Exploring the Impact of School Leadership on Professional Development
in Panabo City Division, Philippines: A Mixed-Method Explanatory
Research Study

Abstract

This study used a mixed method to examine how school leadership affects teachers' professional development in the Panabo City
Division. A survey measuring school leadership and how it relates to professional development is part of the quantitative phase. Pearson's
correlation coefficient (r) is used to analyze the results. This phase is guided by three main quantitative questions: how professional
development is perceived, school leadership is regarded, and how the two correlate. The findings indicate that improved professional
development and successful school leadership correlate significantly. The following qualitative stage used interviews to delve deeper into
these discoveries, emphasizing the impressive quantitative outcomes. The quantitative results are supported by the themes of collaborative
learning, resource allocation, and leadership support techniques that emerge from the qualitative research. The study indicates that
effective school leadership promotes ongoing professional development by enhancing teaching methods. It also highlights the necessity of
focused leadership development programs and collaborative learning environments.
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1. INTRODUCTION

Background of the Study

In the ever-evolving field of global education, the role of school leadership has become crucial in determining
numerous aspects of school achievement. Research repeatedly emphasizes the vital importance of strong leadership in
influencing educational results. Principals and administrators, as school leaders in academic settings, substantially
influence their schools' vision, culture, and practices. This influence has a direct impact on the professional development
and effectiveness of teachers. Their capacity to inspire, motivate, and assist teachers is crucial in creating a climate that
encourages professional development and improves student performance. Hu (2024) asserts that transformational
leadership positively influences teachers' professional development by promoting personal growth, enhancing job
happiness, and strengthening their dedication to the teaching profession.

Nations globally, including the Philippines, have acknowledged the crucial significance of school leadership in
spearheading educational transformations and enhancing the standard of instruction. Specialized frameworks and
policies have been established to cultivate competent school leaders, guaranteeing that educational establishments are
prepared to fulfil the changing requirements of the twenty-first century. The Department of Education in the Philippines
has placed high importance on developing leadership skills, recognizing the vital role of capable and empowered school
leaders in creating a favourable environment for ongoing teacher education and advancement. Efforts at a national level
and educational programs aim to provide school leaders with the essential abilities to assist and direct their teaching staff
successfully. Research conducted by Kilag (2023) has demonstrated that school leadership styles that prioritize coaching
and feedback are effective in fostering teacher growth and development.

According to Balili (2023), transformational leadership in the Davao Region is characterized by motivating followers
and facilitating positive change with high energy, excitement, and passion. Transformational leaders actively participate
in processes, enabling them to comprehend and effectively tackle their team's specific demands. This leadership style
places a high importance on individual achievements, focusing on personal growth and empowerment. This approach
helps create a united and motivated team driven to achieve excellence.



Similarly, at the local level, it is crucial to ensure that teachers in the Panabo City Division are adequately prepared to
address the evolving requirements of the education system. Education leaders in this area have a crucial role in the
professional development of their teachers, affecting their capacity to uphold elevated teaching standards. The distinctive
atmosphere of Panabo City provides a chance to analyze the influence of school leadership approaches on the
advancement and progress of teachers. This assessment can produce valuable insights that can be used to shape
educational policy at both the regional and national levels. According to Anajao (2023), teachers in the Panabo City
Division must improve their pedagogical skills. They need more professional development opportunities, access to state-
of-the-art technology, and up-to-date teaching resources. They need access to the most recent teaching methods and
tools, making it challenging to offer top-notch instruction due to resource constraints. Maintaining up-to-date knowledge
of new teaching approaches and advancements requires teachers to engage in continuous professional development.

Furthermore, their ability to actively engage students and enhance the learning process may be hampered by the
restricted availability of contemporary educational resources and technology, which could impact the quality of
education. Likewise, the perspectives of school leaders and teachers in the Panabo City Division demonstrate an intricate
relationship between leadership strategies and academic achievements. School leaders must confront ongoing obstacles
to cultivate a conducive atmosphere for advancing professional skills. Teachers greatly benefit from effective leadership,
but they also experience severe repercussions from its shortcomings.

This study's objective is to examine the impact of school leadership on professional development in the Panabo
City Division, with a particular focus on enhancing teacher quality. It explores the relationship between school
leadership practices and professional development outcomes, providing valuable insights that can guide the creation of
policies and practices to enhance the region's education quality.

1.1Purpose of the Study and Research Question

This study explored the influence of school leadership support on teachers' professional development in the Panabo
City Division. Research questions include:

1. What is the level of school leadership assessed by teachers and school leaders in Panabo City Division?
2. What is the level of professional development evaluated by teachers and school leaders in Panabo City Division?

3. Is there a significant relationship between school leadership and professional development as viewed by teachers
and school leaders in the Panabo City Division?

4. How do qualitative findings corroborate the quantitative results of the study?

1.2Theoretical Framework

The theoretical Framework for this study draws upon several vital educational theories and frameworks relevant
to understanding the dynamics of school leadership and its impact on teacher professional development in the context
of the Panabo City Division.

In the words of Kilag (2024), transformational leadership promotes the growth and improvement of both the
organization and the individual. A captivating vision, individualized concern, intellectual stimulation, and idealized
influence are all essential characteristics of transformative leadership. The organization's performance and employee
happiness positively correlate with this leadership style. By encouraging and supporting teachers, transformational
leadership is the independent variable in this study that influences their professional development.

According to Vijfeijken (2024), professional development programs designed for seasoned teachers are essential
for fostering social justice agencies. Enough time, encouragement, thorough training on valuable interventions, and
chances to talk about their application in the classroom are all necessary components. Several components are essential
to support teachers' professional development and enable them to address social justice and educational fairness in the
school.

1.3Conceptual Framework
This study's conceptual Framework concerns the interaction between school leadership and professional

development. Effective school leadership comprises four essential components: vision and communication,
collaborative learning, supportive practices, and rewards and recognition. These components propel the



implementation of professional development initiatives. The tools enabling these programs' implementation are the
resources allotted for professional development, such as money, time, and digital tools. Cultural sensitivity is also
integrated to guarantee that professional development programs and leadership practices are customized to the distinct
cultural environment of the Panabo City Division. These elements work together to create a coherent framework to
advance student outcomes, raise teacher satisfaction, improve teaching practices, and increase teacher engagement.
The ultimate objective is to raise academic achievement and teachers' ability in Panabo City's educational system.

Effective communication from school leaders links professional development to school objectives and inspires
teachers by demonstrating how their development affects student results Saputra (2021). Active participation in
professional development is encouraged when teachers are given the tools, time, and dedication they need to progress
Kilag (2023). When their school leaders gave resources and training priority, teachers felt inspired. Encouraging
cooperative learning communities increases student results and teaching methodologies Khasawneh (2023). Teachers
expressed greater satisfaction and improved instructional methods due to leaders facilitating collaboration. According
to Byrd (2023), highly engaged individuals who have a sense of belonging to their firm typically exhibit high levels of
productivity, good citizenship, and overall strong job performance. Teachers' participation in professional
development was significantly increased when they received recognition from leaders. According to Admiraal (2021),
distributed leadership strategies like teacher and shared leadership appear to be the most advantageous for teachers'
professional development in various cultural contexts.

Figure 1. Conceptual Framework: School Leadership and Professional Development
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1.4 Significance of the Study

The study's possible impact on various education stakeholders makes it significant. School leaders can use
the information to improve the quality of teachers by focusing professional development efforts on the needs that
the study found. By learning more about how leadership behaviours affect their professional development,
teachers may become more motivated and involved in professional development initiatives. With this data,
policymakers can better support teacher development and raise student achievement by creating education policies
that work. A strong foundation for future research is advantageous as it allows for more investigation of the
connection between professional development and school leadership. Professional development providers can
utilize the study results to adapt programs to the specific needs of teachers, which will enhance their efficacy as
teachers and give parents and children stimulating learning opportunities.

2. METHODOLOGY

This section outlines the methodological approach employed in the study, which used an explanatory
sequential mixed-method research design. This design integrated quantitative and qualitative methodologies to
comprehensively explore the impact of school leadership on professional development in the Panabo City Division.

2.1. Research Design

This study used a mixed-method sequential explanatory research methodology to examine the relationship
between professional development (Dependent Variable) and school leadership (Independent Variable) in the Panabo
City Division. Creswell (2014) states that this approach is a two-step procedure with a quantitative phase at the
beginning and a qualitative phase at the end to help clarify and expound on the quantitative results. Collecting the
data for independent and dependent variables was easy to access for the researcher using the quantitative research
approach. The Impact of School Leadership on Professional Development in the Panabo City Division was supported
and elaborated using a qualitative study approach. Integrating these designs made the research more prosperous and
more sophisticated, giving the researcher and readers access to more information. According to a study by Dimapilis
(2023), the explanatory design was very well-liked and had three distinct phases: Phase 1 involved gathering
quantitative data, analyzing it, and evaluating it; Phase 2 involved gathering qualitative data through interviews,
analyzing it, and evaluating it; and Phase 3 involved combining the findings and outcomes of Phases 1 and 2. The
researcher provided a thorough analysis and explanation of the data gathered, integrating the results from the
quantitative and qualitative phases.



2.2. Research Site

The research was conducted in the Panabo City Division, Philippines, which is known for its varied
educational and cultural scene. The city and suburban elements mix to provide a distinctive environment to study
the relationship between school leadership and professional development. The schools in the division reflect the
community's diversity, with cultural and social factors playing a significant role in educational methods. By
focusing on this area, the study aimed to offer insights relevant to the Panabo City Division and similar settings,
contributing to discussions on effective school leadership and professional development. The study involves twelve
School leaders, one hundred Elementary Teachers, and seven Education Supervisors/Public school district
Supervisors from the Department of Education in Panabo City Division.

2.3. Sampling Procedure

During the quantitative stage, stratified random sampling was employed to guarantee representation from
various demographic groups. Subject areas, grade levels, school type, and urbanity stratified the Panabo City
Division's schools and teachers. A random selection of participants was then made from each stratum
proportionately. The results can be more broadly applied to a broader range of population groups and allow for
insightful comparisons.

In the qualitative phase, we used purposeful sampling to choose participants according to their positions
and experience levels in professional development and school leadership. Among the participants were teachers
with expertise in pedagogy and school leaders. We asked for their perspectives on the dynamics of school
leadership and how they impacted professional development in the Panabo City Division.

2.4. Research Instrument

A mixed-method approach was adopted to explore school leadership's impact on professional development in the
Panabo City Division. Quantitative data was acquired through a standardized questionnaire administered to 100
teachers and school leaders, focused on their impressions of leadership practices and professional development.
Qualitative data was acquired through interviews with the twelve school leaders and focus groups with seven
supervisors. These methodologies investigated leadership strategies, teamwork, continuous improvement, and the
integration of professional development with institutional aims. This comprehensive approach gave a thorough grasp
of how school leadership impacts teacher professional development.

2.5. Data Collection Procedure

Quantitative data was gathered using online surveys completed by 100 teachers and school leaders over
two weeks. The analysis was conducted using descriptive and inferential statistics. Qualitative data was
collected using semi-structured interviews with school leaders and focus group discussions (FGDs) with seven
supervisors. Each session was documented, transcribed, and thematically evaluated. Combining these
methodologies provides a thorough knowledge of the relationship between leadership and professional
development, with data triangulation strengthening the conclusions.

2.6. Data Analysis Procedure

Quantitative survey data from teachers and school leaders were analyzed using descriptive
statistics (means and standard deviations) and Pearson's correlation to investigate the relationship between
school leadership and professional development. Qualitative data from interviews and focus group
discussions were transcribed and thematically examined to find significant themes about leadership's
influence on professional development. The results of both quantitative and qualitative investigations were
combined to create full knowledge, resulting in firm and validated conclusions via triangulation.



3. RESULTS AND DISCUSSIONS

This part thoroughly examines the relationship between professional development and school leadership
in the Panabo City Division, integrating the quantitative and qualitative data. The research aims to analyze
professional development and school leadership as perceived by teachers and administrators and explore the
correlation between these factors. The answers to the research questions are provided.

Level of School Leadership Assessed by Teachers and School Leaders in Panabo City Division

Table 1. Level of School Leadership Assessed by Teachers and School Leaders in Panabo City Division

School Leadership Indicator Mean Std. Level of
Deviation | Assessment
Engagement & Effectiveness 446 | 0.626 High
Positive
Supportive Practices 439 | 0.549 High
Positive
Communication & Vision 437 | 0.544 High
Positive
Supportive Practices 4.36 | 0.523 High
Positive
Engagement & Effectiveness 446 | 0.626 High
Positive
School Leadership 441 | 0.573 High
Positive

Table 1 presents the level of school leadership assessed by teachers and school leaders in terms
of aspects of school leadership. The high mean scores for survey items summarize numerous essential
findings from the survey data on the efficacy of school leadership in professional development. These
revelations offer a sophisticated perspective on how teachers view school leadership's function and
influence on their professional development. Teachers and school leaders strongly commend school
leadership for their efforts in fostering a growth-oriented environment, as seen by their mean score of
4.46 and standard deviation of 0.626. There is a significant consensus regarding the leadership's
contribution to promoting a culture of professional development. A mean score of 4.39 and a standard
deviation of 0.549 were obtained for the survey question that pertained to satisfaction with the
feedback and assistance offered by school leadership during professional development activities.
According to this highly positive evaluation, school leaders and teachers believe their leaders provide
meaningful and beneficial feedback and assistance, which is crucial for their professional
development.

The mean score of teachers' assessments of how well school leadership communicates the
goals and expectations of professional development programs was 4.37, with a standard deviation of
0.544. 1t shows how well school leadership sets clear expectations and coordinates professional
development programs with the school's objectives. The degree to which school leadership supports
teachers in their professional development activities is indicated by a mean score of 4.36 and a
standard deviation of 0.523, which indicates a very positive view. This support is essential to promote
and facilitate teachers' professional development. With a mean rating of 4.46 and a standard deviation
of 0.626, the Engagement & Effectiveness indicator shows that the school's professional development
initiatives are well-liked and well-regarded. It highlights how well the school's professional
development initiatives have worked. The high level of participation and perceived efficacy
emphasize how important leadership is in fostering a thriving culture of professional development.
These efforts can be strengthened even more by addressing different experiences in the future.
According to Naidoo (2019), school leadership matures into effective leadership practices in
environments with strong leadership potential. Barth (2024) stated that a significant positive
correlation exists between professional development aimed at fostering teacher leadership and higher
outcome expectancies. One potential explanation for this increase could be how professional
development shapes teacher leaders' perceptions of the resources available in their schools.



Level of Professional Development Evaluated by Teachers in Panabo City Division.

Table 2. Level of professional development evaluated by teachers and school leaders in Panabo City Division

Professional Development Mean Std. Deviation Level of Assessment
Indicator

Continuous Learning and 4.40 0.544 High Positive
Development

Reflective Practice 4.38 0.549 High Positive
Collaborative and Networking 4.36 0.520 High Positive
Innovative Teaching Practices 4.41 0.555 High Positive
Use of Data and Assessment 4.44 0.591 High Positive
Professional Development 4.40 0.552 High Positive

Table 2 presents the level of professional development evaluated by teachers and school leaders.
Continuous Learning and Development has a standard deviation of 0.544 and a mean score of 4.40, indicating
that teachers are committed to lifelong learning and professional development. This high ranking suggests that
teachers regularly seek opportunities to advance their knowledge and abilities. The low standard deviation
indicates that the participants share this mindset, emphasizing lifelong learning as an essential component of
their professional activity. Reflective practice has a mean score of 4.38 and a standard deviation of 0.549,
which suggests that teachers routinely reflect on their teaching practices to assess and enhance them. It is
evident from the high degree of reflective practice involvement that teachers value critically evaluating their
work to promote professional development. The comparatively low standard deviation shows that individuals
have consistently and well-integratedly embraced this habit. A mean score of 4.36 and a standard deviation of
0.520 shows that networking and peer collaboration are essential for professional development. Teachers
understand the value of collaborating with peers to exchange best practices and foster mutual growth. The low
response variability suggests that teachers have a strong culture of collaboration and agree on the importance
of professional networking and joint efforts.

Likewise, a mean score of 4.41 and a standard deviation of 0.555 indicate that innovative teaching
approaches are highly praised. This excellent rating shows teachers are receptive to new ideas and actively
incorporate them into their lessons. The standard deviation suggests a culture of experimentation and
adaptation in their teaching approaches, which shows that the participant group shares this inventive attitude.
Evidence-based procedures are highly valued, as evidenced by the highest mean score of 4.44 for using data
and assessment. Teachers highly value data-driven decision-making, which helps them make better teaching
decisions and enhances student outcomes. The fact that the standard deviation is still low at 0.591, even though
it is the largest, suggests that participants continuously place a high value on using the data. Abendan (2024)
mentioned several approaches that have been put out to promote an ongoing culture of professional
development and continuing education. A frequent approach for improving skills and gaining knowledge is
through formal training programs, workshops, seminars, and conferences. Improving teachers' abilities and
knowledge to prepare them better to teach their topics is known as teacher professional development. Teachers
may improve their instructional methods, incorporate cutting-edge teaching tactics, and keep up with new
developments in education with the help of successful professional development programs, according to Arifin
(2024).

Correlation between School Leadership and Professional Development

Table 3. Correlation between School Leadership and Professional Development

Variables Correlation Interpretation p- o (Significance Decision Conclusion on
Coefficient (r) value Level) (Ho) Relationship




There is a strong
positive correlation
Strong Posjtive <005 0.05 Reject Nu'II between _school

Correlation Hypothesis leadership and
professional
development.

School Leadership and
Professional 0.90
Development

Table 3 reveals a correlation between school leadership and professional development, according to the
correlation study between the two variables. The correlation values of 0.90 between professional development and
school leadership show a positive connection. Professional development tends to rise in tandem with improvements
in school leadership, highlighting the vital role that strong leadership plays in promoting the professional
development of teachers. Strong evidence to reject the null hypothesis is provided by the statistical significance of
the correlations, as demonstrated by p-values less than the significance level (o)) of 0.05. As a result, it can be said
that professional development and school leadership correlate significantly positively. It highlights the importance
of engaging in good leadership practices to support teachers' professional development and the significant impact
that school leadership has on professional development outcomes. These results demonstrate the critical function
that school leadership plays in influencing the educational environment and improving performance in the Panabo
City Division.

3.2 QUALITATIVE RESULT

The research was launched in Panabo to better understand the relationship between professional
development and school leadership. To begin the quantitative data-gathering phase, teachers and school leaders
completed surveys on critical areas such as communication and vision, supportive practices, collaborative learning,
recognition and incentives, and engagement and effectiveness. This comprehensive method attempted to capture
insights regarding how these characteristics interact with professional development.

Quantitative Findings:

The study found a significant positive association between professional development and school
leadership, demonstrating that good leadership practices help teachers improve their professional development. This
revelation encouraged the study's transition to the qualitative phase, implying that additional insights and viewpoints
were waiting to be explored beyond the statistical findings.

Transition to Qualitative Exploration:

The researchers carefully chose a broad group of teachers and administrators for focus groups and
interviews to understand the experiences that underlie the data. The following talks gave life to the data:

Teachers and school leaders provided qualitative observations that
confirmed the quantitative findings, shedding light on the interaction between
school leadership and professional development. School leaders were recognized
for their efforts to establish a continuous learning and collaboration climate,
emphasizing the significance of clear communication as indicated in the
quantitative data. Furthermore, teachers stressed the importance of supportive
behaviours launched by school leaders, such as allocating resources for training
and encouraging active involvement among teachers. Collaborative learning
communities are critical in refining teaching practices and improving outcomes,
supporting the favourable relationship between cooperation and professional
development. Furthermore, leaders' recognition and rewards were highlighted as
essential motivators for increasing participation and building an improvement
culture among teachers. Overall, the qualitative narratives supported the
effectiveness of professional development programs, attributing their success to
attentive and supportive leadership practices within the educational institution.

The qualitative insights turned abstract data into compelling narratives by giving the quantitative links
depth and context. This thorough understanding clarified that good school leadership promotes professional



development and improves instructional techniques and student results. This comprehensive exploration of the
quantitative and qualitative domains showed the value of integrating both approaches and illuminated the way
toward improved teaching practices.

Leadership Communication and Clarity of Vision

Developing professional development programs requires effective leadership communication to establish its
direction and objectives. School leaders can ensure that teachers know what is expected of them and how their
professional development fits into the school's overall goals by outlining these goals and their importance in plain
terms. Teachers can better understand the connection between their professional development and the school's
performance. Suppose a school wants to raise student literacy rates, for instance. In that case, its professional
development program might concentrate on advanced reading techniques and help teachers understand how their
work fits into this larger picture. Teachers' motivation and involvement are increased when professional
development efforts align with the school's strategic goals, which are ensured through effective communication.
According to Saputra (2021), motivation and communication are critical components of leadership for business
development.

School leadership supports professional development by fostering a culture of continuous learning and growth,
offering personalized learning opportunities, and maintaining proactive communication about training sessions.
Collaboration is encouraged through an open-door policy, facilitating innovation and a sense of value among
teachers. These strategies promote engagement and motivation, ultimately enhancing teaching practices and
benefiting teachers and students. According to Admiraal (2021), there is a substantial amount of research on the
connection between school leadership and teacher professional development that suggests that distributed leadership
practices—also known by other names like shared leadership, collective leadership, collaborative leadership, co-
leadership, experienced leadership, or teacher leadership—seem to be most beneficial for teacher professional
development.

"Our principal fosters continuous learning through regular meetings and
workshops, ensuring we have up-to-date teaching strategies. Their open-door policy
encourages collaboration, making us feel valued."(KIl — 17)

"Under new leadership, professional development has shifted significantly.
Emphasis on personalized learning opportunities motivates staff. Proactive
communication keeps us informed and engaged, resulting in improved teaching
practices." (K11-28)

"Our school leadership promotes professional development but lacks dedicated
time for collaboration and tailored support. Strategic interventions could enhance
outcomes."(Kl11-71)

Supportive Leadership Practices

Leadership that prioritizes time, resources, and support for teachers' professional development is necessary
to create a supportive atmosphere for professional development. Leaders set aside time for development initiatives
and guarantee that resources, educational materials, and training opportunities are available. Leaders inspire teachers
to participate in improvement initiatives by demonstrating a dedication to their development and offering support.
Studies validate the beneficial effects of encouraging leadership on teaching strategies and student performance.
Kilag (2023) highlighted the significance of teachers who create an atmosphere of trust and commitment while
motivating individuals to improve personally through idealistic influence and inspiration. Research has
demonstrated that transformational leadership is valuable for improving student performance and teaching practices.
It also emphasizes the critical role that principal motivation plays in encouraging continuous professional
development.

"Our principal strongly supports our professional development by prioritizing training time and
providing necessary resources. Their commitment to growth motivates us to participate actively
in improvement initiatives." (KI1-19)

"Our school leadership prioritizes continuous learning, fostering collaboration, and offering
professional development opportunities. This supportive approach motivates us to enhance our
teaching practices." (KI1-25)

"Under the new principal's transformational leadership, there has been a noticeable shift in our
approach to professional development. Their motivation and commitment have revitalized our
staff, inspiring continuous growth and excellence in teaching." (K11-32)



Collaborative Learning Communities

School leaders foster collaborative learning communities where teachers may share best practices, support
one another, and work together to solve problems. This results in better teaching strategies and better learning
outcomes for students. These communities flourish in mutual respect and trust settings, with ample time and
resources for cooperative planning, peer mentorship, and frequent gatherings. Research indicates that student
progress and professional satisfaction are better in schools with collaborative, solid cultures. Khasawneh (2023)
emphasized the value of cooperating with colleagues to improve education and highlighted collaborative teaching
practices like co-teaching and peer coaching as successful tactics for encouraging educator collaboration.

"Our collaborative learning community has improved teaching strategies and student
outcomes through shared best practices and support among teachers."(KI1-81)

"Our collaborative community fosters a culture of trust, support, and idea-sharing among
colleagues. This environment enhances our professional satisfaction and contributes to our
growth as teachers."(K11-95)

"Collaborative teaching practices like co-teaching and peer coaching have positively
impacted my teaching. Learning from colleagues' expertise has improved my skills,
benefiting my students' outcomes."(K11-67)

Recognition and Incentives

Recognition and rewards are potent catalysts for fostering teacher engagement in professional
development. When leaders recognize and commemorate the contributions of teachers, it strengthens a culture of
constant enhancement and motivates continued engagement in development initiatives. Closas (2023) stated that an
employee's social ties or group affiliations significantly impact how well these systems encourage helpful
behaviour because peer recognition is a peer-to-peer process. Additionally, in many situations, individuals who
assist within and across groups can benefit the company. Interventions that encourage workers to support an
individual within their group (i.e., an in-group member) may not, and vice versa, inspire them to help an individual
inside an outside group (i.e., an out-group member).

"Recognition from leaders boosts engagement in professional development, creating a
culture of improvement.”"(KII-74)

"Peer acknowledgement fosters collaboration and helpful behaviour, enhancing the team
dynamic."(KI1-76)

"Being recognized for contributions motivates ongoing support and participation in
development initiatives." (K11-21)

Engagement and Effectiveness

The programs were found to be generally effective and engaging for teachers, as shown by a mean rating
of 4.5 for engagement and effectiveness. Qualitative findings confirm this discovery by emphasizing the beneficial
impact of school leadership on the professional development of teachers. Teachers regard their superiors as
supportive and attentive to their requirements and difficulties. This leadership style promotes an atmosphere where
teachers feel appreciated and encouraged to participate in professional development, resulting in improved teaching
methods and general contentment. According to Ekowati (2023), good leadership is crucial for a company since it
fosters member morale and motivation, improves response times, and increases production.

Additionally, it increases people's sense of accountability and responsibility for their activities, which facilitates the
organization's goal-achieving. The two key elements that determine productivity are engagement and flexibility.
An organization needs leadership to manage these qualities and create the desired results.

“The programs have been effective and engaging, with leaders supporting our
professional development. Their attentiveness to our needs fosters a positive
atmosphere where we feel valued and motivated to improve.” (K11-93)

"Our school leadership's support has enhanced our professional development. Their
encouragement and recognition of our efforts contribute to our overall satisfaction
and effectiveness as teachers."(Kl11-47)



"l have experienced firsthand the positive impact of effective leadership on teacher
engagement and satisfaction. When leaders prioritize our development and create a
supportive environment, it inspires us to excel and achieve our goals."(KI11-49)

4. Conclusions/Implications

According to this study, the Panabo City Division's school leadership and professional development have a robust
and favourable association. Teacher satisfaction, instructional techniques, and professional development are all
significantly impacted by effective leadership. High mean scores across various leadership metrics indicate positive
perceptions among teachers and administrators. Strong positive correlations found by correlation analysis highlight the
value of proactive and encouraging leadership in creating an environment conducive to innovation and ongoing
development. These results highlight how crucial it is to fund leadership development initiatives to improve student
achievement and teacher satisfaction.

Further, the qualitative results enhanced the quantitative information by better understanding how leadership
behaviours appear in regular conversations and professional development endeavours. Teachers and administrators
emphasized the significance of transparent communication, encouraging actions, and leadership acknowledgement.
These elements were essential for developing a cooperative, inspiring atmosphere that promotes professional
development and improves teaching strategies. These results suggest several implications for improving educational and
professional development outcomes. Schools should invest in leadership development programs to create leaders who
can articulate clear goals, offer strong support, and acknowledge the work of teachers. It will increase the efficacy of
professional development programs. Encouraging collaborative learning communities where teachers share best
practices, participate in peer mentorship, and work together to solve problems can foster a culture that values ongoing
learning and improvement. These activities also improve teaching strategies and increase teacher morale and job
satisfaction.

Additionally, school leaders should prioritize delivering specialized assistance and resources for professional
development, scheduling training sessions, supplying pertinent instructional materials, and facilitating individualized
learning opportunities. Teachers have needs and problems, and leaders can create an environment that supports their
professional development by attending to these. By establishing official and informal recognition mechanisms to honour
teachers' accomplishments and contributions, it is possible to significantly increase engagement and motivation by
recognizing and rewarding teachers' efforts in professional development. Additionally, emphasis should be placed on
efficiently utilizing data and assessment in professional development. Influential school leaders who use data to guide
decisions can design more robust professional development programs that connect teacher preparation with school
objectives and needs, improving student achievement and teaching outcomes.

The study emphasizes how vital school leadership is in creating a supportive climate for professional development.
School leadership approaches that are recognition-driven, supportive, and communicative can significantly advance the
professional development of teachers and, in turn, improve student learning outcomes. These insights should guide
future initiatives and policies to strengthen the connection between professional development and school leadership in
educational settings.

4.1 Recommendations

Based on the study's findings, recommendations emerge for improving the interaction between
school leadership and professional development in the Panabo City Division.

First and foremost, several suggestions are made to improve the relationship between professional
development and school leadership in the Panabo City Division based on the study's findings. Through
extensive training programs focused on inspirational leadership, supportive practices, and effective
communication, schools should place a high priority on the development of their leaders. Giving school
leaders these fundamental abilities may create a climate supporting professional development and high-
quality education. Furthermore, schools need to create collaborative learning communities to foster a
culture that encourages lifelong learning. Teachers should be encouraged to participate in peer mentorship,
exchange best practices, and work together to find solutions to problems in the classroom. Regular
seminars and workshops for professional development should be incorporated into the curriculum to
support this culture.

Additionally, school leaders should ensure that professional development programs are designed to
address the specific requirements of their teachers. It includes giving teachers access to pertinent resources,
scheduling enough time for training sessions, and providing opportunities for individualized learning. The
effectiveness of professional development initiatives will be maximized by addressing the difficulties that
teachers encounter. Teachers' motivation and involvement can significantly increase when their
professional development efforts are acknowledged and rewarded. Schools should establish official and
informal recognition programs that honour teachers' accomplishments and contributions to their



professional development to encourage further involvement. These programs should include rewards like
prizes, public recognition, and professional development opportunities.

Lastly, Programs for professional development should be built on the efficient use of data and
assessment. Teachers' needs and school objectives should be the basis for designing and implementing
programs, and school leaders should be taught data-driven decision-making procedures. Establishing
regular assessments and feedback channels will help track these initiatives' success and make the required
corrections. School leaders must communicate clearly and with initiative to guarantee that teachers
comprehend the goals and advantages of professional development initiatives. Strong communication
channels, such as newsletters, regular meetings, and digital platforms, should be set up to promote sharing
of knowledge and ideas.
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