
This study is aimed at investigating the significant relationship between reading attitude, motivation, and 
reading comprehension in Bunawan District, Davao City public elementary school learners. It employed 
descriptive-correlational research design which describes the relationship between two or more variables. 
Primary information was obtained by using adapted survey questionnaires among 250 Grade 6 learners 
enrolled in S.Y. 2023-2024. Three research instruments were used: the Adults Survey Reading Attitudes 
Questionnaire (ASRA) adapted by Anugrah, Gardner‟s Attitude / Motivation Test Battery (AMI), and the 
Reading comprehension questionnaire adapted from the Philippine Informal Reading Inventory (Phil-Iri). 
This study utilized Mean, Standard Deviation, and correlation analysis through Pearson product-moment 
correlation.Resultsrevealedthatthereisahighlevelofreadingattitude (x=4.08,SD=.612)andmotivation 
(x=4.06, SD=.451) but there is a very low reading comprehension (x=3.11, SD=1.006) among the 
respondents. Furthermore, the findings revealed no significant relationship between reading attitude and 
reading comprehension (r=0.032, p=0.620) and only learning motivation is a predictor of reading 
comprehension (r=0.200, p=0.002). This implies that the respondents have a positive attitude toward 
reading but it does not affect their reading comprehension. This further implies that students who are 
motivated to read can improve their reading comprehension. Hence, the respondents with high interest in 
their reading activity comprehend more than those without interest. 
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1. INTRODUCTION 

 
Reading comprehension is the ability to understand 
the text and is considered as one of the pillars of 
reading and it plays a significant role in the total 
functioning of the community. However, Caliskan 
and Ulas [1] stated that many countries like the 
Turkish students do not have reading 
comprehension skills at the desired level. Mińoza 
andMontero[2]alsodiscussedthat itisapersistent 
concern that young learners have an issue with 
readingcomprehension.Betweenalltheeconomies 
and countries that took part in PISA, the Philippines 
had a notable percentage of low scorers. In other 
words,eightypercentofFilipinostudentsfellshortof the 
required reading proficiency. The pupils' deficiency 
in fundamental reading and comprehension skills is 
the reason for their low performance in the subjects 
of science, math, and English, Tomas et al. [3]. 

 
Conceivably, the goal of reading is comprehension. 
The most common assumption regarding reading 
comprehensionisthatreadingcomprehensionisthe 
primary aim for proficient readers as stated by 
Deluao et al. [4]. The success of a learner in school 
andinlifeislinkedwith comprehension,which isan 
essential part of the reading process Bruggink et al. 
[5]. Caraig and Quimpo [6] asserted that reading 
comprehension problems can make it difficult for 
people to understand the instruction in an 
examination, pertinent documents like birth 
certificate, marriage contract, and housing 
agreement. Low level of reading comprehension 
persons struggles to be successful in their jobs or 
schoolbecausetheyhavelowself-esteem,fear,and 
cannot communicate well. Given this, the 
DepartmentofEducation(DepEd)hascommittedto 
making every student a reader at the grade level by 
launching the Hamon: Bawat Bata Bumabasa (3Bs 
Initiatives) and stepping up reading advocacy 
according to Tomas et al. [7]. 

 
However, there are factors which can influence the 
readingcomprehensionamongyounglearners.One 
componentofone'sself-perceptionofone'sreading 
skillsisone's readingattitude. Whencombinedwith 
other elements that impact a student's learning 
success or failure, the attitude of reading as a 
component of the self-processing system will help 
thedevelopmentofreadingskills.Theabilitytoread is 
directly correlated with attitudes toward reading. 
Studentswhohaveapositiveattitudeaboutreading will 
actively engage in reading activities, which will 
enhance their reading comprehension and reading 
skills according to Tisa et al. [8]. 

 
FangandSchleppegrell[9]statethat,"reading 

attitude refers to an individual's overall affective 
responsetoreading,includingtheirfeelingsof 
enjoyment,interest,andconfidenceintheirabilityto 
read". This definition highlights theemotional and 
motivationalaspectsofreadingattitudethatcan 
affectengagementwithreading.Theyfurther 
explainthatreadingattitudehasmanyfactors, 
including previous reading experiences,  a 
backgroundofculture,andindividualinterests,that 
shapeitintoanintricateandmultidimensionalstructure
.Attitudeisdefinedbytheindividual's 
viewsabouttheresultsorattributesofexecutingthe 
behavior (behavioral  beliefs),  weighted by 
evaluations  of those outcomes  or features. 
Consequently,apersonwhobelievesthatthepractice 
of such behavior will have positive results is more 
inclined to take it. 

 
Consequently, reading attitudes are influenced by 
social and cultural contexts in addition to people's 
subjective reading experiences and perceptions, 
according to Matthewson's theory of reading 
attitude. The attitudes toward reading are not rigid 
or static but rather are influenced by a variety of 
elements, including prior encounters, interpersonal 
interactions,andculturalvalues.TranandNguyen 

[10] states that "reading attitudes are complex and 
multidimensional constructs, influenced by 
individual and contextual factors that interact with 
each other in shaping readers' perceptions of 
reading". In fact, Matthewson's theory emphasizes 
the need for a thorough understanding of the 
various factors that influence reading attitudes. 

 
In fact, the enjoyment of reading can be defined as 
the positive emotional experience that one derives 
fromreading.Itisoftencharacterizedbyfeelingsof 
pleasure, engagement, and satisfaction that result 
fromreadingabookorotherwrittenmaterial.Infact, 
Clark and Rumbold [11] further explained that, 
"enjoyment of reading refers to the extent to which 
individuals derive pleasure and satisfaction from 
reading as a leisure activity". Thus, this highlights 
the voluntary and recreational nature of reading for 
enjoyment. 

 
However, anxiety and difficulty of reading can be 
definedasthenegativeemotionalexperiencesthat 
onemayhavewhilereadingduetovariousreasons 
such as low reading ability, lack of interest, or 
external pressures. It is defined by Kesici and 
Erdogan [12] as “reading anxiety is a 
multidimensionalconstruct thatreferstothefeelings 
ofworry,apprehension,andtensionthatindividuals 
may experience while engaging in reading tasks". 
This definition highlights the emotional and 
cognitive aspects of anxiety that can affect reading 
performance.Readingdifficultyisreferredtoas"the 
subjective experience of encountering obstacles 
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and challenges while reading, such as struggling to 
comprehend, decode, or remember text" and it only 
emphasizes the subjective nature of reading 
difficultyandthedifferentfactorsthatcancontribute to 
it. 

 
Anent to this, prior studies investigating the 
connection between reading attitude and 
comprehension were conducted. According to a 
survey, the reading attitudes of 36 pupils at 
Palembang's junior high school were favorably 
correlatedwiththeirreadingcomprehension.Inlight of 
this, Sudirman et al. [13] stated that students in 
school with a positive attitude about reading are 
more likely to succeed in their English lessons. In 
fact, Jiang [14] argued that students with positive 
attitudes towards reading had higher levels of 
reading comprehension and performed better on 
reading tasks than students with negative attitudes. 
Likewise, he argued that students' reading attitudes 
were positively associated with their reading 
comprehensionskills,evenaftercontrollingforother 
factors such as IQ and prior reading ability. Overall, 
these findings suggest that promoting a positive 
attitudetowardsreadingcanbeaneffectivestrategy for 
improving reading comprehension. 

 
Reading motivation is defined as the individual's 
purpose, values, and beliefs in terms of topics, 
approaches, or results for reading. There is a 
positive correlation between reading engagement 
and motivation to read. This is the result of a strong 
relationship between reading motivation and 
continuous reading over a student's academic 
career, which has been shown to exist. Pupils can 
progressinanyfieldofstudyiftheycanreadwithout 
difficulty. Students' scholastic achievement, 
cognitive development, and reading ability are all 
significantly impacted by their reading motivation. 
Motivated readers read more, comprehend what 
theyreadbetter,andoutperformuninspiredreaders 
academically,accordingtothestudyofPermatasari 
and Wienanda [15]. 

 
Motivation in education refers to the underlying 
psychological processes that energize and direct 
behavior toward learning and academic goals. This 
definitionemphasizestheimportanceoftheinternal 
psychological factors that influence students' 
engagement in learning activities by Ryan and Deci 
[16]. Mirasol [17] added that the key factor in the 
developmentoflanguageskillsismotivation;itisan 
external force that drives people to success. 
Motivation is defined as a person's objectives, 
desires,andintentions.Whenmotivationisplacedin 
the context of reading, it is said that reading is a 
multidimensional concept, meaning that one's 
motivation comes from a variety of reasons. 

 
Meanwhile, Toste et al. [18], a meta-study has 
demonstrated thattherelationshipbetweenreading 

motivation and skills is bidirectional, meaning that 
readingmotivationinfluencescomprehensionskills 
as well as the ability to comprehend written texts. 
Put differently, it is more likely that children with 
strong comprehension abilities will be motivated to 
read, and they will also read more often and like 
reading more, which will lead to improved reading 
comprehensionskills.Conversely,it'salsotruethat 
kidswhostrugglewithunderstandingtendtobeless 
driven to read, which means they read less and 
have fewer opportunities to improve their 
comprehension abilities. As a result, their skills are 
less improved. 

 
Ultimately, the process that offers the spirit of 
learning, direction, and persistence of behavior, 
according to Sudirman et al. [19], is the motivation 
tolearn.Instrumentalmotivation:Thedesiretolearn a 
language because it will help you achieve 
particular goals, such as finding a job, passing an 
examitwillhelpyougetajob,passinganexam,etc. 
Thedesiretolearnalanguagetocommunicatewith 
people from various cultures who speak it is an 
example of integrative motivation. 

 
Meanwhile, this study is anchored on Lambert and 
Gardner's motivational theory in 1972 [20] which 
statesthat while integrative motivation refersto the 
desire to learn a second language for social and 
culturalreasons,suchaswantingtointegrateintoa 
new community or communicate with people from 
other cultures,instrumental motivation refersto the 
desire to learn a second language for practical 
reasons, such asgetting a job orpassing anexam. 
TuanandNguyen [21]statethat,"instrumentaland 
integrative motivations are two primary types of 
motivationthatdrive second languageacquisition". 

 
In addition, the Self-Determination Theory by Deci 
and Ryan in 1985 [22]. This theory defines the 
concepts of intrinsic motivation and extrinsic 
motivation. Any aspect of an activity that is 
perceived as thrilling, fascinating, or fundamentally 
fulfilling is known as intrinsic motivation. 
Conversely, extrinsic motivation represents the 
portion of the behavior that is controlled by 
incentives and penalties that are imposed from 
without. It can also be controlled by internal 
pressure to feel proud of oneself or to stay away 
from negative emotions like guilt, shame, and 
anxiety. Thus, intrinsically motivated people do 
things because they find them interesting or 
enjoyable, while extrinsically motivated people do 
things for other reasons. In the context of reading 
comprehension, students with high motivation to 
readcanimprovetheirreadingcomprehensionand 
can be positively associated with academic 
achievementaccordingtoUrhahneandWijnia[23]. 

 
What‟smore,theTransactionalTheoryofReading 
asproposedbyRosenblatt1978[24]assertsthata 
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positive reading attitude is likely to enhance the 
reader's engagement with the text, and if an 
individual reads with enthusiasm, interest, and a 
senseofenjoyment,thereaderswillunderstandthe 
readingmaterial.Thenthepositiveattitudecanlead to 
increased motivation to comprehend the text 
thoroughly. It emphasizes the significance of 
encouraging positive attitudes and motivations 
towardreadingtoimprovereadingcomprehensionin 
addition to teaching decoding and comprehension 
skills. This can be accomplished by employing 
tactics like encouraging leisure reading, offering a 
variety of reading options, and fostering 
conversations about the worth and significance of 
reading, O'Sullivan and Dunne [25]. 

 
Necessarily,readingcomprehensionistheaccurate 
measureofreadingliteracy.Padoetal.[26]asserted 
thatthemostreliableindicatorofreadingproficiency is 
reading comprehension. To effectively extract 
meaning from a given piece, comprehension is 
regardedasthefundamentalcomponentofreading. 
Deluao etal. [27]alsodiscussed thatagoodreader 
must be able to show that the most significant 
outcome of the reading is something they learned. 
Reading comprehension is regarded as the 
fundamental component of reading because it 
facilitatestheprocessofeffectivelyderivingmeaning 
from written material. The most significant outcome 
of reading is learning something, and a proficient 
reader must be able to show this. In a similar vein, 
reading is done for comprehension. The most 
common presumption for reading comprehension is 
that it is the main objective for readers who are 
proficient readers. 

 
Necessarily, Kasmawati [28] argued that the most 
popular presumption for reading comprehension is 
that reading comprehension is the goal of reading 
and the main objective for readers among proficient 
readers.Asthefoundationofthereadingactivity,the 
reader must understand the context of the reading 
content. The study aims to determine the 
relationship between reading attitude and learning 
motivation as predictors of reading comprehension 
in public elementary schools of Bunawan District. 
Specifically, this study seeks to attain the following 
objectives: 
First, to measure the level of students‟ reading 
attitudeintermsoftheactivityofreading,enjoyment of 
reading, and anxiety and difficulty. Second, assess 
the level of students‟ motivation in terms of 
instrumental motivation and integrative motivation. 
Third, ascertain the level of reading comprehension 
in terms of literal, interpretive, critical, and applied 
comprehension. Consequently, this study adopted 
thefollowingnullhypothesiswhichwastestedwith 
.05 level of significance: There is no significant 
relationship between students‟ reading attitude and 
reading comprehension, and there is no significant 
relationship between learning motivation and 

readingcomprehension. 

 
Despite the comprehensive studies on the factors 
that affect reading comprehension, there has yet 
been a study conducted to determine  the 
relationship between reading  attitude and 
motivation as predictors of reading comprehension 
specificallyinthelocalsetting,BunawanDistrict. The 
findings of this study may offer pertinent and 
practicalinsightsabouthowtosupportrespondents' 
development in reading comprehension andhelp a 
varietyofacademicleadersandteachersto 
reconsidertheefficacyofcurrentreadingprograms 
toimprovereadingcomprehension.Hence,this 
contextmotivatestheresearchertostudythe 
relationship between these variables. 

 
Ultimately,theresultofthisstudycangiveadequate 
data and information throughout the world on the 
relationship between reading attitude, and 
motivationaspredictorsofreadingcomprehension. 
This study's findings have the potential to advance 
literacy, academic success, and critical thinking 
abilities, promote lifelong learning, and ensure 
quality education which is beneficial for both 
individuals and included in the sustainable 
development goal. This study is essential for the 
respondents to identify reading barriers, develop 
effective strategies, improve academic 
performance,enhancelifelonglearning,andbridge 
educational inequalities. Finally, the study‟s 
outcomewillofferbackgroundinformationanddata to 
future researchers who wish to investigate other 
variables when conducting similar studies. 

 
The conceptual framework illustrating the interplay 
of the variables in the study is shown in Figure 1. 
The first independent variable of this study is 

students'readingattitudes.ReadingAttituderefers to 
an individual's overall affective response to 
reading, including their feelings of enjoyment, 
interest,and confidence intheirabilitytoread. This 

hasindicatorssuchasactivityinreading,enjoyment in 
reading, and anxiety and difficulty in reading. 

Activity in reading involves several levels of 
processing, from simple word decoding to in-depth 

understandingofthetextasawhole.Enjoymentin 
reading refers to how much enjoyment and 
satisfaction people get from reading as a leisure 

activity.Anxietyanddifficultyinreadingrefertothe 
negative emotional experiences that one might 
have while reading due to a variety of factors, such 
as poor reading ability, lack of interest, or external 
pressures according to Anugrah [29]. 

 
In addition, the second independent variable is 
motivation. Motivation encourages the person to 
perform to be successful in learning. It has two 
indicators such as instrumental and integrative. 

Integrative motivation represents the students' 
readiness or aspiration to represent the target 
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language communitybecause they want to improve 
their communication with the linked group. They 
havehighinterest,motivationandattitudeinlearning 

the target language in this context. Instrumental 
motivation will acquire the target language to 
improve their social standing or achieve financial 
rewards, Ugla [30]. 

 
Finally, the dependent variable is reading 
comprehension. Reading comprehension is defined 
as a complex and active process that requires an 
intentional and thoughtful interaction between the 
reader and the text. It has four indicators: literal 
comprehension,interpretivecomprehension,critical 
comprehension,andappliedcomprehension.Literal 
comprehension means understanding reading 
comprehension questions whose answers are 
provided explicitly in the story. Interpretive 
comprehension means understanding 
comprehension questions requiring children to look 
for the answers by reading between the lines. The 
answers are never directly stated in the text. 

Critical comprehension means understanding 
reading comprehension questions that incorporate 
analysis, synthesis, and critical thinking by 
considering both the author's perspective and the 

reader's perspective. Applied comprehension 
means understanding reading comprehension 
questions draw the reader's attention to how he 
uses his plan to visualize the situation, Pado et al. 
[31]. 

 
Finally, Gao and Watkins [32] cited several studies 
that examined the relationship between motivation 
and reading attitude. According to one study, 
studentswithapositiveattitudetowardreadinghad 
higher levels of intrinsic motivation to read than 
students who had a negative attitude and that 
students' reading attitude was positively correlated 
with their reading motivation, Baker and Wigfield 
[33]. 
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2. METHODS 
 

2.1 Designand Procedure 
 

Thisstudyutilizedadescriptive-correlationresearch 
design. This design describes the relationship 
betweentwoormorevariables.Thisresearchdesign 
involves collecting data on the variables of interest 
without manipulating or controlling any of them and 
then analyzing the data to determine if there is a 
correlation or association between the variables, 
Ewa [41]. This fits the present study because it 
measures the strength of correlation or relationship 
between variables using statistical analysis. 
Understanding the underlying causes of particular 
behaviorsoroutcomescanbeaidedbyknowingthe 
strength and direction of the relationships between 
the variables that are the subject of this analysis. In 
this study, the reading attitude of the students and 
learning motivation were correlated with the 
student's reading comprehension. 

 
In addition, specific procedures were observed. In 
doing so, ethical procedures were observed too. To 
facilitate the collection of data, below are the steps 
in gathering the data for this study. The researcher 
submitted the study to UM Research Ethics 
Committee(UMERC)andsecuredacertificationand 
approvalbeforetheconductofthestudytoshowthat all 
ethical considerations are properly observed during 
the study. The researcher sought approval from the 
Dean of the University of Mindanao Professional 
Schools to conduct the study. The respondents' 
involvement was entirely voluntary, and parents or 
legal guardians were provided an assent form 
before conducting the study. 

 
Following the standards, the researchersecured an 
approved permission letter to conduct the study to 
the Department of Education Divisionof Davao City 
addressed to the Schools Division Superintendent 
(SDS), to the office of the Public Schools District 
Supervisor (PSDS) and Elementary School 
Principals (ESP) of Bunawan District. The advisers 
and subject teachers had been similarly informed 
about the purpose and process of the study. Then, 
theresearchersecuredanassentformandconsent 
form for the respondents. The respondents had a 
chance to ask questions concerning the study and 
they had never been coerced into giving consent 
while the consent has been given freely and 
voluntarily. 

 
Furthermore, the researcher assured the 
respondentsthattheirdatawereprotectedandkept 
private and made sure that their rights were upheld 
at all times during and after the research. The 
researcher adhered to the Data Privacy Law. The 

the researcher included the data in printed and 
electronicreportsthatweresenttosecured channels. 

 
Theresearcheradministeredthequestionnaireand 
retrieved all the questionnaires on the same day 
they had been distributed to ensure the data 
gathering would be obtained accordingly. After the 
collection,theinterpretationofdatawasmade.The 
survey lasted for about 30 minutes. 

 
Necessarily, the researcher gives due credit to the 
writers whose works are included in referencing by 
citing them, and the use of plagiarism software in 
this research was highly permitted. The results of 
the validation of research instruments were based 
ontheexpertsinthisfieldandthedatagatheredfor this 
study were equally based on the statistical results 
provided by a certified statistician to ensure the 
accuracy and reliability of the statistical techniques 
utilized in this research. The data gathered had 
been analyzed and evaluated based on the 
objectives of the study. The mean, standard 
deviation,andPearsonproduct-momentcorrelation 
coefficientwerethestatisticaltoolsusedtointerpret the 
data. The respondents' reading motivation, 
attitude, and comprehension levels were assessed 
using the mean. In order to ascertain whether a 
relationshipexistedbetweenthevariables,Pearson 
product-moment correlation, or Pearson r, was 
utilized. 

 
 

2.2 ResearchRespondents 

This study was conducted in the 10 public 
elementaryschoolsofBunawanDistrict,DavaoCity 
withstrugglingreaders.The10schoolswerecoded as 
schools A, B, C, D, E, F, G, H, and I to address the 
privacy and confidentiality of the schools. The total 
population was 1, 073 and the researcher decided 
to get 23.30% of each group within the population 
to equally represent the whole population of 
learners. The computed sample size was 250 
Grade 6 respondents across the 10 
schoolsinBunawanDistrict.Thecomputedsample 
size per school was distributed using universal 
random sampling. In this method, Creswell and 
Creswell [34] defined it as not everyone in the 
population had been included in the sample, which 
implies that the selection of a sample where the 
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probability of each being selected is unknown. The 
researcher utilized this sampling method to exhibit 
nobiasandminimalspread.Thisisauniquemethod 
sinceitselectsrespondentsatuniformintervalsand 
samples all solutions using a single random value. 

 
The researcher established the criteria for hiring 
participants, taking into account such elements as 
the chosen mode of learning and grade level. 
Meanwhile, this research has its inclusion criteria 
that included 250 Grade 6 pupils enrolled under 
Face-to-Face Learning Modality from the 10 
elementary public schools in Bunawan District. On 
the other hand, the exclusion criteria include the 
Grade 6 learners who were not enrolled learners, 
undermodularandAlternativeDeliveryMode(ADM) in 
the 10 elementary public schools of Bunawan 
District.Thus,theparticipantsofthisstudywereonly 
Grade 6 students officially enrolled in the 
Department of Education Learning Information 
System for S.Y. 2023-2024. 

 
Consequently,oneofthewithdrawalcriteriawasthat 
theresearcherhadviolatedtherespondents'rightto 
privacy and identity confidentiality, which needed to 
be maintained. The participants were not subject to 
anypenaltiesorlossofbenefitsshouldtheychoose to 
withdraw, decline to participate, or end their 
involvement at any point. It must consider the 
definition or clarification of the possibility and 
likelihoodofanypotentialdistressoradverseeffects, 
including any cognitive hazards, and what steps 
havebeentakentoreducesuchrisks,aswellasthe 
necessary actions to be taken when necessary. 

 

2.3.MaterialsandInstrument 

 
The study utilized three adapted questionnaires for 
thecollectionofdata.Thefirstpartoftheinstrument used
 the Adults Survey Reading Attitudes 
Questionnaire (ASRA) created by Smith, 1991 and 
wasderivedfromaquestionnairebyWallbrown, 
BrownandEnginin1977.Anugrah[35]whoadapted 
thedomainofreadinghabitsandanxietyand 
difficulty.However,theresearcheradaptedfive 
statementsperindicator.Theinstrumenthasindicators

suchasactivityinreading,enjoymentin 
reading,andanxietyanddifficultyinreading.A 
positiveattitudetowardlanguage,literature,and 
literacyisdefinedashavingasenseofselfasa 
readeranddevelopingpersonalpreferencesfor 
textstoreadforpleasureorforeducational 

purposes.Activityinreadinginvolvesseverallevels 
ofprocessing,fromsimpleworddecodingtoin-depth 
understandingofthetextasawholeBerningeretal. 

[36].Enjoymentinreadingreferstohowmuch 
enjoyment and satisfaction people get from reading 

asaleisureactivity,ClarkandRumbold[37].Anxiety 
anddifficultyinreadingreferstothenegativeemotional
experiencesthatonemighthavewhile 

reading ability, lack of interest, or external 
pressures,KesiciandErdogan[38].Theresearcher 
utilized the reverse scoring for the items under 
anxiety and difficulty. The instrument underwent a 
reliability test and yielded a Cronbach Alphaof .74. 
Therefore,theinstrumentisreliable andacceptable. 

 
The second instrument used in this study is the 
originalseven-pointLikert-scaleformatofGardner's 
Attitude / Motivation Test Battery (AMI), which 
ranged from "Strongly Agree" to "Strongly 
Disagree," was modified to create the five-point 
Likert scale utilized in this study. A few of the 
questions were used by Ugla [39] in the past to get 
data on participants' motivation using a 5-point 
Likert scale. The questionnaire had twenty 
questions on it. The two primary sections of the 
questionnaire were instrumental motivation (items 
11–20) and integrative motivation (items 1-10). The 
respondents scored the intended questionnaire on 
a 5-point Likert scale, where 5 represented the 
highestscoreand1representedthelowest.Arating 
system used in questionnaires to gauge 
respondents' attitudes, beliefs, or perceptions is 
called a Likert scale. Each scale has an assigned 
numerical value and descriptive equivalent. The 
instrument underwent examination reliability that 
yielded a Cronbach Alpha of .80. Therefore, the 
instrument was reliable and accepted. 

 
To interpret the data on reading attitude and 
motivation,thefollowingratingscaleswereutilized. 

Meansrangingfrom4.20-5.00isdescribedasVery 
High. This implies that the level of reading attitude 
and motivation of learners are highly manifested. 

Means from 3.40-3.30 is described as High. This 
implies that the reading attitude and motivation of 
thestudentsaremanifested.Meansfrom2.60-3.39 is 

described as Moderate.This implies that the 
reading attitude and motivation of the students are 
fairly manifested. Means from 1.80-2.59 is 

described as Low. This implies that the reading 
attitude and motivation of the students are rarely 
manifested. Means from 1.00-2.59 is described as 

VeryLow.Thisimpliesthatthereadingattitudeand 
motivation of the students are never manifested. 

 
The third instrument used the Standardized 
Reading Comprehension Assessment of the 
Department of Education, the Philippine Informal 
Reading Inventory Silent Reading Assessment, 
Pado et al. [40]. The instrument was developed to 
supportEveryChildAReaderProgram(ECARP)of the 
Department of Education (DepEd). Before creating 
a reading level that is suitable for each student, the 
test served as a diagnostic tool to ascertain the 
students' proficiency. Since it was 
foundthatthistestwasstandardized,validationand 
reliabilitytestingwerenotconductedonit.Thereare 
four reading comprehension levels in it. 
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The data was interpreted using the scaling 
presentedbelow.Thetestscoreof0.00-2.99implies 

Lowliteral,interpretive,critical,andappliedreading 
comprehension skills. This means that the learner 
has insufficient range/significantly below standards 
ofskillsappropriateforthelevel.Inaddition,ascore 

of3.00-4.99impliesAverage,whichmeansthatthe 
learnermeetsenoughofthecompetencyrequiredto 
perform the task adequately. Similarly, a test score 

of 5.00 indicates a Highlevel of reading 
comprehension for all levels, which means that the 
learner fully meets the competency requirement. 

 
On the other hand, the test score of 0.00-5.49 

indicates a Very Low reading comprehension level 
where very few questions were answered correctly. 

Then, a score of 6.50-10.99 implies a Low level, 
meaningthatfewquestionsareansweredcorrectly. 

Also, 11.00-15.99 implies an Average level where 
some questions are answered correctly. Finally, 

16.00-20.00 indicates a Highlevel of reading 
comprehension skill which means that most, if not 
all, of the questions are answered correctly. 

 
The adapted instrument was modified to fit the 
objective of the study and was validated by the 
expert validators of the University of Mindanao 
Professional Schools. There were four internal 
validatorsandoneexternalvalidatorwhoverifiedthe 
validity of the instrument. Thus, the average 

validationratingofexpertvalidatorsis4.01which 
means very good. 

3. RESULTSANDDISCUSSION 
 

3.1 Students’ReadingAttitude 

Presented in Table 1 is the high level of reading 
attitude among Grade 6 students with an overall 
meanof4.08andastandarddeviationof.612.The high 
level could be attributed to the high ratings of 

enjoymentofreadingwithameanof4.08(SD= 
.612), followed by the anxiety and difficulty with a 

mean of 4.06 (SD= .612), and lastly the activity of 

reading with a mean of 4.04 (SD= .514). It only 
indicates that the level of students have a positive 
attitude towards reading attitude. 

 
Thisresultfurtherimpliesthatintermsofenjoyment of 
reading, the respondents thinkthat reading is an 
engaging activity and one of the best ways to learn 
new things. The hardest part of reading, according 
to the respondents, is coming across unfamiliar 
words when it comes to anxiety and reading 
difficulties. Unlocking the difficult words or 
presentingvocabularywordswithdefinitionsbefore 
reading the text can help them comprehend more. 
In addition, in terms of the activity of reading, the 
respondentscaneasilyunderstandthereadingtext if 
pictures, charts, and diagrams are included. As a 
result, it will be difficult for them to comprehend 
easily the text if there were no visuals included. 

 
However,thisresultwascontradictedtothestudyof 
BakkalogluandPilten[42]whoarguedthatreading 
comprehension levels and reading anxiety are 
significantly correlated negatively. Students' 
comprehension of what they read declines or vice 
versa as their reading anxiety rises. Hence, even if 
therespondentscanhardlyunderstandthetextwith 
unfamiliarwordswhichisoneoftheiranxietiesand 
difficulty in reading, they tend to read for academic 
purpose and have positive attitude toward reading. 
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3.2 Learning Motivation 
 

Displayed in Table 2 is the descriptive statistics in 
measuring the level of motivation of Grade 6 public 
school learners of Bunawan District. The overall 

mean of motivation is 4.06 (SD=.451), assessed to 

be high. The high level is reflected to its indicators 
suchasinstrumentalmotivationwithameanof4.11 

(SD=.480),and integrativemotivation witha mean of 

4. 01 (SD=.532). This implies that the level of 
motivation of the respondents is highly manifested. 

This result implies that the in terms of instrumental 
motivation, the respondents believed that learning 
English can lead to greater success and 
accomplishments in life, which is why they were 
driven to do so in order to improve their career 
prospects.Theytendtoreadmaterialsforacademic 
purposes specifically when their teachers demand 
them to read materialsrelated to theirassignments. 
In terms of integrative motivation, the findings 
implies that the ability to impart their knowledge to 
others is another reason why the respondents were 
inspired to learn English. Consequently, they think 
that they can have better proficiency and 
understanding of the reading text. 

 
In like manner,Tosteet al. [43] hasdemonstrateda 
meta-study that the relationship between reading 
motivationandskillsisinfactbidirectional,meaning that 
reading motivation influences comprehension skills 
as well as the ability to comprehend written texts. 
Put differently, children who possess strong 
comprehension abilities are more likely to be 
motivated to read as they will also read more often 
and like reading more, which will lead to improved 
reading comprehension skills. Conversely, it's also 
true that kids who struggle with understanding tend 
tobelessdriventoread,whichmeanstheyreadless and 
have fewer opportunities to improve their 
comprehension abilities. As a result, their skills are 
less improved. 

3.3ReadingComprehension 

 
Shown in Table 3 is the descriptive statistics of 
reading comprehension of the Grade 6 public 
school learners of Bunawan District. The overall 

mean is 3.11 (SD=1.006) which has a descriptive 

level of very low. However, in terms of interpretive 

level,themeanis3.48(SD=1.193)whichmeansit 
isaverage.Thiswasfollowedbytheliterallevelof 

3.46 (SD= 1.232) which means it is average, in 
termsofthecriticallevelthatgainedameanof3.00 

(SD= 1.448) which has also a descriptive level of 
average. The very low level could be attributed to 
the low rating in the applied level of reading 

comprehension with a mean of 2.49 (SD= 1.344). 
ThisimpliesthattheGrade6learnershaveverylow 
reading comprehension level where very few 
questions were answered correctly. 

The result further implies that in terms of 
interpretive, the respondents can respond to 
questions for which the text contains implicit 
answers. They can make connections between the 
text's assertions and what they already know. As a 
result,therespondersdeducewordmeaningsfrom 
context. In a similar vein, respondents can provide 
literal answers to questions whose answers are 
stated in thetext itself.Theresults suggestthat the 
respondents have an average critical 
comprehension level, meaning they can evaluate, 
summarize,andassesstheauthor'sideasfromthe 
provided text. 

 
On the other hand, in terms of applied 
comprehension, the result implies that the 
respondents have a low level in answering 
questions that lead to visualizing things based on 
their scheme. Thus, the very low level of reading 
comprehension further implies that even if the 
respondents can decode and read the text, they 
havedifficultyincomprehendingitwhichleadsthem to 
have wrong answers in the comprehension 
questions. 
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3.4 CorrelationbetweenReadingAttitude, 

MotivationandReadingComprehension 
 

ExhibitedinTable4aretheresultsoftherelationship 
between the first independent variable (reading 
attitude), second independent variable (motivation) 
and the dependent variable (reading 
comprehension). The bivariate Pearson correlation 
was utilized to determine the relationship between 
the three variables. 

 
The first bivariate correlation analysis between 
readingattitudeandreadingcomprehensionyielded 
acomputedr-valueof0.032withaprobabilityvalue 

ofp<0.620,whichisnotsignificantat0.05level.This 
indicates that there is no significant relationship 
between the two variables, implying that reading 
attitude do not affect the reading comprehension of 
the respondents. Hence, the null hypothesis of a 
significant relationship between students‟ reading 
attitude and reading comprehension failed to reject. 

 
Thesecondbivariatecorrelationalanalysisbetween 
motivation and reading comprehension yielded anr-

value 0.200 with a probability value of p<0.002, 
which is significant at 0.05 level. This indicates that 
there is a positive relationship between the two 
variables. The null hypothesis of no significant 
relationship is similarly rejected. Hence, the 
interrelationship of motivation and reading 
comprehension can be clarified in the self- 
determination theory where students with high 
motivation to read, can improve their reading 
comprehension and can be positively associated 
with academic achievement, Urhahne and 
Wijnia[44]. 

 

1. CONCLUSION AND 
RECOMMENDATIONS 

Basedonthegeneralfindingsofthestudy,thelevel of 
Grade 6 students‟ reading attitude is high. It only 
impliesthatstudentshaveapositiveattitudetoward 
reading. Enjoyment in reading yielded the highest 
score among the three indicators which indicates 
that the students believed that reading is one of the 
bestwaystolearnnewthingsanditisan interesting 

activity. On the other hand, anxiety and difficulty in 
reading is the second highest indicator suggesting 
that although students may love to read, their low 
readingskillscausethemtohaveunpleasant 
emotionalexperienceswhilereadingandthatthe 
mostdifficultaspectofreadingiscomingacross new 
words. 

 
Rank next to anxiety and difficulty in reading is the 
activity of reading, which implies that students can 
decode simple words and have a thorough 
comprehension of the text as a whole. If images, 
charts,and diagrams are included,the reading text 
can be easily understood by the respondents. 

 
Moreover,thelevelofstudents‟motivationishigh.It 
only implies that students are willing to be involved 
in the reading activities. Students have high 
instrumentalmotivationwhichimpliesthattheyhave a 
high interest in improving their social standing 
because it may result in greater success and 
accomplishments in life. In addition, they tend to 
read materials for academic purposes specifically 
whentheirteachersdemandthemtoreadmaterials 
related to their assignments. Integrative motivation 
yielded a descriptive level of high which indicates 
that the students were also motivated to learn 
Englishbecausetheybelievetheycanreadthetext 
moreproficientlyandcomprehenditbetterbecause 
itenablesthemtoimparttheirknowledgetoothers. 

. 
Conversely, the overall level of reading 
comprehension is very low which indicates that 
students are motivated and able to read but they 
havedifficultyincomprehendingthetext.However, 
interpretive yielded the highest score among the 
four indicators with a descriptive level of average 
whichindicatesthatstudentsreadbetweenthelines 
toanswerthequestions.Ranknexttointerpretiveis 
literal comprehension with a descriptive level of 
average which indicates that students can answer 
comprehension questions whose answers are 
explicitly provided in the text. Correspondingly, 
criticalcomprehensionofstudentshasadescriptive 
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levelofaveragewhichindicatesthatstudents 
understandreadingcomprehensionquestionsthat 
elicitjudgment,synthesis,andanalysiswithinthe 
framework of the author's viewpoint. In the same 
way, applied comprehension has a low descriptive 
levelwhichindicatesthatstudentsrarelyunderstand 
the reading comprehension questions from 
visualizing things based on their scheme and they 
haveaninsufficientrangesignificantlybelowstandards 
of skills appropriate for their level. 

 
Furthermore, there is no significant relationship 
between students‟ reading attitude and reading 
comprehension which leads to the failure to reject 
the first hypothesis.This implies that reading 
attitudehardlyaffectsthereadingcomprehensionof 
the respondents. On the other hand, there is a 
positiverelationshipbetweenmotivationandreading 
comprehension, and the hypothesis is accepted. 
Basedon thefindings,only motivation isapredictor of 
reading comprehension. The results confirm 
LambertandGardner‟sMotivationalTheoryin1972 as 
well as the Self-Determination Theory by Deci and 
Ryan in 1985, which motivated individuals to 
engage more in activities that can improve their 
reading comprehension. Although the respondents 
have high level of motivation, their reading 
comprehension skills need to be developed. 

 
This suggests that school administrators can come 
up with a well-planned and comprehensive reading 
programforBunawanDistrictElementarySchoolsto 
improve the level of reading comprehension of the 
students. A reading program that focuses on the 
developmentofcriticalandappliedskillssincethese 
arefoundtobethemostunderdevelopedskillsofthe 
students.Inaddition,theenhancedreadingprogram 
may ensure inclusive and promote life-long 
opportunities for regular learners as well as for 
learners who have special needs to embrace 
inclusiveeducation.Theadministratorsmayinclude in 
the School Improvement Plan (SIP) a request for a 
budget allotted to build a functional learning 
resource center so that this may be a venue for the 
conduct of the reading remediation for struggling 
readers. 

 
To help students develop a positive attitude and 
lessentheirreadinganxiety,itisequallyimportantto 
offer them positive reading experiences, 
motivational activities, and appropriate teaching 
methods. Teachers may provide other 
supplementary reading materials and create 
strategicinterventionmaterialsforthelearnerstobe 
moremotivatedinreadinganytextintheclassroom. 
These strategic intervention materials may undergo 
quality assurance by Department of Education 
Learning Resource Management System so that it 
can be assured that these materials pass its 
qualifications in enhancing the reading 
comprehensionoflearners.Thisstudyalso suggests 

that different teaching reading strategies may be 
applied inside the classroom across all learning 
areas during the teaching-learning process. 

 
More importantly, the involvement of parents and 
guardiansinprovidingrelevantreadingmaterialsat 
hometoletthechildrenbemoreengagedand develop 
a good attitude in any reading activity may also be 
applied. The researcher also suggests that 
therewillbeanorientationontheproperwayof 
pronouncingthewordstoallparentsandguardians 
tohelpthemfacilitatetheirreadingactivityathome. 

 
Then, the students who are the primary 
beneficiariesofthisstudymaypracticereadingand ask 
for help from peers, teachers, and parents 
especially when they are having difficulties in 
visualizing things and even analyzing the text. The 
researcher also suggests that the students use a 
dictionaryorsmartphonewithaninstalleddictionary 
application so that they can easily search for the 
meaning of unfamiliar words that they may 
encounterwhilereadingthetext.Itisahugehelpto 
lessen their anxiety and difficulty in reading. 

 
Lastly, future researchers may replicate this study 
considering other variables that may affect the 
research. Other geographic and industry-specific 
areas may be included in this study using different 
instruments and methodologies, which could yield 
different findings. Future research should consider 
alternative predictors that could influence the 
variables and select a sample from multiple grade 
levels in various schools. Schools and community 
organizationsmightfindthesetobeausefulsource of 
additional suggestions and perspectives. To 
validatetheresults,aqualitativeexaminationofthe 
study's findings is also advised. 

 
Motivation to learn partially affects Language 
Learning Problems and Student Engagement. 
Students can build intrinsic drive for studying in a 
positive and motivating classroom. Use engaging 
methods, meaningful activities, and student liberty 
and choice. External stakeholders could engage 
with schools to conduct motivational events or 
seminars that promote education and give role 
models and mentors to inspire children. Parents 
may create a positive home environment that 
values education and encourages students to 
learn. Discuss language learning and motivational 
difficulties with teachers. Motivation affects 
language learning challenges and student 
involvement. Explore potential moderators or 
mediators to better understand this relationship. 
Finally, academic institutions might deploy full 
languagelearningandmotivationsupportsystems. 
Language support, counseling, and teacher- 
counselor-supportstaffcollaborationareexamples. 
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