EXAMINING TEACHERS' PERSPECTIVES ON IMPLEMENTING TEAM TEACHING
IN ASECONDARY SCHOOL SETTING IN LERIBE, LESOTHO

ABSTRACT

As secondary education globally continues to evolve, teachers are confronted with the ongoing
challenge of integrating instructional strategies that best suit the interests of 21st-century
students. In navigating this educational shift and trying to enhance the learning experiences of
students in contemporary classrooms, team teaching has emerged as a pedagogical approach that
fosters collaboration among educators. This qualitative case study investigated teachers'
perspectives on implementing team teaching in a secondary school setting in Lesotho. Guided by
Albert Bandura's Social Cognitive Theory, the study explored two primary research questions:
(1) What are the teachers’ beliefs/attitudes towards team teaching instructional strategy? (2)
What are the factors that contribute to teachers' perceptions of the effectiveness and feasibility of
team teaching? A purposive sample of eight teachers participated in the study. Findings revealed
that teachers hold positive attitudes towards the implementation of team teaching, citing benefits
such as student engagement, effective differentiated instruction, and improved academic
performance among others. Moreover, factors contributing to teachers' perceptions of team
teaching effectiveness included collaboration, team spirit, trust, and administrative support. The
study recommends Continuous Professional Development (CPD) to equip teachers with the
necessary skills and strategies for effective team teaching and the researchers also recommend
implementing mechanisms for ongoing evaluation and feedback to assess the effectiveness of

team teaching initiatives.
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1.0 BACKGROUND TO THE STUDY

As secondary education globally continues to evolve, teachers are confronted with the ongoing
challenge of integrating instructional strategies that best suit the interests of 21st-century students
(Ayanwale, 2023; Mokati&Kurata, 2023; Selialia, Mokhets’engoane &Kurata, 2023). This
implies that the traditional instructional methods are being re-evaluated to ensure their suitability,
and teachers are now entrusted with the responsibility of incorporating innovative and engaging
instructional strategies that resonate with the diverse interests and learning styles of modern
learners.It is important to note that the student-centric approach is becoming more popular,
which focuses on providing personalized and differentiated instruction. Educators are
acknowledging the diverse backgrounds, abilities, and interests of students and are adapting their
teaching methods accordingly to create inclusive and supportive learning environments (Malik,
2018; Mokhets’engoane &Pallai, 2022; Mokati, 2023).

In navigating this educational shift and trying toenhance the learning experiences of students in
contemporary classrooms, team teaching has emerged as a pedagogical approach that fosters
collaboration among educators, encouraging them to work together to achieve common learning
objectives(Dove &Honigsfeld, 2017; Ebokaiwe, Ajaja, &Kpangban, 2023). These researchers
have further argued that this collaborative teaching strategy has gained traction in secondary
school settings, promising enhanced student engagement, diversified instructional methods, and

improved learning outcomes.

Peace (2019) defines team teaching as a strategy used in the classroom to enhance student
engagement and learning outcomes. Along similar lines, Graham (2022) elucidates that team
teaching involves educators working together to plan, deliver, and evaluate instruction. Through
the research conducted by these scholars,team teaching has been praised for increasing student
participation and active learning in the classroom. Furthermore, it is evident in research that team
teaching helps educators feel more confident in teaching and provides opportunities for

professional development.
1.1 PROBLEM STATEMENT:

Despite the growing interest in team teaching and its demonstrated success in education in

different countries globally including Nigeria (Ebokaiwe et al, 2023), a significant gap exists in



the literature concerning the perspectives of secondary school teachers engaged in team teaching,
especially in the context of Lesotho. For example, the study by Mokati and Kurata (2023)
focused on the effectiveness of Bootcamp as an instructional strategy in the 21st-century
classroom. Also, an inquiry undertaken by Makara (2016) shed light on the teachers' pedagogical
practices implemented in the Lesotho secondary classrooms. Despite all the efforts by these
researchers, there is still insufficient literature on team teaching instructional strategy in the
context of Lesotho to draw any firm conclusions regarding its integration in the classroom.This
research therefore aims to address this gap by focusingon the attitudes, beliefs, and experiences
of teachers regarding team teaching. Understanding the factors that contribute to teachers'
perceptions of the effectiveness and feasibility of team teaching is crucial for informing
professional development initiatives, shaping educational policies, and enhancing overall
teaching practices.

There is a lack of understanding of teachers' perspectives on team teaching, which can be an
obstacle to the successful implementation of collaborative strategies in secondary school
classrooms. Therefore, this research aims to fill this gap by investigating the experiences and
beliefs that shape teachers' perspectives on team teaching. By doing so, this study aims to
contribute to the ongoing discourse on collaborative teaching practices, inform educational
decision-making, and ultimately improve the quality of teaching and learning in secondary
schools.

1.2 RESEARCH QUESTIONS
1. What are the teachers’ beliefs/attitudes towards team teaching instructional strategy?

2. What are the factors that contribute to teachers' perceptions of the effectiveness and
feasibility of team teaching?

2.0 REVIEW OF RELATED LITERATURE
2.1 The underpinning theory

This study is guided by the Social Cognitive Theory of Albert Bandura. The Social Cognitive
Theory of Albert Bandura emphasizes the significance of observational learning, modeling, and

social interaction in shaping individuals' behaviors and perspectives (Tumangday, 1977). In the



context of team teaching in Lesotho secondary schools, this theory suggests that teachers not
only acquire knowledge through direct experiences but also through observation and interaction
with their colleagues. Observational learning is a significant concept in the Social Cognitive
Theory, suggesting that teachers shape their perspectives on team teaching by observing
colleagues or peers with experience in this strategy (Zhou and Brown, 2015). Positive modeling
and successful implementations serve as inspiration, influencing their beliefs regarding the
effectiveness of team teaching. The social aspect of learning, which is another aspect of Social
Cognitive Theory, emphasizes the importance of interactions with other teachers, administrators,
and support staff. Teachers' perspectives may be influenced by discussions, collaborative

planning sessions, and shared experiences related to team teaching (Schunk, 2012).

Another concept of this theory is self-efficacy, which is a belief in one's ability to succeed in a
specific situation and is particularly relevant in the context of team teaching. Teachers who
perceive themselves as capable and confident in implementing team teaching are more likely to
hold positive perspectives on its effectiveness (Tumangday, 1977). Although the search results
did not directly address the application of the Social Cognitive Theory in Lesotho secondary
schools, the general principles of the theory can be applied to understand how teachers'
behaviours and perspectives are influenced by observation, modeling, and social interaction

within the context of team teaching.
2.2 Conceptualizing team teaching

Team teaching is an instructional strategy that involves the collaborative effort of two or more
educators working together to plan, deliver, and assess students’ learning experiences (Goetz,
2000). Various terms, such as co-teaching, collaborative teaching, and cooperative teaching,
describe this practice across pedagogical contexts (Walsh, 2022). This cooperative approach
enriches the learning environment by combining the collective expertise and skills of multiple
teachers. However, it comes with challenges, including the need for effective planning and
seamless teamwork (Grofcikova&Trnikova, 2022). While teachers play a pivotal role in team
teaching, some argue that students are equally essential, learning not only from teachers but also
from their peers (Allwright, 2005). This broader perspective includes all participants in a lesson,

not solely focusing on teachers (Tajino et al., 2016).



2.3 Models of team teaching

Team teaching can take various forms; team teaching, parallel teaching, station teaching,
alternative teaching, one teach, one assist and one teach, one observes (Goetz, 2000). Sharon
(1997) identifies alternative models, such as One Group, Two Groups with the same content,
Two Groups with alternative information, Multiple Groups with varying content, and One Group
with two teachers teaching the same content. Watkins and Caffarella (1999) highlight four types
of teams based on variations in working style: parallel teaching, serial teaching, co-teaching, and
co-facilitation. Friend and Cook (2003) describe common approaches like One-Teach-One
Support, One-Teach-One Drift, Alternative Teaching, Parallel Teaching, Station Teaching, and
Team Teaching. Robinson and Schaible (1995) identify six models, and Cook and Friend (1995)
classify effective co-teaching models as one teach/one assist (or drift), station teaching, parallel
teaching, alternative teaching, and team teaching. These models offer diverse approaches to
collaborative instruction, each contributing unique benefits to the learning experience. The study
focuses on the following models which are also expounded below, team teaching, parallel
teaching, station teaching, alternative teaching, one teach, one assist and one teach, one observe.

Team teaching

The team teaching approach is sometimes called "tag team teaching” while others refer to this
approach as having “one brain in two bodies.” In this approach, both teachers are in the room at
the same time but take turns teaching the whole class (Jang, 2006). With this approach, both
teachers are delivering the same instruction at the same time. Teachers do not necessarily plan
who takes which part of the lesson, and when one of them makes a point, the other can jump in
and elaborate if needed. They may switch roles during the lesson or at different points in the
curriculum (Kamai&Badaki, 2012).

Tag team teaching encompasses several benefits. First, it provides both teachers with an active
instructional role (Gono&Moraes, 2022). The active involvement allows both teachers to
contribute their expertise and teaching styles to foster dynamic learning experiences for students.
When two teachers embark on a certain concept, they employ unique teaching styles which seek
to address learners’ diverse needs. However, team teaching has some challenges. Shumway et al
(2006) highlight several challenges including being too demanding for teachers. In fact, may

demand more time and trust for teachers to build a working relationship that values each teacher



equally in the classroom. Additionally, time could also be needed for planning since this

approach needs equal involvement not just in planning, but also in grading.
Parallel teaching

In parallel teaching, sometimes called “split class teaching,” the team splits into subgroups and
each teacher teaches the same contents to a subgroup of pupils at the same time (Al-Saaideh,
2010). Notably, the lesson to be taught is generally planned by both teachers. In addition, during
the instruction, they may rotate between the subgroups (Simon et al., 2020; Graziano&Navarette,
2012).

Parallel teaching presents some advantages that enhance the learning experience. First, this
model could suit well where the content is notably challenging. These smaller group settings
enable students to deal with difficult material more effectively, fostering a deeper understanding.
Second, both teachers actively engage in the instructional process, ensuring a collaborative
approach to teaching. This shared responsibility not only maximizes teacher involvement but
also provides students with diverse perspectives and instructional styles (Miao et al., 2023).
Third, the student-teacher ratio is significantly reduced through parallel teaching, creating an
environment where personalized attention is more feasible. Parallel teaching increases
opportunities for student questioning during lessons. This reduction in theratio contributes to an
improved quality of instruction, fostering better comprehension among students (De Backer et
al., 2023). Fourth, teachers handling large classes find relief through parallel teaching, as it
divides the teaching responsibilities. This distribution of workload allows for more focused and
personalized interactions, benefiting both students and teachers (Carambo& Stickney, 2009).
Lastly, the practice of parallel teaching encourages heterogeneous group work, bringing together
students with varying abilities. This diversity in groups promotes collaboration and peer learning,
enriching the overall educational experience (Zach, 2020).

While parallel teaching offers advantages, it also comes with its set of challenges. first the
success of the parallel model, both teachers must possess strong content knowledge to ensure
consistent learning outcomes among students (Shumway et al., 2006). This requirement
underscores the importance of educators being well-versed in the material to provide a unified
educational experience. Moreover, ensuring lesson closure poses a timing challenge in parallel

teaching. Coordinating both teachers to conclude their respective sessions simultaneously



requires meticulous planning to avoid confusion and provide a cohesive learning experience for
all students (Miao et al., 2023).

Station teaching

In station teaching, educators organize the classroom into different stations or learning centers,
each led by a teacher. Students move through these stations, receiving varied instructional
methods and activities (Aparecida et al., 2022). The class is typically divided into multiple
groups, and the classroom features several learning centers. As students rotate through the
stations, teachers deliver the same material in diverse ways to each group, fostering a
comprehensive understanding (Shumway et al., 2006). For instance, fractions might be taught
using a fraction line at one station and cubes at another. If there are more stations than teachers,
some may be student-led, while at least one focuses on independent work or practice. Co-
teachers collaborate to plan and teach an in-depth concept aligning with the overall lesson goal
(Alacapinar&Uysal, 2020). Learning stations are strategically positioned throughout the

classroom, ensuring a balanced and engaging educational experience for students.

The station teaching approach offers several benefits, including an active instructional role for
both teachers, the flexibility to customize teaching to each group's needs through flexible
grouping, a lower student-teacher ratio, heightened student engagement through resetting focus
during station rotations, opportunities for independent student engagement with the content, and
the ability to cover more material efficiently (Aparecida et al., 2022). However, it comes with
challenges such as the need for substantial planning and material preparation, the possibility of
students not moving at the same pace and missing certain stations, potential noise and distraction
concerns, and the necessity for pre-teaching expectations for independent work time to ensure

effectiveness (Gordon-Messer, 2022).
Alternative teaching

In alternative teaching, one teacher instructs most of the class and the other teacher teaches an
alternate or modified version of the lesson to a smaller group of students (Shumway et al., 2006).
Alternative teaching also is sometimes described as “big group/small group” teaching. Small
groups are often put together based on students’ learning needs. You and your co-teacher will

need to find time to look over student data. This will help you figure out which students need



support filling in gaps in background knowledge, which students need remediation, or which
students could benefit from accelerated learning because they already know the content or have
mastered the skills of the large group lesson. Moreover, the model allows for a lower student-
teacher ratio (De Backer et al., 2023). It further provides additional support to struggling students
without specifically singling them out. Lastly, it gives a chance to re-teach, review, and pre-teach
(Tajino et al., 2016). However, alternative teaching requires strong data collection to group
students appropriately. Furthermore, the model may make students feel self-conscious, especially
if they’re often in a small group (Mason et al., 1993). Lastly, it needs careful planning to make

sure students don’t miss material being taught to the large group.
One teach, one assist

In the “one teach, one assist” model of co-teaching, one teacher teaches a full group lesson,
while the other teacher roams and helps individual students. This is sometimes called “one teach,
one support,” because the second teacher often provides additional support for learning or
behavior management. Debriefing after a lesson is also key. Both of you need to know which
students needed extra support during the lesson, what that support looked like, and what each
student was struggling with (Drelick et al., 2023). This model allows one teacher to teach a
lesson without interruption from students who need assistance. Gives real-time help to students
who need it (Drelick et al., 2023). Allows teachers to use proximity to keep students on task.
Provides for increased classroom management, which can be helpful if the class makeup is
particularly challenging (Abdulbakioglu et al., 2022). Can provide newer teachers with the
opportunity to observe more experienced teachers. However, can create a dynamic in which
students see one teacher as the one who manages behavior. Can appear as though one teacher is
more “in charge” than the other. Sets up a possible expectation that one-to-one support can
always be immediate (Saclarides, 2023). Requires solid planning to make sure the supporting
teacher is used efficiently. This model of co-teaching can be difficult to negotiate because it may
leave one teacher feeling more like an assistant. Building a strong relationship with your co-
teacher and talking through when it makes sense to swap roles can make it easier (Drelick et al.,
2023). That’s key to making sure that both of you have a chance to teach content and provide

support to students one-on-one.

One teaches, one observes



In a “one teach, one observe” setting, one teacher serves as the primary instructor, while the
other is simply observing students’ learning and collecting data. The instructing teacher is at the
front of the room teaching all the students, while the other teacher is stationed somewhere
inconspicuous to make observations (Cook & McDuffie-Landrum, 2020). This model could help
see which students need additional help. It could also assist in deciding what co-teaching model
may be used next to address any identified needs. However, it can create a dynamic in which
students see one teacher as the “real” teacher, potentially impacting the co-teaching partnership
(Husna&Desstya. (2022). The limited interaction between co-teachers may make it challenging
to establish a robust collaborative relationship. Moreover, relying solely on the "one teach, one
observe" model may miss out on instructional opportunities that could arise in a more interactive

co-taught classroom environment (Shumway et al., 2006).
2.4 Teacher identity and professionalism in team teaching

Teacher identity, which includes attitudes, values, knowledge, beliefs, and experiences, is vital in
teaching. In team teaching, where teachers work together, this collaboration can positively
impact how teachers see themselves professionally. Effective support for team teaching helps
teachers, especially those starting, reflect on their work. Working together allows them to share
different perspectives and experiences, shaping a more well-rounded professional identity
(Beijaard et al., 2000; Rushton & Reiss, 2021). The school's atmosphere also matters in team
teaching. The support and culture in the school affect how confident and committed teachers feel
about team teaching (Cosgun&Savas, 2023). A positive school culture enhances the professional
identity of teachers involved in team teaching.

With changes in the teaching profession worldwide, team teaching has become a transformative
practice. It alters how teachers see themselves by encouraging shared responsibilities and
decision-making, offering chances for personal and collective growth, leadership, and a sense of
professional independence. Moreover, team teaching can lead to more inclusive decision-making
in schools (Drouin, 2023). By bringing together different perspectives and skills, teachers can
collectively address challenges and make informed decisions that benefit students and the wider

educational community.



3.0 METHODOLOGY
3.1 Research Design

The study employed a qualitative case study design (QCS) that advocates gathering rich data
(Nieuwenhuis, 2011; Lichtman, 2013; Gaudet& Robert, 2018). The appropriateness of QCS for
this study lies in the assertion by Mokati (2023) that qualitative data collection methods facilitate
the acquisition of detailed descriptive data, thereby enabling a deeper understanding of the
phenomenon within its natural context. Moreover, as emphasized by Makonye (2016),
qualitative research centers on gathering firsthand information directly from the primary sources
hence it was found suitable for this study.

3.2 Research Paradigm

The research adopted the interpretivism research paradigm, which prioritizes the understanding
of the subjective aspects of human experiences, meanings, and interpretations, as emphasized by
Hammersley (2013). Additionally, it prioritizes in-depth exploration and context-specific
understanding of the research topic (Saunders et al., 2012). In the current study, this paradigm
was adopted as it sought to understand the teachers’ perspective on the implementation of team

teaching strategy in Lesotho secondary school classrooms.
3.3 Selection of the Participants

For sampling purposes, the study adopted purposive sampling as it allows researchers to
strategically select participants based on specific criteria pertinent to the research question,
thereby facilitating more focused and meaningful data collection (Creswell, 2013). Eight
teachers were selected from a total of fourteen teachers who taught grade 11 learners. The
selection was based on one secondary school in Leribe which practice team teaching mainly in
grade 11 class. The sample of eight teachers consisted of two teachers from the Department of
Mathematics and Science who taught learners mathematics, two teachers from the Commercial
Department who taught Accounting in grade 11, two teachers from the Department of Language
who taught Religion in grade 11, and lastly, two teachers who taught English from the same
department. The sampling strategy is consistent with Creswell's approach (2008), which suggests
that researchers should carefully consider their sampling strategy to ensure that it aligns with the

goals of their study and the nature of their research questions.



3.4 Data Generation Procedures

Concerning the collection of data, semi-structured interviews were used to collect data.
Researchers opted for the use of semi-structured interviews because they yield rich and detailed
data. Participants can express their thoughts and experiences in their own words, providing
researchers with valuable insights into complex phenomena (Mokati, 2023). The interview

questions were held in face-to-face sessions.
3.5 Data Analysis

Regarding the analysis of data, Interpretive Phenomenological Analysis (IPA) was used in this
study. IPA involves conducting in-depth interviews with a small number of participants (Smith et
al., 2009). These interviews aim to explore the participant's subjective experiences, perceptions,

and interpretations of a particular phenomenon hence suitable for this study.
3.5 Ethical Considerations

In this study, strict adherence to research ethics was paramount. Various measures were
implemented to establish ethical protocols. Ngozwana (2018) underscores the importance of
upholding freedoms such as questioning, exchanging information, and expressing opinions while
respecting truth and individuals. In this research, participants were granted permission to engage
in tasks and interviews by providing authorization. Moreover, participants retained the right to

withdraw from the study at any juncture.
4.0 FINDINGS AND DISCUSSIONS
The study was analyzed as per the research questions.

Research question 1 -What are the teachers’ beliefs/attitudes towards team teaching

instructional strategy?

Concerning this question, most teachers who participated in the study have shown a positive
attitude towards team teaching instructional strategy in the classroom. This is supported by the
fact that the participants underscored several advantages brought by team teaching in the
classroom. For instance, teacher 1 echoed, “Ifeel quite good as team teaching makes work easier

for me ”. Interestingly, the same sentiments expressed by teacher 1 were corroborated by teachers



2 and 3 when they said, “Team teaching is good because it enhances students learning outcome.

Students understand more the concept since teachers can explain a concept in different ways”.

Teachers across the responses mentioned that team teaching engages students effectively by
presenting content from multiple perspectives, catering to different learning abilities, and
fostering a collaborative learning environment. Teacher 4 accentuates, “Team teaching enhances
students' understanding of concepts since teachers can explain them in different ways, which
aids in improving learning outcomes”.Grof¢ikova& Trnikova, (2022) shared a similar view that
team teaching enhances the quality of teaching through teacher interactions, promotes the
exchange of new teaching approaches, facilitates better lesson planning, nurtures strong working
relationships among colleagues, and prevents teaching routines. Additionally, the other
advantages listed by teacher 7 include,“increased student motivation, engagement, and
performance, as well as the opportunity for teachers to share information, ideas, and
workload.”Therefore, findings further suggest that team teaching ensures continuity in students'

learning even when one teacher is absent, thus addressing students' needs effectively.

The findings suggest that teachers draw from personal experiences to illustrate the positive
impact of team teaching. These experiences include improved results, more enjoyable teaching
experiences, and the ability to handle workload pressures effectively. Friend et al., (2010)
support this by indicating that team teaching has been associated with improved academic
performance among students. The researcher suggests that collaborative teaching methods, such
as team teaching, can enhance student engagement, motivation, and learning outcomes. By
leveraging the expertise of multiple educators, team teaching offers students a more enriched and
dynamic educational experience, leading to enhanced academic achievement (Salim et al., 2019).
Furthermore, team teaching can create a supportive and interactive classroom environment that

encourages active participation and knowledge retention (He et al., 2018).

Another important aspect highlighted by Teacher 3 indicates, “team teaching allows for effective
differentiation, benefiting both slow and fast learners”. Similar perceptions have been
highlighted byGladman (2014) that team teaching caters to the diverse learning needs of students
by providing multiple perspectives and teaching styles in the classroom. Simons et al., (2018)
further argue that this approach acknowledges and accommodates individual differences,

ensuring that various learning preferences and abilities are addressed. Through team teaching,



educators can tailor their instruction to meet the needs of a wider range of students, promoting
inclusivity and personalized learning experiences Furthermore, teachers agree that working
together with other teachers enhances their teaching experience by providing opportunities for
learning from colleagues, adopting new strategies, and improving professional development.
Teachers 7 & 8 in particular emphasized, “Collaboration, sharing of ideas, and learning from

Co-teachers are highlighted as key factors contributing to this enhancement”.

Teacher 7&8 statement suggests that team teaching not only improves student performance but
also contributes to teachers' professional growth. Teacher 5's experience reinforces this notion by
emphasizing how collaborating with colleagues helped them overcome difficulties in
understanding certain concepts and recognize the importance of teamwork in professional
development. Interestingly, it is highlighted by Roberts et al., (2021) that team teaching offers
educators the opportunity to feel more confident in teaching complex concepts, enhances
professional development, improves understanding of the curriculum, and fosters a consolidated
professional identity. Moreover, Liebel et al., (2016) argue that team teaching allows for multiple
explanations of intricate topics, contributing to improved teacher development and student

learning (

Overall, the responses indicate that teachers perceive team teaching as a valuable instructional
strategy that enhances teaching and learning outcomes, fosters collaboration among teachers, and

contributes to professional development (Ajaja, &Kpangban, 2023)

Research Question 2 - What are the factors that contribute to teachers' perceptions of the

effectiveness and feasibility of team teaching?

The effectiveness and feasibility of team teaching hinge on several key factors identified by the
teachers involved. Firstly, collaboration and team spirit emerge as foundational elements, where
teachers emphasize the importance of working together, sharing ideas, and maintaining a positive
collective ethos. Teachers 5 & 6 echoed, “Oneness and planning together are important factors
in team teaching” Teacher 3 further said, “Trust among colleagues is deemed vital for fostering
a supportive environment conducive to collaboration and innovation” Effective team teaching as
corroborated by Backer et al., (2021) involves collaborative work among teachers in all aspects
of the teaching process, including preparation, delivery, and evaluation of the course.

Additionally, team teaching ensures that students have access to a diverse range of content



knowledge, which is crucial for effective learning (Mohan et al., 2019).Most importantly, Kurata
(2024) indicates that the presence of team spirit among teachers is essential for the success of
team teaching initiatives. When teachers have a strong sense of camaraderie, trust, and mutual
respect within their co-teaching teams, they are more likely to collaborate effectively and support

each other in delivering instruction.

“4 conducive environment characterized by mutual respect, cooperation, and effective
communication is seen as essential for the success of team teaching ”. This has been highlighted
by teacher 3 & 1.A positive learning environment and a sense of belonging among teachers in
co-teaching relationships contribute to the effectiveness of team teaching (Krammer et al., 2017).
These factors collectively shape teachers' perceptions of team teaching, highlighting the
importance  of  collaborative  and  supportive  environments  for  successful
implementation.Moreover, most teachers interviewed were in one accord that the availability of
resources and support from school leadership play significant roles in enabling teachers to
implement team teaching effectively. This is also supported by Mohan et al. (2019) that

administrative support ensures resources and guidance are available for successful team teaching.

Adequate time allocation for planning, collaboration, and reflection is recognized as imperative
for optimizing the benefits of team teaching. Most importantly, teachers' attitudes and
willingness to embrace collaborative practices are central to the strategy's success, with a
positive outlook and openness to learning enhancing professional development and teaching
outcomes. Lastly, the adaptability of teachers to incorporate new teaching approaches through
collaboration underscores the dynamic nature of team teaching and its potential for enhancing

teaching and learning experiences.
5.0 CONCLUSIONS AND RECOMMENDATIONS

The findings of this study shed light on teachers' perspectives regarding the implementation of
team teaching in a secondary school setting in Leribe, Lesotho. Firstly, teachers displayed
positive attitudes towards team teaching, recognizing its potential to engage students, provide
effective differentiated instruction, and enhance overall academic performance. These findings
align with existing literature emphasizing the benefits of collaborative teaching approaches.
Secondly, factors contributing to teachers' perceptions of team teaching effectiveness were

identified, including collaboration, team spirit, trust among colleagues, and crucially,



administrative support. These factors highlight the importance of fostering a supportive school
environment that encourages collaboration and provides necessary resources for successful team

teaching initiatives.

Based on the study findings, several recommendations are proposed to improve the
implementation of team teaching and enhance the quality of education in secondary schools in
Lesotho. Firstly, the study suggests Continuous Professional Development (CPD) to equip
teachers with the necessary skills and strategies for effective team teaching. These programs
should focus on collaborative planning, communication, and the integration of diverse teaching
styles. Secondly, School administrators should actively support and promote team teaching
initiatives by providing resources, time for collaborative planning, and recognition of
collaborative efforts. Clear guidelines and expectations should be established to ensure
consistency and accountability. Also, it is the responsibility of the administration to foster a
collaborative culture within the school by promoting teamwork, trust, and open communication
among teachers. Encourage regular collaboration meetings, peer observation, and feedback
sessions to facilitate professional growth and collaboration. Lastly, the researchers recommend
implementing mechanisms for ongoing evaluation and feedback to assess the effectiveness of
team teaching initiatives. This can be achieved through gathering input from teachers, students,

and other stakeholders to identify strengths, challenges, and areas for improvement.
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