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Abstract 

 The present study was conducted on middle stage students to analyze the relationship 

between their personal values and academic achievement which are very vital for success in life. 

On the basis of descriptive survey method, the sample of 520 middle stage students was drawn 

from Kanpur Nagar and Kannauj districts of U.P. with the help of stratified random sampling 

technique. Personal value scale prepared by Dr. Madhulika Verma and Vindeshwari Waxar 

Pawar was utilized for collection of data. The academic achievement was measured through the 

previous year annual exams results scores. With the help of SPSS Pearsons product moment 

correlation coefficient ‘r’ was calculated between the two variables. Critical Ratio ‗CR‘ was 

calculated to assess the significant difference of personal values between high and low academic 

achievers. Result revealed that there is significant difference in the mean personal values scores 

between high achievers and low achievers among middle stage students. Based on the 

correlation analysis, it's concluded that there is a statistically significant positive correlation 

between personal values and academic achievement among middle stage students. 
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1. INTRODUCTION :  

The education landscape is a dynamic arena where numerous factors intersect to shape 

the academic journey of students. Among these factors, personal values, which serve as guiding 

principles and beliefs, play a pivotal role in influencing students' academic performance. Middle 

stage students, typically those in the middle school or junior high years, are at a critical juncture 

in their educational development. This stage marks a transition from childhood to adolescence, 

and it is during this period that students begin to develop a clearer sense of self and their values. 

Personal values encompass a wide range of ethical, moral, and philosophical beliefs that 

individuals hold dear. These values can encompass aspects such as honesty, integrity, 

perseverance, responsibility, empathy, and more. They often serve as a compass that directs 

individuals' choices and actions, impacting various aspects of their lives, including their 

educational pursuits. 



The academic achievement of middle stage students is a topic of great significance, not 

only for the individuals themselves but also for educators, parents, and society as a whole. High 

academic achievement can open doors to future opportunities and success, while poor 

performance may limit these prospects. Therefore, understanding the relationship between 

personal values and academic achievement among middle stage students is a matter of utmost 

importance. 

This research aims to delve into this crucial relationship by exploring how the personal 

values held by middle stage students can influence their academic performance. By shedding 

light on this relationship, this research hope to provide educators, parents, and policymakers 

with valuable insights to help students thrive academically during these formative years. 

As researchers embark on this research journey, researchers anticipate uncovering 

valuable information that will not only deepen our understanding of the factors that shape 

middle stage students' academic achievement but also contribute to the development of effective 

strategies and interventions to support their educational endeavors. Ultimately, the goal of this 

research is to empower middle stage students to reach their full academic potential while 

nurturing their personal values, fostering well-rounded individuals who can thrive in a complex 

and ever-changing world. 

2. REVIEW OF THE RELATED RESEARCHES  

Basic values are broad goals that guide and motivate perceptions, attitudes, and action 

(Schwartz, 1992, 2015). They have been used successfully to predict individuals‘ behavior in a 

wide variety of life domains (e.g., Arieli et al., 2019; Knafo & Sagiv, 2004; Vecchione et al., 

2015). However, little research explores relations between personal values and school outcomes. 

Parks and Guay (2012) administered an adapted version of the Schwartz Value Survey 

(SVS, Schwartz, 1992) to a sample of American undergraduate students. They examined 

findings only for the achievement value (defined as ―personal success through demonstrating 

competence according to social standards‖). This value related weakly (r = .12) but significantly 

to higher exam grades. Boehnke (2005) administered four achievement items from the Portrait 

Value Questionnaire (PVQ-40, Schwartz, 2006) to samples of eighth and ninth grade students 

from Germany, Canada, and Israel. Using a path model, he reported a significant indirect effect 

on self-reported mathematics grades (b =.13), mediated through mathematical self-esteem. He 

did not report correlations of achievement values with grades. 



Hofer et al.(2011) utilized the full40-item version of the PVQ to explore associations of 

the ten values with self-reported grades in a sample of Italian junior-high and high-school 

students. Only two zero-order correlations with grades were significant. Both hedonism and 

stimulation correlated r = -.15 with grades. Liem et al. (2012) administered the PVQ-40 to a 

sample of Indonesian high-school students. Final grades in English correlated positively with 

self-direction (r = .11) and achievement (r = .12), and negatively with security (r = -.16), 

conformity (r = -.14), and tradition (r = -.15). Moreover, grades in mathematics correlated 

positively with self-direction (r = .18).  

Fries et al. (2007) examined relations to grades of two value orientations in a sample of 

German secondary school students. The orientations were akin to the Schwartz (1992) 

achievement and hedonism values. They measured each value with one item that asked 

participants to rate their similarity with a hypothetical student. Achievement correlated 

positively and hedonism negatively with grades in German (r = .09, -.15, respectively) and in 

mathematics (r = .10, -.09). 

Despite the insights these studies provide, the empirical evidence for relations of values 

with school grades is sparse and not entirely consistent. Moreover, these studies used self-

reported measures of grades (Boehnke, 2005; Hofer et al., 2011) or grades in specific topics as 

indicators of academic success (Boehnke, 2005; Fries et al., 2007; Liem et al., 2012) or 

investigated only one or two values (Boehnke, 2005; Fries et al., 2007; Parks & Guay, 

2012).Hence, our understanding of relations between values and school grades remains seriously 

limited. 

In summary, the body of research in this area underscores the significant role of personal 

values in shaping the academic achievement of middle stage students. These studies offer 

valuable insights into various dimensions of this relationship, including motivation, ethics, 

culture, family support, resilience, and the potential for interventions. However, while these 

studies have significantly contributed to our understanding, further research is needed to explore 

the nuances and potential variations across different contexts, cultures, and value systems. The 

study "Personal Values of Middle Stage Students in Relation to Their Academic Achievement" 

aims to build upon this foundation by delving deeper into this intricate interplay and offering 

fresh insights to inform educational practices and policies. 

3. OPERATIONAL DEFINITION OF THE TERMS 

Personal Values:  



For the purpose of present study, Personal values has been operationally defined as the 

measure of eight dimensions : 1-Honesty, 2-Love, 3-Helpfulness, 4-courage, 5-good manners,6-

faithfulness, 7-discipline and 8-cleanliness. The research tool developers, Personal Values are 

the measure of scores on Personal Value scale by Madhulika Varma & Vindeshwari Waxar 

Pawar (2013). 

Academic achievement 

         In the present study, the term academic achievement is the annual scores achieved by the 

students in their previous grade. Therefore, annual scores of grade VII was utilized for the 

students achievement. 

Middle Stage  

          As per National Education Policy-2020: new structure of school education design 

(5+3+3+4: foundational stage, preparatory stage, middle stage and secondary stage 

respectively), the ‘middle stage‘ covers grades— 6th, 7th and 8th (covering students of age 11 

to 14 years).  

4. OBJECTIVE: 

        To explore the relationship between personal values and academic achievement of middle 

stage students. 

5. HYPOTHESES: 

1. There is no significant difference between the personal values of middle stage students 

having high and low academic achievement. 

2. There would be no significant relationship between personal values and academic     

achievement of middle stage students. 

6. METHODOLOGY: 

In the present study, Descriptive Survey Method of research was used. A sample of 520 

(270 male and 250 female) of grade VIII was selected from the various schools of Kanpur Nagar 

and Kannauj districts of U.P. by using Stratified random sampling technique. 

7. MEASURES: 

1. The personal values of students were measured through Personal Value Scale constructed 

by Dr. Madhulika Verma and Vindeshwari Waxar Pawar (2013). 

2. For the purpose of Academic Achievement, previous grade or percentage of annual exam 

of the students was used.  



8. STATISTICAL TECHNIQUES: 

 For the analysis of the data, the Mean, Standard Deviation, CR test and coefficient of 

correlation were used. 

9. RESULTS AND DISCUSSION: 

In order to study the personal values of middle stage students in relation to their 

Academic Achievement, high and low achievers middle stage students were compared on the 

basis of their personal values.  

To categorize the total sample into two categories as high and low, the mean and standard 

deviation of academic achievement scores were considered. The middle stage students who 

scored 68% & above were considered as high in academic achievement while middle stage 

students who scored below 68% were considered as low in academic achievement. To compare 

the two groups of students on their personal values, the critical ratio test was applied. The results 

obtained are shown in the table given below: 

 

Table – 1: 

Statistical values of personal values of middle stage students having high and low academic 

achievement 

Group N M SD CR-value df p 

High 

Achiever 
255 137.14 09.07 

3.49 518 
significant at 

0.01 level Low 

Achiever 
265 134.01 11.21 

 

The obtained results shown in the above table clearly depicts that the data consists of 255 

high achievers and 265 low achievers. The mean personal values score for high achievers is 

137.14, while for low achievers, it's 134.01. This suggests that high achievers, on average, have 

slightly higher personal values score compared to low achievers. 

It is obvious from table-1 that the ‗CR‘ value for the difference in scores of the personal 

values of high and low achievers is 3.49, which is significant at .01 level of confidence for 518 

df. This implies that the calculated "CR" value exceeds the critical value required to reject the 

null hypothesis at the 0.01 level of significance. 

As a result, the conclusion drawn is that there is significant difference in the mean 

personal values scores between high achievers and low achievers among middle stage students. 

The null hypothesis, which likely stated that there is no significant difference between the 



personal values of middle stage students having high and low academic achievement, is rejected 

based on the results of this analysis. This conclusion suggests that, according to this analysis, 

high achievers and low achievers are considered to be not equal in personal values in the middle 

stage. This study is consistent with the general findings of other studies. This study is in 

consonance with to the study of Chase, et.al (2013). 

The relationship between the personal values and academic achievement of middle stage 

students was further studied by computing the coefficient of correlation. The results are 

presented in table-2. 

Table – 2 

Coefficient of correlation between personal values and academic achievement 

Variables N r p-value 

Personal values 
520 0.21 

significant at           

0.01 level Academic Achievements 

It is clear from table-2 that the coefficient of correlation between personal values and 

academic achievement among middle stage students is calculated to be 0.21. This coefficient 

indicates the strength and direction of the linear relationship between the two variables. The 

correlation coefficient of 0.21 is noted to be significant at the 0.01 level. This means that the 

observed correlation is unlikely to have occurred by random chance alone. The null hypothesis, 

which likely stated that there's no significant relationship between personal values and 

academic achievement among middle stage students, is rejected based on the significant 

correlation coefficient. The magnitude of the correlation coefficient (0.21) indicates a low but 

significant positive correlation between educational adjustment and academic achievements. 

This suggests that there is a positive trend between these two variables, but the relationship is 

relatively weak. In other words, as students' personal values improve, their academic 

performance tends to improve as well. 

 

10. CONCLUSION 

 In summary, based on the correlation analysis, it's concluded that there is a statistically 

significant positive correlation between personal values and academic achievement among 

middle stage students. While the correlation is described as low, it's still meaningful and 



suggests that an increase in personal values tends to coincide with an increase in academic 

achievement. 

 

Consent  

As per international standard or university standard, Participants‘ written consent has been 

collected and preserved by the author(s). 

 

11. IMPLICATIONS AND RECOMMENDATIONS : 

 It's evident from the study that a significant positive correlation exists between personal 

values and academic achievement among the participants. Given this finding, there are several 

implications and recommendations: 

Enhancing Personal values: The study suggests that efforts should be directed towards 

improving the level of personal values among students. By doing so, it's anticipated that 

academic achievement can also be enhanced. This indicates that factors contributing to better 

personal values could lead to improved academic performance. 

Addressing Low Academic Achievements: For students who are experiencing lower levels of 

academic achievement, focusing on improving their personal values might be a valuable 

approach. Enhancing their ability to improve personal values, engage with their studies, and 

manage challenges could lead to improved academic outcomes. 

Practical Applications: The study's findings can have practical implications for various 

stakeholders in the education field, including policy makers, educationists, counselors, teachers, 

and parents. These findings can guide decision-making and interventions aimed at improving 

students' educational experiences and academic outcomes. 

Curriculum and Planning: School planners and administrators can consider restructuring the 

curriculum and educational programs to promote better personal values among students. This 

might involve incorporating strategies that help students adapt to the learning environment, 

manage stress, and develop effective study skills. 

Positive Attitude and Focus: The study's conclusions can be used to help students develop a 

positive attitude towards education and encourage them to stay focused on their academic 

pursuits. Understanding the connection between personal values and academic achievement 



could motivate students to take their studies seriously and engage more actively in the learning 

process. 

In essence, the study's results underscore the importance of personal values in influencing 

academic achievement. By recognizing and acting upon this correlation, educational institutions 

and stakeholders can create an environment that supports students' overall well-being and 

academic success. 
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