world including in Africa have resulted in looking for ways to cope and adapt to 

academic changes because of this pandemic. Now, the pandemic is gradually winding down 

as normal activities have returned to various sectors of the economy including the academic 

sector, it is of interest to the researcher to find out the impact of post-Covid-19 lockdown on 

school engagement of secondary school students in Idemili North, Anambra State. This study 

was guided by three research questions. They are:  

1. What is the impact of post-Covid-19 lockdown on students' behavioural engagement 

in Idemili North, Anambra State? 

2. What is the impact of post-Covid-19 lockdown on students' cognitive engagement in 

Idemili North, Anambra State?  

3. What is the impact of post-Covid-19 lockdown on students' emotional engagement in 

Idemili North, Anambra State?  
 

Method 

The descriptive research design was adopted in the conduct of the study. This is 

because the study sought to describe the existing phenomenon without manipulating the 

variables of interest. The population of this study comprised 1,774 senior secondary two 

(SS2) class students in 18 public secondary schools in Idemili North, Anambra State. The 

sample size was 570 SS2 students drawn through a convenient sampling procedure. Ten 

schools were picked using convenient random sampling while students who were willing 

after briefing and assuring them confidentiality participated in the exercise. 

Instrument for Data Collection 

The instrument used for data collection is a researcher-structured questionnaire titled: 

Impact of Post Covid-19 Lockdown on School Engagement of Students Questionnaire 

(IC19LOSESQ).  The instrument was divided into two sections, Section A and Section B. 

Section A contains personal information about the respondents, while Section B has three 

clusters containing 18 items to address the behavioural, cognitive and emotional engagement 

of students as represented in the research questions. The questionnaire was structured on a 4-

point scale of Strongly Agree (SA), Agree (A), Disagree (D) and Strongly Disagree (SD) and 

weighted 4, 3, 2 and 1 respectively. 
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Validity and Reliability of the Instrument 

The validity of the instruments was determined by experts at Nnamdi Azikiwe 

University, Awka. To determine the reliability of the instruments, there was a trial test on 35 

secondary school students of Nnamdi Azikiwe University high school, Awka. The Cronbach 

Alpha statistic was adopted to estimate the internal consistency of the instruments. The 

analysis yielded alpha coefficients of 0.74, 0.70 and 0.76 were obtained respectively for the 

three clusters, while the overall co-efficient value was 0.73which was considered high and 

showed that the instruments were reliable for use. 
 

Ethical Consideration 

The researchers obtained permission from the school authorities before administering 

the questionnaire to the students. The purpose of the research was explained to the 

respondents and they were assured of confidentiality and anonymity of their responses. All 

the students that were willing to participate in the exercise were given the questionnaires to 

respond to without any form of coercion.  

Method of Data Analysis 

Data collected were presented in Tables and analyzed using the arithmetic mean. To 

determine the cut-off point for acceptance and rejection, the average mean score of 2.50 was 

used based on the four-point response scale. The decision rule, therefore, was that any 

weighted mean score from 2.50 and above was accepted while weighted mean scores below 

2.50 were taken as disagree or rejected. 

 

Results 
 

Research Question One: What is the impact of post-Covid-19 lockdown on students' 

behavioural engagement in Idemili North, Anambra State? 
 

Table 1: Mean Ratings of Respondents on the Impact of Post Covid-19 Lockdown on 

Students' Behavioural Engagement in Idemili North, Anambra State (N=570) 

S/N Items   Remark 

1. The post Covid-19 lockdown made me feel so reluctant to come 

to school regularly 

    2.54 Agree 

2. As a result of the post Covid-19 lockdown, I do feel reluctant to 

participate in take-home assignment 

    2.32 Disagree 

3. Owing to the impact of post Covid-19 lockdown, I now feel so 

reluctant to participate in school organized seminars  

    2.55 Agree 

4. As a consequence of the post Covid-19 lockdown,  I now have a 

job that takes me away from school sometimes 

    2.52 Agree 

Comment [i2]: Is there any reference for this 
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5. The post Covid-19 lockdown made me feel so attached to 

staying at home  

    2.50 Agree 

 Grand Mean     2.49 Disagree 

Data in Table 1 show that items 1,3, 4 &5 have mean scores above 2.50. This 

indicates that the respondents agree that the post-Covid-19 lockdown has made them feel so 

reluctant to: come to school regularly, and participate in school-organized seminars. 

Furthermore, during the period of post-Covid-19 lockdown, students now have a job that 

takes them away from school and they feel so get attached to staying at home. Nevertheless, 

item 2 has a mean score below 2.50 indicating that students disagree that they lack interest in 

homework in post-covid-19 pandemic lockdown. The grand mean of 2.49 which is below the 

cut-off mean of 2.50 further indicates that the respondents agree that post-Covid-19 

lockdown positively impacted their cognitive engagement. This is so because the items were 

negatively worded, thus, the interpretation of the below cut off mean should be interpreted as 

a positive impact. 
 

Research Question Two: What is the impact of post-Covid-19 lockdown on students' 

cognitive engagement in Idemili North, Anambra State?  
 

Table 2: Mean Ratings of Respondents on the Impact of Post Covid-19 Lockdown on 

Students' Cognitive Engagement in Idemili North, Anambra State (N=570) 

S/N Items   Remark 

1. Owing to the post Covid-19 lockdown, I tend to have no desire 

to continue with my academics 

    2.25 Disagree 

2. As a consequence of the post Covid-19 lockdown, I find it hard 

to spare time to synthesize and organize ideas.  

    2.22 Disagree 

3. Post Covid-19 lockdown has made me realize that I don’t need 

to fight for high grades 

    2.16 Disagree 

4. As a consequence of the post Covid-19 lockdown, I tend to have 

lost hold of some of my basic academic abilities 

    2.17 Disagree 

5. As a consequence of the post Covid-19 lockdown, I find 

studying  bit stressful 

    2.59 Agree 

 Grand Mean     2.28 Disagree 

Data in Table 2 show that items 1-4 have mean scores above 2.50 except item 5. This 

indicates that the respondents disagree that post-Covid-19 lockdown has made them feel so 

reluctant to: continue with their academics, spare time to synthesize and organize ideas, fight 

for high grades or tend to have lost hold of some of their basic academic abilities, rather, they 



 

 

now find studying bit stressful. The grand mean of 2.28 which is below the cut-off mean of 

2.50 further indicates that the respondents agree that post-Covid-19 lockdown positively 

impacted their cognitive engagement. This is so because the items were negatively worded, 

thus, the interpretation of the below cut off mean should be interpreted as a positive impact. 

 

Research Question Three: What is the impact of post-Covid-19 lockdown on students' 

emotional engagement in Idemili North, Anambra State? 
 

Table 3: Mean Ratings of Respondents on Impact of Post Covid-19 Lockdown on 

Students' Emotional Engagement in Idemili North, Anambra State (N=570) 

S/N Items   Remark 

1. Owing to the post Covid-19 lockdown, I tend to distance myself 

from people out of fear of contracting the virus  

    2.32 Disagree 

2. I no longer feel the enthusiasm to make frequent contributions in the 

classroom. 

    2.27 Disagree 

3. Owing to the post Covid-19 lockdown, I no longer make myself 

available to tutor other students (paid or voluntary) during the 

non-school hours due to my waning passion 

    2.26 Disagree 

4. I feel so reluctant to discuss class issues and projects with my 

fellow students. 

    2.18 Disagree 

5. The post Covid-19 lockdown has made me to look out for only 

the subjects I enjoy most while paying less attention to others. 

    2.67 Agree 

 Grand Mean     2.34 Disagree 

 

Data in Table 3 show that items 1-4 have mean scores below 2.50. This indicates that 

the respondents disagree that as a consequence of post-Covid-19, they tend to distance 

themselves from people, feel no enthusiasm to make frequent contributions in the classroom, 

be unavailable to tutor other students (paid or voluntary) during the non-school hours, feel so 

reluctant to discuss class issues and projects with their fellow students, but they focus more 

on the acquisition of life skills that what the teacher teaches in the class and look out for only 

the subjects they enjoy most while paying less attention to others. The grand mean of 2.34 

which is below the cut-off mean of 2.50 further indicates that the respondents agree that post-

Covid-19 lockdown positively impacted their emotional engagement. This is so because the 

items were negatively worded, thus, the interpretation of the below cut off mean should be 

interpreted as a positive impact. 

Summary of Findings 



 

 

Based on the analysis of data, the following findings were made: 

1. The students perceived that post-Covid-19 lockdown has a positive impact on their 

behavioural engagement.  

2. The students perceived that post-Covid-19 lockdown has a positive impact on their 

cognitive engagement.  

3. The students perceived that post-Covid-19 lockdown has a positive impact on their 

emotional engagement.  

Discussion of Findings 

The findings of the study revealed that post-Covid-19 lockdown has a positive impact 

on students' behavioural engagement. This is reflected in Table 1 where the respondents 

disagreed that post-Covid-19 lockdown has made them feel reluctant to participate in take-

home assignments. However, they agreed that during the post-Covid-19 lockdown they now 

have a job that takes them away from school, they feel reluctant to participate in school-

organized seminars; they feel so get attached to staying at home and feel so reluctant to come 

to school regularly,. The findings of the study agree with Mupa and Chinooneka (2015) who 

asserted that teachers' poor students' engagement in non-utilization of instructional materials, 

or teaching the students in harsh and unconducive teaching and learning environments all 

contribute to poor school engagement of students. Though, Ojetunde, Bamigbala and 

Oyegoke (2020) found that during the period of the Covid-19 pandemic, the behavioural 

engagements of students were significantly affected while a study by Hammerstein et al 

(2021) showed a negative effect of school closures on student achievement. This could be a 

result of the seeming absence of teacher-student face-to-face interaction that could boost the 

behavioural engagement of the students. Nevertheless, this present study revealed that 

behavioural engagement of students was positively affected when the Covid-19 lockdown 

was relaxed.  

The findings of the study revealed that post-Covid-19 lockdown has a positive impact 

on students' cognitive engagement. This is owing to indices in Table 2 which indicates that a 

good number of respondents agree that in the post-Covid-19 lockdown, they still find 

studying a bit stressful. Nevertheless, they disagreed that it has made them feel so reluctant 

to: continue with their academics, to spare time to synthesize and organize ideas, to fight for 

high grades and now tend to have lost hold of some of their basic academic abilities.  Though  

Seetan et al (2021) found that the Covid-19 pandemic had a negative impact on the students' 

study life and social relationships; Orok et al (2020) showed a considerable effect of COVID-

19 on mental health, social life, safety and formal learning among the students and Uddin and 



 

 

Uddin (2021) equally revealed that Covid-19 pandemic affected the mental health of students 

as a result of social, economic and educational factor, this present study showed that the 

relaxation of covid-19 pandemic lockdown has positively impacted the cognitive engagement 

of students in learning.   

The findings of the study revealed that post-Covid-19 lockdown has a positive impact 

on students' emotional engagement. This is owing to the indices in Table 3 which indicates 

that the respondents disagreed that as a consequence of post-Covid-19, they tend to distance 

themselves from other students, feel no enthusiasm to make frequent contributions in the 

classroom, be unavailable to tutor other students (paid or voluntary) during the non-school 

hours, feel so reluctant to discuss class issues and projects with their fellow students, focus 

more on the acquisition of life skills that what the teacher teaches in the class but they agreed 

that in the post-Covid-19 lockdown, they look out for only the subjects they enjoy most while 

paying less attention to others. The finding of the study agrees with Zhao, Liu and Qi (2021) 

that academic passion has a positive relationship with academic engagement while teacher 

developmental feedback positively moderated the relationship between academic passion and 

academic engagement. Deductively, the academic passion developed by students via their 

teachers' efforts inspired them into engaging in their academic tasks. It further agrees with 

Anierobi, Okeke and Joe-Akunne (2021) that post-covid-19 pandemic lockdown has a high 

impact on the psychosocial adjustment of students. Similarly, the finding of this study agrees 

with Zhang et al (2021) who found that adaptability (the ability to respond to changes) and 

student engagement are significantly positively correlated with positive academic emotion. 

This implies that positive academic emotion exhibited by the students boosted their 

adaptability and engagement with learning. 

  However, the finding of this study disagrees with Sundaresen et al (2020) who found 

a high anxiety level among students during the period of Covid-19 lockdown. This could be 

because Sundaresen et al carried out their study in 2020 when the effect of the Covid-19 

pandemic lockdown was still high. This present study is carried out in 2022. The time 

interval is enough to bring about the disparity in the findings of the two studies. Similarly, 

Wang, Zhang, Zhao, Zhang and Jiang (2020) aver that heightened uncertainty and its 

bearings on students' academic progress could influence students' psychological well-being.  

Conclusion  

Based on the findings of the study, it was concluded that relaxing of Covid-19 

lockdown has a positive impact on the behavioural, emotional and cognitive engagement of 

the secondary school students in Idemili North, Anambra State.  



 

 

Implications of the Study 

Covid-19 post lockdown has a positive impact on the secondary school students’ 

school engagement on the cognitive, behavioural and affective domains. This is an evidence 

that the lockdown arising from Covid-19 pandemic which brought about schools closure has 

debilitating impacts on the students despite the efforts to engage the students via online 

teaching. In other words, the finding of this study implies that students engaged more actively 

in their students at the relaxation of the Covid-19 pandemic lockdown. 

Limitations of the Study   

The study did not distinguish between male and female students or day students from 

boarding school students in getting their responses. Moreover, only the students who 

volunteered were given the opportunity to participate in filling out the questionnaires. The 

responses of the unwilling students might have made a greater impact if they had participated 

in the exercise. 

Recommendations   

Based on the findings of the study, the following recommendations were made: 

1. Government should continue to sensitize the public especially schools on the need for 

continual observation of covid-19 protocols in this post-covid-19 pandemic lockdown 

to enable schools to remain safe for students' school engagement. 

2. Government should also endeavour to provide computers and e-learning facilities in 

secondary schools across the state. This will provide a forum for students to access 

learning materials online and be academically engaged with the school even when at 

home. 

3. Teachers and school authorities should ensure that their schools observe covid-19 

protocols to avoid the spread of the virus as students engage in their day to day school 

activities. 

4. Teachers should devise motivational strategies to arouse the negatively affected 

interest of students in actively engaging in school activities due to the covid-19 

lockdown that brought about schools shut down. 

5. School authorities should make their school environment enriching to help the 

students reignite their passion for learning. 

Future Studies 

The current study did not extend its survey towards the socio-economic and school type 

differences of the students.  There is the possibility that the impact of the post-covid-19 

pandemic lockdown may differ on students based on their socio-economic dispositions and 
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their school type. New studies should therefore, compare socio-economic disparities of the 

students and their school type in order to have deeper insight on the actual impact that post-

Covid-19 pandemic lockdown has on the students. 
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