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ABSTRACT 

THIS ACTION RESEARCH WAS INTENDED TO FIND OUT STUDENTS’ PERCEPTION 

OF THE PRACTICE OF FEEDBACK IN THE CLASSROOM, ITS IMPACT ON THEIR 

LEARNING, THEIR PREFERENCE OF MODES OF FEEDBACK, AND THE NATURE OF 

FEEDBACK INFORMATION AND TO IMPROVE THE STRATEGY OF PROVIDING 

CONSTRUCTIVE FEEDBACK TO STUDENTS. 

THIS ACTION RESEARCH WAS CONDUCTED AT LHUENTSE HIGHER SECONDARY 

SCHOOL AND ENGAGED SEVENTH TO NINTH-GRADE PARTICIPANTS. THE TOTAL 

SAMPLE POPULATION WAS 86 STUDENTS. THE STUDY EMPLOYED A 

QUANTITATIVE APPROACH TO RESEARCH. IN THIS QUANTITATIVE RESEARCH 

DESIGN, PREDETERMINED STATEMENTS WITH PRE-CODED FIVE-POINT LIKERT 

SCALE QUESTIONNAIRES WERE SELF-ADMINISTERED TO THE PARTICIPANTS TO 

GATHER DATA. 

THE STUDY REVEALED THAT CONSTRUCTIVE FEEDBACK HAS A POSITIVE 

BEARING IMPACT ON THE LEARNING CYCLE OF STUDENTS. THE STUDY'S 

FINDINGS REVEALED THAT DESCRIPTIVE FEEDBACK DELIVERS A GOOD 

AMOUNT OF INFORMATION, WHICH ULTIMATELY HELPS STUDENTS ACHIEVE 

LEARNING GOALS. 
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FURTHERMORE, THE STUDY SHOWED THAT MOST STUDENTS WANT FEEDBACK 

WHILE PERFORMING A LEARNING TASK, IMMEDIATELY AFTER COMPLETING THE 

LEARNING TASK AND ON THE QUALITY AND SKILLS. THE FINDINGS ALSO 

REVEALED THAT STUDENTS WANT TO PRACTICE PEER ASSESSMENT 

VIGOROUSLY. 

ADDITIONALLY, THE FINDINGS SHOWED THAT FEEDBACK SHOULD BE MADE 

ACCESSIBLE TO STUDENTS SINCE THE CHOICE OF WORDS AND HANDWRITING 

ALSO DETERMINE THE ACCESSIBILITY OF STUDENTS TO GET ACCURATE 

INFORMATION TO IMPROVE THEMSELVES. 

Keywords: Feedback, Self-regulation, Peer Assessment, Learning Goals, Learning Task, 

Students. 

INTRODUCTION 

THE DEFINITIONS OF FEEDBACK FROM MULTIPLE AUTHORS SHOW MANY 

FEATURES IN COMMON. FEEDBACK IS DEFINED AS INFORMATION ABOUT THE 

GAP BETWEEN THE QUALITY OF LEARNING TASKS, THE CURRENT LEVEL OF 

UNDERSTANDING AND THE EXPECTED OUTCOMES (WOOD, 2007). SIMILARLY, 

HATTIE AND TIMPERLY (2007) DEFINED FEEDBACK AS INFORMATION PROVIDED 

BY AN AGENT (TEACHERS, PEERS, PARENTS, BOOKS, EXPERIENCES, SELF) 

REGARDING ONE’S LEARNING, QUALITY OF PERFORMANCE AND 

UNDERSTANDING. FURTHERMORE, SADLER (1989) AND BROUNSTEIN ALSO 

AGREED THAT FEEDBACK SHOULD CONTAIN INFORMATION THAT IS SPECIFIC TO 

THE QUALITY OF LEARNING TASKS, SKILLS AND STUDENTS’ UNDERSTANDING. 

THE OBJECTIVE OF FEEDBACK IS TO INFORM STUDENTS ON HOW TO IMPROVE 

THEIR LEARNING. THROUGH FEEDBACK, STUDENTS CAN IMBIBE MEANINGFUL 

VALUES, SKILLS, APTITUDE AND KNOWLEDGE, WHICH AIDS IN GAINING 
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MOMENTUM IN THEIR LEARNING PROGRESS. 

MOREOVER, IT HELPS TO CLOSE THE LEARNING GAP TO ACHIEVE STUDENTS’ 

LEARNING OUTCOMES (ATTALI & POWERS, 2008). THUS, FEEDBACK IS NOT TO 

PASS JUDGMENT ON THE STUDENT’S PERFORMANCE OF A TASK OR LEVEL OF 

UNDERSTANDING. MOST OF THE FORMATIVE ASSESSMENT PRACTICES IN 

SCHOOL ARE ASSIGNMENTS, PRACTICAL WORK, PROJECT WORK, EXHIBITIONS, 

MODELS CONSTRUCTION, PRESENTATIONS, PORTFOLIOS, HOMEWORK, 

CLASSWORK, ETC. THE ASSESSMENT CRITERIA ARE DEVELOPED TO ASSESS 

CHILDREN’S LEARNING TASKS. TEACHERS PROVIDE FEEDBACK TO CHILDREN IN 

REFERENCE TO THE ASSESSMENT CRITERIA OF THE LEARNING TASK. 

THEREFORE, CONSTRUCTIVE FEEDBACK HELPS STUDENTS TO RECOGNISE 

THEIR STRENGTHS AND WEAKNESSES AND STRATEGY TO ACHIEVE LEARNING 

OUTCOMES. 

 

PROBLEM STATEMENT 

The general observation in our school context found that the seriousness of providing 

feedback by teachers to students remains questionable. As much as the teachers do not 

follow proper guidelines and strategies, students too lack a sense of meaning and 

purpose of feedback. While meta-analysis work of Hattie & Timperly (2007) revealed that 

feedback is powerful and has positive impacts on children’s learning, it is generally 

observed that many do not practice with proper guidelines and strategy in our school 

context. The teachers also observe that students are not willing and coming forward to 

receive feedback. 

Moreover, it was observed that even if teachers provide feedback, students do not use it. 

A teacher needs to teach students the importance of feedback. 

Burke and Pieteric (2010) stated that how students receive feedback from teachers 
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determines children’s self-esteem, confidence and attitude towards learning. The study 

showed that teachers’ feedback negatively impacts students; it can crush their confidence, 

destroy their motivation, and render them impotent for future learning. Further, the 

ignorance and negligence of teachers about the principles, framework, and strategies of 

providing feedback may negatively impact children. The teachers need to diagnose 

children’s difficulties while performing tasks. Teachers should feed children with 

information that helps them develop skills and knowledge. The conventional beliefs of 

giving advice, praise, general comments on improving, evaluation and providing grades 

are considered feedback. However, none of these offers descriptive and specific 

information to enhance their learning and achieve learning goals, in what they are good at 

and what needs to be done to improve learning. 

SIGNIFICANCE AND PURPOSE 

Teachers need to rethink strategizing the standard framework of providing constructive 

feedback to students. Feedback is the crucial instructional content and method with which 

students learn by internalizing the information to improve learning tasks. The primary 

objectives of this action research are to find out students’ perception of the impact of 

feedback on learning, students’ choice of mode of feedback, nature of feedback 

information and develop a strategy to provide feedback. This will further create awareness 

of the importance of feedback and the strategy of providing feedback in school.  

Additionally, this action research would firmly embrace the rationality of formative 

assessments, inform and guide teaching and learning, help students set learning goals, 

motivate students, and notify the other stakeholders about the children’s learning and 

performances. 

This action research on feedback would encompass the wide range of learning 

components in the life of students; it would help clarify the meaning of quality performance 

by setting goals, criteria, or expected standards for assessments, facilitating the 
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development of self-assessment (reflection) in learning and delivering the high-quality 

information. This will help in enhancing dialogue between teachers and students, among 

peers, and identify the needs of children. 

Research Questions 
 
An action research on Students’ Perception on Feedback Practice in Classroom to 

Enhance Learning is centred on the following research questions.  

1. How can we provide constructive feedback to improve children’s learning? 

2. What should be the nature of feedback information? 

3. Which feedback content, descriptive or evaluative, is effective for children’s 

learning? 

4. Which is the most preferred mode of feedback? 

LITERATURE REVIEW 

Definitions of Feedback 

As perceived by Wood (2007), in an educational context, feedback is information that 

makes learners become aware of the gap between their current level of knowledge or skill 

and the learning goals. According to Hattie and Timperly (2007), feedback is defined as 

information provided by an agent (teachers, peers, parents, books, experiences, self) 

regarding one’s learning, quality of performance, understanding. Thus, any agent can 

provide helpful information on improving their learning, alternative strategies, solving 

problems with new methods, corrective and diagnostic reports, feeding with different 

ideas, and motivating the learners. The learners can modify their skills, understand 

concepts better and learn to achieve the learning goals. 

As noted by Sadler (1989), “Feedback is information specifically relating to the task or 

process of learning that fills a gap between what is understood and what is aimed to be 
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understood.” Furthermore, Brounstein asserts that the constructive feedback is 

information-specific, issue-focused, and observation-based.” 

FEEDBACK INFORMATION 

Evaluative Feedback, 

This kind of feedback information is presented in the forms of grades, praises, rewards, and 

brief general comments of the overall estimation of the quality of the learning tasks. However, it 

does not convey the students’ learning difficulties and their guidance to improve skills and 

learning. Sometimes, evaluative feedback becomes judgmental when the grades reflect how 

good or bad are students' work. The students who secured good grades feel better, while those 

who secured low grades feel worse. As Hattie and Timperly (2007) discussed, the impact of 

feedback on learning achievement is low when focused on “praise, rewards, and punishment”. 

 Descriptive Feedback 

Effective feedback provides students with detailed information on how to improve learning 

and skills (Taylor & Nolen, 2008). Descriptive feedback addresses three fundamental 

questions of learning: where am I going? (learning goals); how am I going? (processes 

and strategies in learning); and, where to next? (greater possibilities of higher learning) 

(Hattie & Timperly, 2007). The meta-analysis findings by Hattie and Timperly (2007) found 

that the most effective feedback forms provide clues or reinforcement to learners to 

achieve learning goals. 

How can Feedback be Effective for Learning? 

Students benefit from feedback when the feedback messages are clear about learning 

and not based on comparisons, competition or ability. As noted by Timms, DeVelle & Lay 

(2016), feedback can encourage all students to believe they can improve their work, 
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learning, understanding and skills compared with others. 

Meta-analysis of feedback effects on motivation by Deci, Koestner and Ryan found a 

negative correlation between extrinsic rewards and task performance. In addition, when 

feedback was administered in a controlling manner (e.g., saying that students must 

perform as they should have performed), the effects were even worse. Thus, Deci et al. 

concluded that they are a controlling strategy that often leads to greater surveillance, 

critical, evaluation, and competition, all of which have been found to demoralize students 

(Hattie & Timperly, 2007). Moreover, feedback has a potentially significant impact on 

learning if students get information about a learning task and how to do it more effectively, 

which relates to learning goals and doesn’t threaten their self-esteem. 

Generally, feedback has to be given immediately after completing the learning task. 

Students can incorporate information they receive from their tutors into the subsequent 

performance to improve the quality of their learning tasks. Moreover, they should be given 

sufficient time to internalize the feedback before providing second-time feedback. 

The research suggests that feedback is frequently written in language that is not 

accessible to students. Thus, one way of transmission of feedback has little impact on 

students’ learning. Nicol (2008) suggests that they could also set some class time aside 

for decoding and discussion of feedback comments provided by teachers by forming small 

groups and letting students share and discuss feedback comments which would heighten 

students’ understanding. 

Learning becomes meaningful when teachers and students are all engaged in the 

feedback process and promote self-evaluation and regulation (essential aspects of any 

effective learning process). They can incorporate self and peer assessment strategies to 

achieve this. 
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Self-assessment as Feedback 

Self-assessment is a part of formative assessment in which children evaluate their quality 

of learning tasks and judge the degree to which they reflect explicitly stated goals or 

criteria. 

Moreover, self-assessment is self-reflection on one’s strengths and weaknesses in 

learning and accordingly identifies strategies to improve. The rationale of self-assessment 

also fairly matched with the feedback model developed by Hattie and Timperly (2007). 

The feedback model must occur at four levels, where one is at self-level. At the self-level, 

students have the opportunity to evaluate the quality of their work. Self-evaluation helps 

recognise the progress of one’s learning and what needs to be done in the future. 

Therefore, cultivating the habits of self-assessment empowers students to take 

responsibility, independence, and ownership of learning. 

Paul Pintrinch (2000) defines self-regulation as monitoring and managing one’s learning. 

Research suggests that self-regulation and student achievement are closely related. The 

students who set goals, make flexible plans to meet them, and monitor their progress tend 

to learn more and do better than students who do not. Therefore, self-assessment is a key 

to self-regulation where students become aware of the learning goal and check one’s 

progress towards it (Grondlund & Waugh, 2008). 

Moreover, Linn and Gronlund (2008) also assert that students must construct the criteria 

to evaluate their work. While doing so, self-evaluation can be integrated into the learning 

activities by regularly providing opportunities for students to reflect on their progress 

concerning learning outcomes. 

Peer Assessment as Feedback 
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Peer assessment engages students to assess the learning task among peers. Peer 

assessment encourages collaborative learning by interchanging information about what 

constitutes good work. Peer assessment among students peer individualizes and actively 

engages students in assessing peer’s work. It makes them familiar with assessment 

criteria, examines the quality of learning tasks, identifies strengths and weaknesses and 

discusses what can be done for further improvement (McMillan, 2007). 

Peer assessment helps to engage students in commentary on the work, which can 

heighten their capacity for judgment and intellectual choices. The main focus of peer 

feedback can be on learning and the quality of work about the goal. This enhances 

students to clarify their ideas, doubts and share meaningful information. 

METHODOLOGY 

Population and Sample 

This action research study was carried out from August 1 to November 4, 2019. The study 

involved 86 participants from grade VII to IX; 33 students from grade VII, 22 from grade 

VIII, and 31 from grade IX. Random selection of students will not be applied as the 

random selection may give inaccurate information because the primary focus of the study 

is to bring progression in every student through feedback mechanisms. 

Data Instrumentation 

This action research used a quantitative method. The data was collected through self-

administered questionnaires. The questionnaires were used to elicit information from 

respondents and are not intended to show whether the respondent is right or wrong. The 

questionnaires were developed based on findings from literature review and classroom 

observation. The quantitative data analysis for both pre-and-post-line data was analyzed 

using Microsoft Excel. Moreover, participants’ perceptions from open comments questions 



 

10 

were analyzed by drawing themes.   

Result 

Baseline Data Interpretation and Analysis 

The findings from baseline data helped researchers determine the students’ current 

understanding, perspective, attitude and practice of giving feedback in the classrooms. 

Thus, based on the results of the baseline data, we accordingly devised intervention 

strategies of the mechanisms of providing constructive feedback to students. 

Students’ Perception of the Importance of Feedback and Feedback Timing 

The majority of the respondents felt the importance of feedback and feedback timing as 

reflected in figure 1. For instance, 94.1% of the respondents (81 students) felt that the 

feedback was important for their learning. Additionally, about 63.9% of the respondents 

(55 students) wanted feedback immediately after completing the learning task. These 

findings are consistent with the findings of Hattie and Timperly (2007) who noted the 

significant impact of feedback on learning if students get feedback about a task and how 

to do it more effectively and are related to the learning goals. 

Figure 1: Students’ perception of the importance of feedback and feedback timing 

 

Practice Trends of the Mode of Feedback 

Figure 2 portrays the practice of mode of feedback by teachers and students. About 

48.8% of the respondents (42 students) perceived that they received written feedback 

while 62.7% (54 students) felt that they received oral feedback. However, 18.7% of the 
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respondents (16 students) and 10.5% (9 students) felt that they had not received written 

and oral feedback respectively. 

 

 

 

Figure 2: Students’ perception of the mode of feedback 

 

The practice of Frequency of Feedback 

Figure 3 depicts the students’ perception of the frequency of feedback received from 

teachers. While 34.9% of the respondents perceived that they received feedback once a 

week, only 5.8% received feedback twice a week. 

The majority of the students received oral feedback more often than written feedback as 

reflected in the figure. For example, 29.1% of the students received written feedback only 

once a month. The analysis of responses to open-ended questions showed that the 

students received written feedback only at the end of assignment submission, project 

work, practical experiment, and notebooks which validates this finding. 
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 Figure 3: Students' perception of the frequency of feedback from teachers 

 

 

 

The Reference of the Mode of Feedback 

Figure 4 displays the students’ preference for a mode of feedback. Over 57% of the 

respondents (49 students) preferred written feedback from teachers, while 40.7% (35 

students) preferred oral feedback. While most of the students perceived that they favoured 

written feedback over oral feedback, many were not sure of their preference for a mode of 

feedback. Moreover, in the open-ended question, students stated that they preferred 

written feedback as they felt it was easy to refer to in the subsequent learning process. 

However, some students opined that they preferred both oral and written feedback based 
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on the nature of the learning task. 

There is a contrasting relationship between the students’ preference of the feedback 

mode and their feedback from teachers. For instance, most students preferred written 

feedback to oral feedback but most of them received oral feedback from teachers. 

Figure 4: Students' preference of a mode of feedback 

 

 

Students’ Perception of the Nature of Feedback Content 

Figure 5 represents the students’ perception of the nature of feedback information. Over 68% 

of the respondents (59 students) perceived that they received general feedback information, 

while 50% (43 students) perceived that they received specific feedback information related to 

learning activities. Furthermore, the figure below revealed that 46.5% of the respondents (40 

students) felt that they received feedback information that is learning-outcome oriented. 
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Figure 5: Students’ perception of the nature of feedback  

 

Practice Trends of Peer Assessment 

Figure 6 shows the culture of peer feedback among the students in the classroom. 52% of 

the respondents felt that they practice peer feedback in school. However, 27% of the 

respondents were not sure of practising peer feedback while 21 % of them did not practise 

any peer feedback in the classroom. Therefore, it revealed that students are practising 

peer assessment in providing or exchanging helpful information or comments among 

themselves. 

Figure 6: Students' perception of the practice of peer assessment 

 

Accessibility of Teacher’s Feedback to Students 



 

15 

Figure 7 displays the student’s habit of reading the teacher's feedback. While most 

respondents (69 students) stated that they read the teacher’s feedback, few students said 

they did not read it. On asking if they understand the teacher's handwriting, seventy-two 

students stated they know it, while eight students stated they do not understand it. It could 

be possibly due to the reason stated by a few students that they do not understand the 

teacher's handwriting. 

 

 

 

 

Figure 7: Accessibility of Teacher’s Feedback to Students 

 

 

INTERVENTION STRATEGIES 
 
We developed the intervention strategies based on the findings of baseline data and the 

literature review. We implemented the intervention strategies for two months and collected 

the post line data after the period of the intervention strategies. The feedback can be 

provided in two modes: oral and written. The nature of feedback information can be of two 
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types: evaluative and descriptive.  

Teachers provided tasks of learning (such as project work, practical work, assignments, 

homework, classwork, presentation, etc.) to the students. If the learning task was 

assessed by self and peer (as self-assessment and peer assessment), criteria for 

evaluating the task were designed by the teacher and the students together. The rubrics 

for any evaluation carried out by teachers were framed by teachers or used the ones 

prescribed by the curriculum. 

Table 1.1: Formative feedback: guidelines to enhance learning 

Things to Do Things to Avoid 

Focus feedback on task Do not give normative comparisons 

Provide elaborated feedback Be cautious about providing overall grades 

Present elaborated feedback in manageable 

units 

Do not present feedback that discourages 

learners or threatens self-esteem 

Be specific and clear with feedback Use praise sparingly 

Keep feedback as simple as possible Try to avoid delivering feedback orally 

Reduce uncertainty between performance 

feedback and goals 

Do not interrupt learner when the learner is 

actively engaged 

Give unbiased objective feedback, either 

written on paper or typed on a computer 

Avoid using progressive hints that culminate 

in the correct answer 

Promote learning (rather than performance) 

goal orientation via the feedback 

Do not limit the mode of feedback 

presentation to text, consider visual 
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or acoustic options 

Provide feedback after learners have 

attempted a solution 

Avoid the use of extensive error analyses 

and diagnoses to give feedback for small 

tasks. 

 

Table 1.2: Feedback Strategies 

Nature of 

Feedback 

Content 

Ways Features 

Focus of 

Feedback 

On the task itself 

 

In the process of 

performing the task 

 

On student’s self-

regulation 

✔ Describe both qualities of 

performance of the task and the process and 

relationship. 

✔ Clarify expectation. 

✔ Comment on the student’s self-

regulation if the comment will foster self-

efficacy. 

✔ Avoid personal comments (on 

students’ characters). 

✔ Identify the type of errors while 

performing a task but avoid correcting all 

errors. 

 

Feedback 

Relationship 

 

Measure 

✔ Use criteria or rubrics to give 

information on the quality of the task. 
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Feedback 

Information 

 

 

 

 

 

 

 

 

Description 

Evaluation 

Positive 

Negative 

✔ Describe and share information. 

✔ Don’t judge the student’s task. 

✔ Use positive evaluative feedback 

sparingly. 

✔ Use positive comments to describe 

the quality of the task. 

✔ Accompany negative descriptions 

of the task with positive suggestions for 

improvement.    

   

Clarity of 

Feedback 

Language 

Handwriting 

✔ Use vocabulary and concepts 

that students will understand. 

✔ Tailor the amount and content of 

feedback to the students to their 

developmental level. 

✔ Write with clear handwriting.  

Tone of Feedback Word choice ✔ Use appropriate words that respect 

and communicate with the student. 

✔ Choose words that make students 

ponder. 

 

 

 

Timing of 

Feedback 

 

 

 

When it is given 

Frequency 

✔ Provide immediate feedback after any 

learning task. 

✔ Delay feedback slightly for 

more comprehensive reviews of 

students’ processing and 
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internalising between successive 

feedbacks. 

✔ Never delay feedback beyond when it 

would 

make a difference to students. 

 

 

Amount of 

Feedback 

 

 

How many points 

made 

✔ Prioritise—pick the most critical points. 

✔ Choose points that relate to 

significant learning goals. 

✔ The amount of feedback can be varied 

to individuals depending upon the child’s 

developmental level and their capacity to digest 

it. 

 

 

Mode and forms of 

feedback 

 

 

Oral  

Written 

Demonstration 

 

✔ Select the best mode for the 

message. Would a comment in passing the 

student’s desk suffice? Is a conference 

needed? 

✔ Interactive feedback (talking with the 

student) is best when possible. 

✔ Give written feedback on written work. 

✔ Tutors can use demonstration 

(model) and let students do it 

simultaneously. 

 

 

 

 

✔ Individual feedback says, “The 

teacher values my learning.” 
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Audience Individual  

Group or class 

✔ Group/class feedback works if most of 

the class misses the same concept on an 

assignment, which presents an opportunity 

for 

revisiting the idea taught. 

 

Post-line Data Interpretation and Analysis 

Students’ Perception of the Importance of Peer Feedback 

Figure 8 portrays the students’ perception of the benefits of peer feedback. 91% of the 

respondents (78 students) believed that peer feedback has lots of benefits, while 6% of 

the respondents (5 students) were not sure of the benefits of peer feedback. Moreover, in 

the open comments students opined that teachers should develop a strategy of peer 

feedback and allow them to practice peer assessment. 

Figure 8: Students' perception of benefits of peer feedback 

 

Student’s Perception of the Impact of Teacher’s Feedback 

Figure 9 displays the students’ perception of motivation of teacher’s feedback for their 

learning. The figure signified that 94.2% of the respondents (81 students) were motivated 
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by the teacher's feedback while few were unsure. Additionally, students stated that 

feedback from teachers accelerates their learning. Moreover it informs them on how near 

he or she is to their learning goal. Some students also stated that feedback also helps 

develop learning strategy. 

Figure 9: Students’ perception of the effect of the feedback on their learning  

 

Students’ Preference of Modes of Feedback 

Figure 10 portrays the students’ preference of modes of feedback. While 53.5% of 

respondents (46 students) preferred written feedback, 45.3% (39 students) chose oral 

feedback. It indicates that any feedback mode can deliver a good amount of information. 

The students in open comments stated that they prefer both modes of feedback; oral or 

written, depending upon the nature of the learning task. 

Figure 10: Students preference over the mode of feedback 
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Students’ Preference of Nature of Feedback Content 

Figure 11 displays students’ preference of the types of nature of feedback information. 

While 82.6% of the respondents (71 students) noted that they wanted feedback in 

descriptive information, only 18.6% of the respondents reported preferring feedback in 

evaluative grades. However, some students were not sure of it. Furthermore, in open 

comments, students said that they want detailed feedback information that gives clear 

guidance on how to improve learning.  
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Figure 11: Students' preference of the type of feedback information 

 

DISCUSSION AND CONCLUSION 
 
Feedback informs students about their current level of understanding, processes of 

learning tasks, quality of task performance and its relation to the learning goals (Hattie & 

Timperly, 2007). The students in the open comments questions noted that feedback 

provides information that gives clear guidance on improving learning strategy and 

performing learning tasks. Furthermore, students stated that feedback helps in faster 

acquisition of skills and understanding of the concept taught, helps in improving thinking 

skills, builds confidence and courage regarding the recent performance, and informs them 

on how near they are to the learning goals. However, teachers should plan and follow the 

feedback strategies. 

Feedback information can vary in the form of descriptive feedback and evaluative 

feedback. Most of the students prefer descriptive feedback as reasoned by the students 

that it provides specific learning information with more clarity than evaluative grades, 

which doesn’t give any clue to improve learning. Some students opined that they want 

feedback on tasks rather than individual characters. Some pointed out that they want 

feedback in general and not specific to individual drawbacks because it hurts their 

emotions. This happens when feedback becomes too judgmental and gives negative 
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reinforcements to students (Hattie & Timperly, 2007). Therefore, this research suggests 

that teachers should avoid using negative comments or scarcely use them. 

Any teacher can provide feedback to students in any mode depending upon the nature of 

the learning task. However, students demand teachers to provide feedback on processes 

of task performance and immediately after the completion of the learning task. As 

discussed earlier, feedback content should be related to how students can improve 

learning to achieve the learning outcomes. This can be done by diagnosing a child's 

difficulty in learning, demonstrating the task and providing constructive feedback to 

improve the child's learning.. 

Peer assessment and self-assessment are also part of peer feedback and self-regulation. 

The students stated that they should be given time to practice peer assessment in the 

classroom so that they can exchange useful ideas and information among their peers. 

However, whenever the peer assessment is to be carried out, the teacher and the 

students should devise the framework of assessment of the task.  

 

RECOMMENDATIONS 

● Teachers should encourage peer assessment among students and facilitate the 

development of the strategy for peer assessment. 

● Teachers should diagnose the child’s difficulties and provide specific comments 

to improve them. 

● Teachers should provide descriptive feedback to students. 
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