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ABSTRACT

Initial teacher education identified as a key to teacher quality and performance and likely to be planned
as part of a teacher recruitment strategy based on current needs. This raised concern on how to enhance
teacher quality and performance. The current study aimed at analyzing the enroliment policies in teacher
education as the aspects of these concern. This study reviewed literature to suit Tanzania context. The
study used documents such as policy documents, published articles and other documents from
international organizations such as OECD, UNESCO and World Bank (WB). The findings shows that the
enrollment policies are most determinant of the output to be produced. Also, the enacted policies have
affected either positively while others impacted negatively the quality of teachers produced. This calls for
reformation of enrollment policies in teacher education. The study concluded that, there is no way poor
candidates enrolled into the program to be a good teacher and produce good results. At the same time,
there is no way that poor policies used during admission will bring good results. Thus, the study proposed
different approaches to improve the enrollment process.
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1. INTRODUCTION

Over the past two decades there has been greater reformation in education in the world, whereby teacher preparation has
given much priority and has noted as extremely important agenda of each government across the world. Global pressure
focusing on good policies to support initial teacher preparation has been given highly priority in these centuries. The
teacher education programme has been recognized as the most influencing factor in the preparation of high-quality
teachers (Snoek, Swennen, & Van der Klink, 2010; Robinson & Macmillan, 2006). However, teacher education
programme has noted to be characterized with many challenges which affected the quality of teachers produced in
different universities. At the same time, very little attention has been paid to teacher education policies which have a
greater contribution to the quality of teachers produced (Villegas-Reimers, 2003; Lunenberg, 2010). The good policy
should give out the general direction of the programme such as enrollment criteria, how teachers are trained or educated
and what makes a good teacher education programme (Lin, 2013; Villegas-Reimers, 2003). How best to prepare good
teacher has remained a challenge (Lin, Wang, Spalding, Klecka & Odell, 2011). Worldwide, there are varied interests on
initial teachers’ preparation with very little interests on effectiveness of the policies guiding teacher preparation especially
enrollment policies which have greater impact the whole process of teacher preparation. Although, recently, there has
been an increased research interest on teacher education, it still remains a relatively new area of research concern
(Mcintyre, 2009; Lunenberg, 2010;) hence few literature exist (Snoek et al, 2016).

2. LITERATURE REVIEW



i) International Perspectives

More recently the OECD review of effective teacher policies and concluded that “the quality of teachers cannot exceed the
quality of the policies that shape their work environment ... selection, recruitment and development” (OECD 2018, p20).
Also, it noted that “... the quality of teachers depends mainly on setting high standards for entering teacher-preparation
programmes and for the quality of initial preparation, and on the attention given to the quality of teachers’ preparation in
selection and recruitment processes.” (OECD, 2018, p7)

Overall, the countries of Latin America and the Caribbean, with a few exceptions such as Guatemala, are highly investing
in reforming their teacher education programmes in order to help the student to learn. Yet, these countries exhibit vast
differences in terms of achievement or learning, according to International assessment mechanisms such as UNESCQO’s
SERCE, the OECD’s PISA and UNESCQO’s World Education Indicators (WEI). In light of this evident in reforming their
initial teacher preparation, scholars agreed that teacher preparation (initial and ongoing) is a key factor for improving
school learning processes and generating stimulating learning experiences for students. A series of International policy
documents about teachers (UNESCO, 2016; OECD, 2005; UNESCO UIS, 2006; Mourshed, Chijoike & Barber, 2010)
suggest the pathway that needs to be followed in order to improve teacher training processes and the capability and
guality of new teachers who begin teaching in schools. As the same to many countries; these countries of Latin America
and the Caribbean the entry policies in teaching profession does not attract many of qualified candidates in joining the
profession (Avalos, 2011). The debate on the prior level of education (basic skills) of those who enter a training program
must also address the profession’s status in the various countries. While, as working teachers interviewed for a national
teachers study in Chile (Avalos et al., 2010) indicate, they do not enter the profession attracted by motives related to
status, it is a source of concern that others who possess the necessary competencies choose not to become teachers
precisely because the profession is perceived to have a low status in their countries.

While in Australia, these dynamics have been acknowledged through a federal parliamentary inquiry into the status of
teachers (Parliament of Australia, 2019). Media, government and academic discourse also attest to the recent questioning
of professional standards. Given the importance of teaching, and the acknowledged pivotal importance of standards in
selecting entrants to teaching, analysis of academic standards is not only warranted— it is critical. It has been observed
that in Australia scholars were argued on the poor transparency policy for candidates who joining teaching profession.
Also, poor policy which support the students with very low qualification to join the profession. Additionally, many
candidates were registered for online initial teacher training with very low qualifications, these trends further reduce
confidence that academic standards are being maintained.

The situation is quite different in Finland which regarded as among countries with best education system in the world.
Their enroliment policies in teacher education are more extensive and stricter in selecting the candidates. Requirements
are not only grades or specific knowledge acquired during secondary education that is tested on entrance exam, but often
the most important factor in selecting the candidates is interview and assessment of their personalities and attitudes on
the teacher’s profession (Lukas 2015). As teaching profession is one of the most respected professions in Finland so it is
no surprise that great competition is present for admission to teacher training colleges. It is necessary to finish high school
and pass a demanding graduate exam with honors. Involvement of candidates in a variety of extracurricular activities
represents an extra bonus upon enrollment to teacher college (Sahlberg 2010). Candidates must demonstrate their
excellent interpersonal skills during the enrolliment. After the graduate exam, candidates take entrance exam that tests the
knowledge of the pedagogical literature. According to Sahlberg (2010) the social interaction and communication skills of
candidates are tested in experimental conditions that mimic everyday school situations. The last step involve interview, in
which they must explain why they have chosen teaching as a future profession. It is unquestionable that the results of
good enrollment policies have positively impacted to the Finland education system whereby Finland is always the best in
different International competitions.

The same entries policies also works in Singapore education system during teacher admission whereby the Ministry of
Education in Singapore selects only a limited number of candidates for the teaching profession (Sclafani 2008). There is
great interest for this profession because the state finances school fees and provides scholarships for students. The
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number of available places is determined by the approximate number of teachers who will retire in the near future.
Candidates for the teacher training colleges are students that belong to one third of the most successful students based
on the high school grades. Except excellent grades, candidates must successfully pass graduation exam followed by the
entrance exam for the teacher college. Also, Sclafani (2008) added that candidates who successfully pass the exams
have an interview where they have to prove that they have the passion and values needed for the teaching profession,
willingness to learn and communication skills in order to be good teachers. Only a certain number of candidates in the
enrollment procedure reach the interview which is the last obstacle in entering the teacher training college. Therefore,
According to Lukas (2015) in his survey proved that, students from the countries which have good policies for teachers
entry into the professional always achieved above— average results on the PISA survey in five to six years consecutive
and their results are at the top of the scale which indicates that they have good educational system and effective teachers

ii) Local Context

UNESCO (2016) identified different educational issues in Africa especially in teacher education. They identified policies
challenges during initial teacher preparation which affected the quality of teachers produced in Sub-Saharan African
countries. Among this region, teaching professional has been downgraded and looking as a last resort among many
alternative that the candidates failed to attain (Ngao 2020; Mgaiwa 2018; UNESCO 2016; Namamba 2017; Anangisye
2014). However, it is evidently that, they have been faced with great shortage of teachers in different levels of education
(UNESCO 2016; 2009). The enrollment policies used by the developing countries does not attract the qualified candidates
to join into the professional. Many candidates how joining the professional in many teacher education colleges and
universities they have poor or average results obtained from their high secondary schools (Namamba, 2017; Anangisye,
2014) . Thus, the 8th conference of the Africa Federation of Teaching Regulatory Authorities (AFTRA, 2019) underlined
that minimum requirements for entry into teaching professional should be established by all state.

Consequently, Tanzania like other developing countries education system has been benefited from different policies and
given highly priority which aimed in helping people to get quality education. These policies include the Education and
Training Policy (ETP) of 1995 revised 2014, the Technical Education and Training Policy of 1996, the National Higher
Education Policy of 1997, the Educational Sector Development Program (ESDP) of 1997, Development Vision 2025
hurled in 2000, Education for All (EFA), The Millennium Development Goals (MDGs) from 2000, The National Strategy for
Growth and Reduction of Poverty (NSGRP) of 2005 and the ICT Policy for Basic Education that was launched in 2007.
Unquestionably, these policies have been very helpful in providing direction and creating basis of Tanzania education.

Teacher education has been rendered an imperative task of ensuring quality and meaningful learning is realized by
students in order to achieve such goals. As such, the government, working in partnership with the private sector, has been
participating in teacher preparation and continuing professional development to equip teachers with the requisite
knowledge and skills to facilitate student learning (Ministry of Education and Vocational Training [MoEVT], 2010b; United
Republic of Tanzania [URT], 1995, 2000, 2005, 2007). However, the quality of teachers produced remained a problematic
challenge. For, many years the government identified teachers training as among national priority so its channeled
resources towards teachers’ preparation through increasing access in teacher education in all universities across the
country. The government introduced different policies which based on increasing access in teacher education, these
policies caused the quality of teachers produced to be questionable among many scholars across the world.

It is evidence that many students who joining teacher education they have very poor qualifications and the program has
failed to attract the best qualified candidates. This has been noted by Mgaiwa (2018) who argued that teaching profession
in Tanzania, as in many other developing countries, has failed to attract the best qualified candidates. More often, teacher
training colleges receive the medium, if not least, qualified candidates as compared to other professions. He claimed that
these is due to poor enrollment policies which does not attract the best qualified candidate to the profession. Also, the
same problem was noted by Mosha (2012) who noted that its very difficult to meet first-class student or division one
student who joining teaching profession in Tanzania. His study conducted in Tanzania universities noted that 15% of the
students admitted to teacher education had medium performance while 85% had very weak performance. So, for that



situation its’ very difficult to get qualified teachers who can dedicate their effort, skills and capability to help student to
learn.

Additionally, the same problem has been identified by Anangisye (2010) who identified that it is usual to find students with
Division 0 (zero) which is the lowest performance level in teacher training programs. Luwavi (2012) conducted a study at
Butimba Teachers’ College, which is one of the public diploma colleges in Tanzania. Luwavi found that more than two
thirds of student teachers who were enrolled to a pursue diploma course in education between 2010/2011 and 2011/2012
had qualifications that were less than the minimum requirement; that being applicants had at least two principal passes
and a subsidiary.

Also, the government aimed to increase enrollment in teacher education through financing all students who are joining the
profession via loans board. While other field of study are less financed except science and technology programs (Mgaiwa
2018). The policy has been affected negatively the quality of teachers produced through getting the candidates who are
not willing to dedicate their effort, ability and capability in teaching profession. While some scholars such as Floden,
Richmond, Drake, and Petchauer (2017) emphasized the significance in spanning the continuum of issues in teacher
education, from assessments used for admission and graduation, to the nature and quality of professional support for
beginning and experienced educators (p. 360), conversely, in Tanzania it appears commonplace to find that candidates
who join teacher education are less qualified than those joining other professions. This might imply to affect the quality of
education because, under normal circumstances, it is difficult for low academic level candidates to be trained as teachers
and to produce excellent students.

Thus, the problem of poor quality of enroliment affects negatively the whole process of teacher preparation in Tanzania
universities. The policies for enroliment which are employed does not attract the best qualified candidates to join the
teaching profession. This limits to get the quality teachers wanted in 21st Century. At the same time, very little attention
has been paid to teacher education policies which have a greater contribution to the quality of teachers produced
(Villegas- Reimers, 2003; Lunenberg, 2010). Therefore, by looking on the complexity of these policy issues in teacher
education, this study aimed to assess the effectiveness of policies guiding Initial Teachers Preparation in Tanzania
universities through concentrating on the enrollment policies in teacher education and try to find feasible solution. In this
regards the study aimed to answer the following questions;

i) What are the enrollment policies enacted in teacher education in Tanzania?

li) What are the impacts of these policies?

3. METHODOLOGY

This review employed a systematic qualitative review approach as stated by (Gikandi, Morrow & Davis, 2011). The
process involves selecting and intensively reviewing the available studies from which they focused on initial teachers
preparation and teacher policies from local to international context. However, some criteria were employed in sorting and
reviewing documents such as updated peer review journal articles, books, and official reports from the Tanzanian
government such as Ministry of Education (MOE) and Tanzania Commission for Universities (TCU). Also, universities
official websites and policies such as local and national policies were used understanding the study problem.

The documents from International organizations such as OECD, UNESCO and World Bank (WB) were used in reveling
the nature of the problem addressed. For the purpose of making sure that selected documents elicit dependable data, the
author followed the four conditions for managing documentary review sources in social sciences as developed;
authenticity, credibility, representativeness, and meaning. Therefore, this study used secondary data or second-hand
data. Largely, the researcher collected several published works, government reports, program reports, educational
policies, and training manuals.

4. RESULTS AND DISCUSSION

Enroliment policies guiding initial teacher education in Tanzania



Entry qualification

The entry qualifications for joining teaching professional has been divided into different categories. TCU, (2021) admission
guidebook, identified different categories of those wanting to joining the profession. These categories including admitting
fresh students from high secondary schools, who possess the required qualifications stated in the guidebook. Many
universities mentioned that, the minimum requirements is two principle passes in two different subjects from high school.
Secondly, the equivalent qualifications for holders of Ordinary Diploma or Equivalent Qualifications. This involve all
candidates who want to join the profession, but they are from middle education colleges or teaching experience and
getting enough qualifications to apply for bachelor degree. Thirdly, the Foundation Programme of the Open University of
Tanzania; which is the one year program intended to serve as bridging program for opening up chances to join the
profession when few points missing. Lastly, the equivalent qualifications for holders of a bachelor degree award.

As compared to many other developing countries teaching professional failed to attract the best qualified candidates to
joining the professional (Ngao 2020; Mgaiwa 2018; UNESCO 2016; Namamba 2017; Anangisye 2014). More often,
teacher education universities receive the medium, if not least, qualified candidates as compared to other professions.
This argument supported by Mosha (2012), who revealed that none of the candidates selected to join certificate teacher
education program in 2011 in Tanzania had Division | passes. Less than 15% had Division |l passes and the remaining
85% had weak passes of Division Il and Division IV. This was similar to that of candidates selected for diploma and
degree programs in education. Similarly, this observation was also supported by Anangisye (2010), who stated that it is
usual to find students with Division 0 (zero) which is the lowest performance level in teacher training programs. Luwavi
(2012) conducted a study at Butimba Teachers’ College, which is one of the public diploma colleges in Tanzania. Luwavi
found that more than two- thirds of student teachers who were enrolled to a pursue diploma course in education between
2010/2011 and 2011/2012 had qualifications that were less than the minimum requirement; that being applicants had at
least two principal passes and a subsidiary. Therefore, because the countries enrolliment policies which attract poor
candidates with minimum qualifications and failed to attract the best qualified candidates, this limit to get quality teachers
needed in 21st century. However the number of teachers graduated increased compared 2016 to 2019. The graph below
showing the specific number of candidate graduated.

Figure 1: Number of teachers graduating from Tanzania Universities between 2016-2019
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There was a slight dip in the number of teachers graduating from teacher education between 2016-2017. However, due to
concerted efforts to ensure efficiency in universities colleges, the number of teachers graduating more than doubled
between 2017 and 2018. This number has increased again in 2019, with 7,836 teachers graduating from Government
colleges due to increase in enroliment through redefining entry requirement.

Affirmative Action policies

The Tanzanian government with other education stakeholders in the country carried out a performance assessment of all
their existing education policies including the MKUKUTA and the Education Sector Development Program (URT/VPO
2005:9). The report “revealed that the number of candidates joining teaching professional has increased as well as an
increase in males and not in females” (HEDP 2010:5-6). Regarding to that statement Tanzania formulated different
initiatives to favor females in attaining in joining teaching profession. Those actions including; lowering the cut-off points
for female students who choose to the profession. Also, some universities established the prior-entry program within the
faculty at least to find balance between male teachers and female within the faculty. This program is called immediately
approach to effect gender balance within the universities. The studies showed that this program benefits almost science
teachers and not arts or social science teachers

Providing special scholarship; in order to bust the number of female joining the profession, some universities were able to
establish special scholarships to support female who joining the profession. The studies shows that, after the
establishment of scholarship to support them, the enrollment increased by 50% compared to other years. Other Non-
governmental organization like SAREC/SIDA and NORAD showed their support in increasing female participation in
education. However, studies shows that even students with disabilities who want to join the professional are always given
highly priority compared to others. This makes the enrollment in teacher education to increase and the admission process
carried with great transparency. However, the results shows that number of girls’ teachers who graduating from different
teacher education universities have been increased from the average of 12:88 which means 12% of females and 88% of
males based to (MOEVT 1999). And reach to average of 39:61 which means 39% of females and 61% of males (TCU
2019). This is due to enroliment policies adopted by the government to remove gender inequality among the members of
society in attaining Higher Education.

Financing candidates admitted in teacher education

As the cost of attaining higher education not only in teacher education is the raised concern in many countries across the
world. UNESCO, (2020) identified that, the cost of attaining Higher Education is becoming higher and higher. Tanzania
like other countries formulated its priorities for financing candidates in higher education and one among its priority was
financing candidates who joining teaching professional (MOVET 1999; TCU 2005; 2019;2020). Many students from poor
families or marginalized families benefited from government loans which gave them chance to attain higher education
through joining teaching profession. It is unquestionable that, without government assistance in providing loans to
candidates who want to join higher education, it could be very difficult for individual families to cover the cost of higher
education. According to Namamba (2017), Mgaiwa (2018) in their survey studies conducted in Tanzania universities to
understand the reasons behind joining teaching profession and their families status in supporting them during attaining
education, showed that, many candidates who chose to join teaching professional in the period of 2015/2016 was either
they coming from marginalized families in which they can not afford due to high costs, or due to failing of other best
alternatives. Their findings proves that, large number of candidates joining teaching profession are coming from very poor
families in which the cost of attaining or joining the profession is very high. The graph below showing the number of
students applied government loan at the period of 2014/15 to 2018/19.

Figure 2: The number of students applied government loan at the period of 2014/15 to 2018/19
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This graph shows that, the number of students applying for government loans increasing every year, which gives large
number of candidates to get access to attain their profession. The data shows that, in 2014/15 total applicants were
60,467 while in 2018/19 the total applicants increased to 70,098. At the same time, the successful candidates increased
at the year of 2018/19 compared to the year of 2014/15. Therefore, through the establishment of Higher Educations
Loans Board (HESLB) many candidates were enrolled into teaching professional and are 100% financed by the
government.

Policies guiding universities admission procedures

As the quality of good output depends on the nature of the input, this creates greater concern to the universities in
Tanzania. It is unquestionable that, during admission process students are free to apply to the universities of their choice.
The country have two main categories of the universities such as public universities and private universities. All these
universities have the program of teacher education which majored in teacher preparation in either science subjects or arts
subjects. While it is evidently that many public universities select the best candidates in joining teaching professional and
the rest of universities get medium or those who have minimum requirements for joining the professional (Namamba,
2017; Ngao, 2020) this circumstance created unfairness during admission process.

Based on the world economic theory, private sectors are always under profits maximization. Recently studies (Mgaiwa
2018; Mosha 2012) showed that some of the candidates selected lack enough qualifications of joining teaching
profession. As the results, teachers produced does not reflects the market demand. Studies UNESCO (2015); Luka
(2015) proved the nature of input determine the output produced, this creates a question to many scholars on the nature
of output produced by the private universities. Studies shows that, when students graduate from these universities their
skills are questionable, some of them failed to prove their skills they got during the course of study. Thus, the quality
assurance department which is responsible to supervise the quality of education should increase supervisions, advising
and revising the admission policies during initial teacher preparation. As the finding shows the public universities enjoying
best candidates, so the balance between these universities would help to solve this problem. However, these admission
policies are normally controlled by the universities themselves. Hence, the identifications of criteria they want, will help to
base on quality and not quantity as private universities.

Outcomes of enroliment policies adopted in guiding Initial teachers’ preparation in Tanzania



It is unquestionably that many of the enrollment policies adopted affected negatively the quality of teachers produced in
different Tanzania universities. While other countries are struggling on improving their policies guiding admission in
teacher education colleges and universities, Tanzania it appears commonplace to find that candidates who join teacher
education are less qualified than those joining other professions (Floden, Richmond, Drake, and Petchauer 2017).
However, UNESCO (2015) noted that minimum entry requirements should be high enough to attract those with a
sufficiently high level of education, knowledge and potential to become effective teachers. Due to poor quality of
enrollment through admitting candidates with very low scores, affected the quality of education because, under normal
circumstances, it is difficult for low academic level candidates to be trained as teachers and to produce excellent students.
For the countries like England they formulated complex policies of enroliment such as comprehensive candidates
interviews, test scores and subject based selection (Carter, 2015).

The same policies works in Finland and Singapore in which enrollment in teacher education is complex which involve a
series of procedures. For instance, in all these selected countries teaching profession is most respectable profession,
which attracting the best and qualified candidates to join the profession. Their requirement for selection is not limited to
the secondary school results as the essential criteria for joining the profession. The most important factor in the selecting
candidates is comprehensive interview with candidates to understand their logic behind and their passion in joining the
profession. Then followed with deep assessment of their personalities and attitudes on the teaching profession (Lukas
2015). These examples derived from selected countries give lesson to most of developing countries in the formulation and
implementation of policies to improve the quality of teachers produced to fit in these centuries.

Also due to ineffectiveness of enrollment policies many candidates who are not willing in teaching profession have been
joined the profession and this affected the training process and quality of teachers produced, they lack the required
knowledge and skills to work in a teaching profession (Ngao 2020). This has been revealed by different studies (e.qg.,
Namamba 2017; Mgaiwa 2018) in Tanzania context, which found that large number of candidates admitted in different
teacher education colleges and universities, teaching profession was their alternative option. As Anangisye (2010) noted
that, it happened that many candidates who are choosing to join teaching professional, it is just because of failing of other
best choices they want to pursue hence joining teaching profession as a last resort. This also has affected the quality of
teachers produced in different colleges universities in Tanzania. For this circumstances, it is very difficult to get quality
teachers who will have the passion in the teaching profession.

Financing candidates who joining teaching profession, was among the theme identified in this study. This findings shows
that the number of candidates who joining the profession increasing every year. This is due to government fund to support
those who wanting to join the profession. However, it is true that large percentage of candidates joining the profession due
to government loans provided to the candidates. While other profession were less financed, this make those from poor
families to choose teaching profession in order to support their studies. This situation creates many questions on the
quality of candidates who joining the profession. As many other countries designed comprehensive system to find the best
gualified candidates, this is quite different from many African countries in which the policies used for enroliment does not
attract the best qualified candidates to join the profession. Thus, these policies based on quantity and not on the quality of
the output. The reformation on the government finance and identification of priorities will help to transform into quality
aspect.

This findings explored that the involvement of private sectors created sense of unfairness during admission system. As
the world economic theory stated that, private sectors are based on the profits maximization. This created questions to the
nature of candidates enrolled with very low qualification to pursue their studies in these colleges and universities. Different
studies (e.g., Luwavi 2012; Anangisye 2010) on their survey among selected teacher education colleges found that, some
of the students admitted have failed their examination. While in the other education institution selected for survey shows
that more than 25 percent of the candidates admitted to pursue their studies have below required qualifications. Thus, for
the successful improvement of teaching profession, private institutions need greater supervisions including the
involvement of quality assurance department during the selection processes and transparency is required during the
admission process.



Also, the affirmative action policies adopted such as gender policies was aimed at archiving the ratio of 50% between
males and females’ teachers in Tanzania. This policy has been archived in the greater percentage in which the statistics
shows there is a slightly difference of female teachers and male teachers graduated in every year. As many private
institutions and other Non- government organization developed different policies to support female in attaining higher
education in Tanzania, this has been affected teaching profession positively. However, other studies shows that, the
initiatives of assisting females students to attain their profession in higher education depends on the effectiveness of the
policies from the ground such as secondary schools and primary schools. Studies (e.g., MOE, 2019; UNESCO, 2015)
shows that, the number of drop-out of the female students students increasing in every year, this has been affected them
to fulfill their dream of attaining higher education. Thus, the effectiveness of the policies in lower level such as primary and
secondary schools will help to increase number of female candidates joining teaching profession and will enhance
equality among different genders.

5. CONCLUSION AND RECOMMENDATION

This study was aimed to analyze the enrollment policies in teacher education, through identifying and understanding its
impacts of these policies in Tanzania context. The study found that the enacted policies have affected either positively
while others impacted negatively. However, it is the facts that the quality of good teachers depends on the nature of the
candidates enrolled into the program. As the results found that large number of candidates enrolled to teaching profession
lack the required qualifications, this has been affected the quality of candidates produced in different colleges and
universities. There is no way poor candidates enrolled into the program to be a good teacher and produce good results. At
the same time, there is no way that poor policies used during admission will bring good results. Thus, the lesson derived
from cross cultural experience gives foundation for the formulation and reformation of the existing policies in order to
improve the quality of output produced. In this regards the study derived number of recommendations such as;

Firstly; the study found teaching profession failed to attract young qualified candidates to join the profession. In order to
attract young qualified candidates to join the profession the government should look upon the following; improving
working condition among teachers, remunerations and employment, increasing fund to support their education during
training process instead of giving loans with very high interest rate.

Secondly; this study found that, the teachers graduated from teacher education colleges and universities some lack
required skills and ability to teach. In this aspects, the problem can be viewed into two perspectives such as during
enrollment and during training process. This call for comprehensive review on the enroliment policies and strengthening
the training process. As study revealed that, there is ho way of expecting good output while the enrollment was poor. The
government and universities should establish criteria of the kind of candidates they want. Followed by comprehensive
process in selecting the best candidates.

Thirdly; as the findings shows private institutions are based on the profits maximization which resulted to the enrollment of
the poor candidates into the profession, this study calls for strictly supervision of these institutions during admission
process. This will help to get qualified candidates who possess the required qualifications of joining the profession.
Therefore, quality assurance department should strengthening supervision of the public and private institutions without
isolation.

Fourthly; as the study identified affirmative action such as gender issues during enrollment process, the study mentioned
different initiatives taken by government, universities, and other education stakeholders in supporting female candidates
to attain their education. This study calls for alternatives different policies in order to increase female participation in
attaining different profession in higher education including teaching profession.

Fifty and finally; this study found that some of candidates who joining the profession are financed by the government
through giving them loans. At the same time, the provided loans have got very high interest rate. This study suggesting
that, the government should provide loans with lower/without interest rate in order to help student from marginalized
families to attain their education. Also, the study found the provided loans, does not enough to cover the demand of all
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candidates applying every year. This calls for alternatives source of fund in order to support all candidates in their
education.
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