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1. INTRODUCTION 33 

The national education system is currently facing various challenges that require accelerated 34 
change. Factors such as hyper competition, globalization, technological advancement, and 35 
communication development have forced the education system to adapt to various forms of 36 
change.[9] On the one hand, education itself is affected by these changes, but on the other hand, 37 
education is also expected to be the solution to these challenges. 38 
The importance of education in producing human resources that not only survive, but are also able 39 
to be competent and excel in dealing with various situations and produce innovations that can 40 
improve the quality of human life, cannot be ignored.[23] Therefore, education outcomes are 41 
greatly influenced by how effective education organisers are in managing their schools and 42 
producing quality graduates. 43 
Teachers, as one of the main components in education delivery, play a very important role in 44 
improving the quality of education. Teachers must not only be professional in their duties, but must 45 
also play a role in developing knowledge and transferring that knowledge to students. [18]Law of 46 
the Republic of Indonesia No. 14 of 2005 on Teachers and Lecturers has outlined the role of 47 
teachers as professional educators who have an important responsibility in shaping quality human 48 
resources.[12] 49 

Effective teacher performance plays a crucial role in enhancing the quality of education and the academic 
achievements of students. There are various strategies to improve teacher performance, and this study 
focuses on the relationship between three key factors: learning organization, transformational leadership, 
and achievement motivation, with the aim of identifying, examining, and enhancing their influence on 
teacher performance in public junior high schools in South Tangerang City. The study also seeks to 
provide relevant recommendations for teachers. The research involved 217 teachers from SMPN in South 
Tangerang City, selected through a multistage random sampling technique. A quantitative research 
approach with a correlational research method was employed, examining the relationships between 
independent and dependent variables using SITOREM (Scientific Identification Theory to Conduct 
Operation Research in Education Management) analysis. Based on the SITOREM analysis, 14 areas 
requiring improvement were identified, which can serve as recommendations for enhancing teacher 
performance. These areas encompass quality, timeliness, effectiveness, quantity, efficiency, building a 
shared vision, team learning, intellectual stimulation, inspirational motivation, individualized consideration, 
strong desire, willpower, the need for success, and the need to work. In conclusion, the study highlights 
that teacher performance can be enhanced through the strengthening of learning organizations, the 
adoption of transformational leadership styles, and fostering achievement motivation among educators. 
These improvements are vital in achieving better educational outcomes for students. 



 

The government, through Law No. 20/2003 on the National Education System, has also 50 
established a general framework for national education. National education must be rooted in 51 
values Indonesian national culture, and must be responsive to changing times. [29] Education has 52 
noble goals to educate the nation, develop the potential of learners, and create democratic and 53 
responsible citizens. 54 
However, in facing these challenges, education requires teachers who have good performance. 55 
Teacher performance includes not only aspects of quantity but also quality, efficiency, productivity 56 
and effectiveness in carrying out their educational tasks. Problems in teacher performance can 57 
hinder the achievement of national education goals.[16] 58 
Education plays a pivotal role in shaping the future of a nation. It serves as the cornerstone for 59 
progress, development, and societal advancement.[7] However, in the face of ever-evolving 60 
challenges, the education system must continually adapt and improve to meet the needs of the 61 
modern world. [19] One of the most critical factors in this equation is the performance of teachers. 62 
Teacher performance extends beyond mere quantity, it encompasses quality, efficiency, 63 
productivity, and effectiveness in fulfilling their educational responsibilities. [24] Challenges in 64 
teacher performance can impede the realization of national education objectives. This 65 
comprehensive discourse explores the multifaceted dimensions of teacher performance 66 
enhancement, emphasizing the roles of learning organizations, transformational leadership, and 67 
achievement motivation. 68 
To improve teacher performance, there are several factors that should be considered. Firstly, it is 69 
important to develop schools as learning organizations where all school members, including 70 
teachers, continuously improve their competencies. [14] A learning organization is a place where 71 
innovation and new knowledge are valued and acquired through various sources. [21] Secondly, 72 
transformational leadership is also important. The principal must be able to lead teachers with a 73 
vision of the future that inspires and encourages them to reach their highest potential.[27] 74 
Transformational leadership is about motivating and guiding individuals to grow and develop. [4] 75 
Third, achievement motivation in teachers is an important factor that must be considered. 76 
Achievement motivation is the internal drive to achieve high goals and accomplishments. Teachers 77 
who are motivated to achieve will tend to work harder to improve the quality of learning.[26] 78 
Teacher performance is the linchpin of educational success. Effective teaching is synonymous with 79 
impactful learning experiences, and it is only through the dedication and competence of teachers 80 
that educational institutions can thrive. [13] Performance, in this context, is not solely measured by 81 
the number of classes taught or students educated, but also by the quality of the educational 82 
process.[22] It encompasses the ability to engage students, impart knowledge effectively, and 83 
foster an environment conducive to learning. 84 
Quality education, which encompasses both the acquisition of knowledge and the development of 85 
critical skills, is essential for the progress of a nation.[6] Therefore, the performance of teachers is 86 
of paramount importance in ensuring that quality education is delivered to learners.  87 
Despite the significance of teacher performance, various challenges hinder the attainment of 88 
optimal performance levels. [17] These challenges can be multifaceted and may include 89 
inadequate resources, outdated teaching methods, large class sizes, and limited professional 90 
development opportunities. Moreover, the ever-changing landscape of education, driven by 91 
technological advancements and shifting societal needs, necessitates continuous adaptation by 92 
educators. [8] This dynamic environment can be overwhelming, and it requires teachers to be agile 93 
and innovative in their pedagogical approaches. 94 
Furthermore, external factors such as standardized testing, administrative pressures, and societal 95 
expectations can also impact teacher performance.[20] These factors may create stress and hinder 96 
the ability of teachers to provide a nurturing and effective learning environment. [10] Consequently, 97 
addressing these challenges is imperative to ensure that teachers can perform optimally and fulfill 98 
their vital role in shaping the future of the nation's youth. 99 
One of the fundamental approaches to improving teacher performance is the establishment of 100 
schools as learning organizations. [15] A learning organization is a concept wherein all members of 101 
an educational institution, including teachers, engage in continuous improvement of their 102 
competencies. [2] In a learning organization, innovation and the acquisition of new knowledge are 103 
highly valued and actively pursued through various sources. 104 
Creating a learning organization involves fostering a culture of collaboration, experimentation, and 105 
professional growth among educators.[1] Teachers are encouraged to share ideas, engage in 106 
reflective practice, and embrace ongoing professional development. This approach not only 107 
enhances individual teacher performance but also contributes to the overall effectiveness of the 108 
school as an educational institution. 109 



 

Another pivotal factor in improving teacher performance is the presence of transformational 110 
leadership within educational institutions.[3] Transformational leaders, typically represented by 111 
school principals, possess the ability to inspire and motivate teachers to reach their highest 112 
potential. They offer a compelling vision of the future and guide teachers toward its realization.[30] 113 
Transformational leadership is characterized by its capacity to stimulate individual and collective 114 
growth. Leaders who adopt this style emphasize innovation, creativity, and the pursuit of 115 
excellence. They create an environment where teachers are empowered to take ownership of their 116 
professional development and actively contribute to the enhancement of the educational process. 117 
[32] 118 
Through transformational leadership, teachers are encouraged to embrace change, experiment 119 
with new teaching methodologies, and continuously seek ways to improve their practice. This 120 
leadership style fosters a sense of shared purpose and a commitment to delivering high-quality 121 
education. 122 
Achievement motivation, the internal drive to attain ambitious goals and accomplishments, is 123 
another critical element in enhancing teacher performance. Teachers who possess high levels of 124 
achievement motivation are inherently driven to excel and make a positive impact on their students' 125 
learning experiences. [31] This intrinsic motivation fuels their commitment to continuous 126 
improvement. 127 
Teachers with strong achievement motivation set high standards for themselves and their students. 128 
They are not content with mediocrity but strive for excellence in both their teaching methodologies 129 
and student outcomes. [5] This intrinsic drive compels them to seek professional development 130 
opportunities, engage in self-reflection, and adapt to the evolving needs of their students and the 131 
educational landscape. 132 
Preliminary research conducted during the COVID-19 pandemic provides a fairly comprehensive 133 
picture of the challenges faced in developing teacher performance in schools. The study involved 134 
30 respondents from various public junior high schools in South Tangerang City, including 4 135 
principals, and was conducted from 26 June to 14 July 2020. 136 
From the results of the study, several important findings can be identified. Firstly, 31.67% of 137 
teachers face constraints in the aspect of work quantity. This is reflected in teachers' lack of effort 138 
to seek feedback on the explanations they deliver to students, as well as a lack of discipline in 139 
carrying out learning in accordance with the tasks and regulations set by the school. This suggests 140 
that some teachers may have difficulty in fulfilling the expected quantity of work. 141 
Secondly, around 30% of teachers face problems related to the quality of their work. This can be 142 
seen from the lack of suitability of the learning methods used with the characteristics of the subject 143 
matter and deficiencies in analyzing the absorption of the subject matter by students based on 144 
learning outcomes. Less than optimal learning quality can be a limiting factor in developing teacher 145 
performance. 146 
Third, 36.67% of teachers face challenges in terms of work efficiency. This can be seen from the 147 
lack of utilization of learning resources available at school and the lack of innovation in Information 148 
and Communication Technology (ICT)-based learning using the ICT facilities already available. In 149 
this digital era, efficiency and technology utilization are important aspects in improving teacher 150 
productivity. 151 
Fourth, around 66.67% of teachers experience difficulties in work productivity. This factor is 152 
reflected in teachers' lack of ability to develop learning outcomes assessment instruments and to 153 
report on improvements in student learning outcomes after attending the workshop. Low 154 
productivity can hinder teachers' ability to have a positive impact on the learning process. 155 
Fifth, around 41.67% of teachers face obstacles in work effectiveness. Teachers rarely create 156 
articles that can be published in online media and are less active in utilizing information technology 157 
to deliver subject matter. In addition, the allocation of face-to-face learning time is less than optimal 158 
to complete the subject matter. Teachers' effectiveness in delivering materials and achieving 159 
expected learning outcomes can be a serious challenge. 160 
In the context of teacher performance development, these findings provide a strong foundation for 161 
improvement. A holistic approach that includes the quantity, quality, efficiency, productivity and 162 
effectiveness of teacher work needs to be applied. Improvement efforts must also take into account 163 
the challenges faced by teachers in facing the changing world of education that is increasingly 164 
dynamic and digitalized. With a deep understanding of these constraints, concrete steps can be 165 
taken to improve teacher performance and, in turn, improve the overall quality of education, 166 
A combination of factors such as learning organization, transformational leadership and 167 
achievement motivation can contribute to better teacher performance. Improving teacher 168 
performance is crucial to achieving the vision of quality and competitive national education. 169 
 170 



 

2. MATERIAL AND METHODS 171 

2.1. MATERIAL 172 

Carefully selected research materials will affect the quality of the research results and the 173 
researcher's ability to answer the research questions appropriately. In this study, relevant research 174 
materials related to improving teacher performance through strengthening learning organization, 175 
transformational leadership and achievement motivation will be described. 176 
The main research materials in this study are teachers who teach in junior secondary schools 177 
(SMPN) in the South Tangerang City area. The selection of teachers as research subjects is key to 178 
understanding the impact of strengthening learning organization, transformational leadership and 179 
achievement motivation on their performance. Teachers are the core element in the education 180 
process and have a very important role in shaping student achievement. 181 
Data collection from SMPN teachers in South Tangerang City will involve various stages, such as 182 
surveys, interviews, or observations. Previously, the researcher must obtain permission from the 183 
school authorities and obtain consent from the teachers who will be the research subjects. The 184 
importance of maintaining the confidentiality of teachers' personal information and sensitive data 185 
must be emphasized during this process. 186 
Next, the study will utilize relevant research instruments. This includes creating questionnaires or 187 
interview guides specifically designed to measure the variables to be studied, namely learning 188 
organization, transformational leadership, achievement motivation, and teacher performance. 189 
These research instruments must be carefully developed in order to collect valid and reliable data. 190 
The process of developing research instruments also involves the stages of testing and validation. 191 
Researchers need to ensure that the instrument can accurately measure the desired concepts. 192 
Pilot testing the instruments on a number of teachers before the actual research begins can help 193 
identify problems and make necessary improvements. 194 
In addition to primary data obtained directly from teachers, the study may also involve the use of 195 
secondary data. Secondary data may include student performance data, school evaluation results, 196 
or other information relevant to the research context. These secondary data will support the 197 
analysis and interpretation of the research results. 198 
Finally, it is important to detail the related literature that supports the theoretical framework of this 199 
research. Previous research that has been conducted in the same domain or similar topics will help 200 
direct this research and provide the necessary theoretical context. In addition, the literature will also 201 
be used to formulate research hypotheses and support the data analysis conducted later. 202 
The research materials in this study, which include SMPN teachers in South Tangerang City as the 203 
main research subjects, relevant research instruments, secondary data that can be used, and 204 
related literature that supports the theoretical framework of the study. With a strong foundation of 205 
research materials, this study will have a solid foundation to answer the research questions posed. 206 
 207 
2.2. METHOD 208 
The research method used in this study is a very important aspect as it will assist the researcher in 209 
collecting, analyzing and interpreting the data correctly. In the context of this study, the correlational 210 
approach and SITOREM (Structural Equation Modelling) analysis will be used to answer the 211 
research questions. 212 
 213 
2.2.1. Correlational Approach 214 
The correlational approach is one of the methods used in this study. This approach aims to identify 215 
and measure the statistical relationship between the variables under study. In this study, the 216 
variables to be correlated are learning organization, transformational leadership, achievement 217 
motivation, and teacher performance. The correlational approach will help answer whether there is 218 
a positive or negative relationship between these variables. 219 
The stages of the correlational approach involve data collection through questionnaires or 220 
interviews, data processing, and statistical analysis. These statistical analyses will include the 221 
calculation of correlation coefficients between variables as well as the use of statistical techniques 222 
such as regression analysis to understand the extent to which one variable can predict another. 223 
 224 
 225 
 226 
2.2.2. SITOREM analysis (Structural Equation Modeling) 227 
SITOREM analysis is a more complex statistical method used in this study. This method is used to 228 
test conceptual models that link complex and interrelated variables. [11] In this case, SITOREM will 229 
be used to test the relationship between learning organization, transformational leadership, 230 
achievement motivation, and teacher performance. 231 



 

Model Specification, at this stage, the researcher will formulate a conceptual model that explains 232 
the relationship between the variables under study. For example, the model may state that learning 233 
organization and transformational leadership have a positive influence on achievement motivation, 234 
which in turn affects teacher performance. Variable Measurement, researchers need to measure 235 
each variable in the model using indicators or items in a questionnaire or instrument that has been 236 
developed previously. 237 
Model Estimation, next, researchers will use statistical software specifically for SITOREM analysis, 238 
such as SEM (Structural Equation Modeling) software, to estimate the model that has been 239 
formulated. This software will produce statistical results that measure the extent to which the 240 
proposed model fits the data collected. [25] Model evaluation The researcher will evaluate the 241 
extent to which the model fits the data. This involves analyses such as Chi-Square, to measure the 242 
extent to which the proposed model fits the data. 243 
The results of SITOREM analyses will provide an in-depth understanding of the relationships 244 
between the variables under study. The researcher will be able to determine whether the proposed 245 
conceptual model is acceptable or should be revised. In addition, these results will allow 246 
researchers to explore the impact of each variable on teacher performance and its relationship with 247 
other variables.[28] 248 
By using the correlational approach and SITOREM analysis, this study will be able to identify the 249 
relationships between the variables under study and answer the research questions in a more in-250 
depth way. This method will help in understanding the complexity of the interaction between 251 
learning organisation, transformational leadership, achievement motivation, and teacher 252 
performance in SMPNs in South Tangerang City. The results of the SITOREM analysis will provide 253 
powerful insights and can be used to formulate practical recommendations to improve teacher 254 
performance in these schools. 255 
 256 
 257 

3. RESULTS AND DISCUSSION 258 

 259 

 260 
3.1. Relationship between Learning Organization and Teacher Performance 261 
After testing the requirements of analysis through normality test, homogeneity test and linearity 262 
test, there is a calculation of the functional relationship between the two Learning Organization 263 
variables (X1) and Teacher Performance (Y) obtained the following results: 264 

Table 1 Calculation Results of Correlation Significance Test of X1 and Y Variables 265 

Correlations 

 
LEARNING 

ORGANIZATION 
TEACHER 

PERFORMANCE 

LEARNING ORGANIZATION Pearson Correlation 1 .642 

Sig. (2-tailed)  .000 

N 217 217 

TEACHER PERFORMANCE Pearson Correlation .442 1 

Sig. (2-tailed) .000  

N 217 217 

In accordance with the research hypothesis, the relationship between Learning Organization (X1) 266 
and Teacher Performance (Y) using product moment correlation technique obtained correlation 267 
coefficient ry.1 = 0.642. From these results, the correlation of 0.642 is in the strong category. In 268 
other words, the higher the Learning Organization, the higher the Teacher Performance, and 269 
conversely the lower the Learning Organization, the lower the Teacher Performance. 270 
The contribution (coefficient of determination) of Learning Organization (X1) to Teacher 271 
Performance (Y) is calculated based on the correlation coefficient r = 0.642 to be the coefficient of 272 
determination, namely r² = (ry.1)² = 0.642, meaning that the Learning Organization variable (X1) 273 
contributes to Teacher Performance (Y) by 64.2%, the rest is other factors. 274 
The results showed a positive relationship between learning organization and teacher performance 275 
with the strength of the relationship in the strong category. This shows that when schools create an 276 
environment that supports continuous learning, teachers tend to perform better. Learning 277 
organization creates conditions where teachers can continuously develop their skills and 278 
knowledge, so they can provide more effective teaching to learners. 279 
Factors such as Building Shared Vision and Team Learning play an important role in creating a 280 
strong learning organization. Building Shared Vision enables teachers and school staff to have a 281 



 

shared vision of their educational goals, while Team Learning encourages collaboration and shared 282 
learning among teachers. 283 
These results strengthen the argument that the establishment of a learning environment that 284 
focuses on developing teachers' skills and knowledge can lead to better performance. In this 285 
review, we will explore these findings in more depth, exploring how learning organization plays a 286 
role in improving teacher performance and why the Building Shared Vision and Team Learning 287 
factors are key in creating a strong learning environment. 288 
The finding that learning organizations are positively related to strong teacher performance 289 
provides important insights into how schools can improve education quality. Learning organisations 290 
create conditions where teachers can continuously develop their skills and deliver more effective 291 
teaching. Factors such as Building Shared Vision and Team Learning play a key role in creating a 292 
strong learning environment. 293 
Therefore, schools and educational institutions need to focus on developing a sustainable learning 294 
organization. This involves creating a strong shared vision and encouraging collaboration between 295 
teachers. By doing so, schools can create an environment where teachers feel supported and 296 
inspired to give their best to their learners. In the long run, this will have a positive impact on the 297 
quality of education and learners' academic achievement. 298 
 299 
3.2. Relationship between Transformational Leadership and Teacher Performance 300 
After testing the requirements of analysis through normality test, homogeneity test and linearity 301 
test, there is a calculation of the functional relationship of the two variables Transformational 302 
Leadership (X2) with Teacher Performance (Y) obtained the following results: 303 

Table 2 Calculation Results of Correlation Significance Test of X2 and Y Variables 304 

Correlations 

 

TRANSFORMATIONAL 

LEADERSHIP 

TEACHER 

PERFORMANCE 

TRANSFORMATIONAL 

LEADERSHIP 

Pearson Correlation 1 .625 

Sig. (2-tailed)  .000 

N 217 217 

TEACHER PERFORMANCE Pearson Correlation .425 1 

Sig. (2-tailed) .000  

N 217 217 

 305 
In accordance with the research hypothesis, the relationship between Transformational Leadership 306 
(X2) and Teacher Performance (Y) using the product moment correlation technique obtained a 307 
correlation coefficient of ry.1 = 0.625. From these results, the correlation of 0.625 is in the strong 308 
category. In other words, the higher the Transformational Leadership, the higher the Teacher 309 
Performance, and conversely the lower the Transformational Leadership, the lower the Teacher 310 
Performance. 311 
The contribution (coefficient of determination) of Transformational Leadership (X2) to Teacher 312 
Performance (Y) is calculated based on the correlation coefficient r = 0.625 to be the coefficient of 313 
determination, namely r² = (ry.1)² = 0.625, meaning that the Transformational Leadership variable 314 
(X2) contributes to Teacher Performance (Y) by 62.5%, the rest is other factors. 315 
The study also found a strong positive relationship between transformational leadership and 316 
teacher performance. Transformational leadership involves school leaders who are able to inspire 317 
and motivate teachers to achieve higher levels of performance. Leaders who are able to mobilize 318 
and direct teachers towards a better vision will have a positive impact on their performance. 319 
Factors such as Intellectual Stimulation and Inspirational Motivation have a significant impact in 320 
shaping effective transformational leadership. Intellectual Stimulation encourages teachers to think 321 
creatively and innovate in their teaching, while Inspirational Motivation provides an emotional boost 322 
that motivates teachers to work hard and achieve better results. 323 
This research led to a very significant finding, namely that there is a positive and strong relationship 324 
between transformational leadership and teacher performance. Transformational leadership is a 325 
school leader approach that is able to shape and direct teachers towards a better vision, and this 326 
finding provides deep insight into the role of leaders in improving the quality of education. 327 
That transformational leadership has a positive and strong relationship with teacher performance is 328 
a very important finding in the context of education. Leaders who are able to inspire and motivate 329 



 

teachers to achieve higher performance have a positive impact on education quality and learners' 330 
academic achievement. Key factors such as Intellectual Stimulation and Inspirational Motivation 331 
play a major role in shaping effective transformational leadership. 332 
Therefore, education can learn from this research by paying greater attention to developing school 333 
leaders who are capable of fulfilling transformational roles. This is an important step in creating a 334 
learning environment that enables teachers and learners to reach their full potential. 335 

 336 
3.3. Relationship between Achievement Motivation and Teacher Performance 337 
After testing the requirements of analysis through normality test, homogeneity test and linearity 338 
test, there is a calculation of the functional relationship between the two variables of Achievement 339 
Motivation (X3) and Teacher Performance (Y) obtained the following results: 340 
 341 

Table 3 Calculation Results of Correlation Significance Test of X3 and Y Variables 342 
 343 

Correlations 

 
ACHIEVEMENT 
MOTIVATION 

TEACHER 
PERFORMANCE 

ACHIEVEMENT 
MOTIVATION 

Pearson Correlation 1 .435 

Sig. (2-tailed)  .000 

N 217 217 

TEACHER 
PERFORMANCE 

Pearson Correlation .035 1 

Sig. (2-tailed) .000  

N 217 217 

 344 
 345 

In accordance with the research hypothesis, the relationship between Achievement Motivation (X3) 346 

and Teacher Performance (Y) using the product moment correlation technique obtained a 347 
correlation coefficient ry.2 = 0.435. From these results, the correlation of 0.435 is included in the 348 
moderate relationship category.  349 
The contribution (coefficient of determination) of Achievement Motivation (X3) to Teacher 350 
Performance (Y) is calculated based on the correlation coefficient r = 0.435 to be the coefficient of 351 
determination, namely r² = (ry.2)² = 0.435, meaning that the Achievement Motivation variable (X3) 352 
contributes to Teacher Performance (Y) by 43.5%, the rest is other factors. 353 
Achievement motivation is also proven to have a positive relationship with teacher performance, 354 
although the strength of the relationship is moderate. Teachers who have high levels of 355 
achievement motivation tend to work harder to achieve high targets and performance standards. 356 
This motivation can encourage them to continue learning and developing in their profession. 357 
Factors such as Strong Desire, Will, Need to Succeed, and Need to Work have a significant 358 
influence in influencing teachers' achievement motivation, these findings illustrate the significant 359 
positive impact that achievement motivation has on teacher performance.  360 
Teachers who are motivated to achieve high levels of achievement have a positive impact on the 361 
quality of education and learners' academic achievement. Factors such as desire, willpower, the 362 
need to succeed and the need to work play an important role in shaping teachers' achievement 363 
motivation. 364 
Therefore, education needs to take action to understand and improve teachers' achievement 365 
motivation. This is an important step in ensuring that teachers have a strong drive to deliver high-366 
quality education and continue to grow in their profession. 367 
 368 
3.4. Relationship between Learning Organization, Transformational Leadership, and 369 
Achievement Motivation with Teacher Performance 370 
The calculation of the correlation test of Learning Organization (X1), Transformational Leadership 371 
(X2) and Achievement Motivation (X3) variables with Teacher Performance (Y) obtained the 372 
following results: 373 

Table 4 Significance Test of Correlation of Learning Organization (X1), Transformational 374 
Leadership (X2) and Achievement Motivation (X3) variables with Teacher Performance (Y) 375 

 376 

Model Summary 



 

Model R 

R 

Square 

Adjusted R 

Square 

Std. Error of 

the Estimate 

Change Statistics 

R Square 

Change F Change df1 df2 

Sig. F 

Change 

1 .651

a
 

.633 -.011 11.785 .633 .188 3 213 .000 

a. Predictors: (Constant), Achievement Motivation, Learning Organization, Transformational 

leadership. 

 377 
In accordance with the statistical results, the relationship between Learning Organization (X1), 378 
Transformational Leadership (X2) and Achievement Motivation (X3) together with Teacher 379 
Performance (Y) using product moment correlation technique obtained correlation coefficient ry.1.2 380 
= 0,651. This shows a strong relationship between the Learning Organization (X1), 381 
Transformational Leadership (X2) and Achievement Motivation (X3) variables together with Teacher 382 
Performance (Y). 383 
The contribution of Learning Organization (X1), Transformational Leadership (X2) and Achievement 384 
Motivation (X3) together with Teacher Performance (Y) is calculated based on the coefficient of 385 
determination, namely r² = (ry.1.2)² = 0.633. This means that the Learning Organization (X1), 386 
Transformational Leadership (X2) and Achievement Motivation (X3) variables together form a 387 
contribution of 63.3% to Teacher Performance (Y). 388 
This study also found a positive relationship between learning organization, transformational 389 
leadership, and achievement motivation with teacher performance. When these three factors work 390 
together, teacher performance tends to reach higher levels. Therefore, schools need to focus on 391 
developing all three of these aspects as part of a strategy to improve teacher performance. 392 
The synergy between learning organization, transformational leadership and achievement 393 
motivation in achieving higher teacher performance and better education quality. Learning 394 
organizations create a foundation that supports teacher growth, transformational leadership 395 
inspires a shared vision, and achievement motivation drives dedication to achieving goals. 396 
Together, these three factors create great potential in creating quality education. Therefore, efforts 397 
to develop teacher professionals and improve the education system must include these aspects to 398 
achieve optimal results. 399 
 400 

4. CONCLUSION 401 

 402 
Based on the results of this study, it can be concluded that improving Teacher Performance at 403 
SMPN in South Tangerang City can be achieved through strengthening Learning Organization, 404 
Transformational Leadership, and Achievement Motivation. The results of this study reveal several 405 
important findings that provide deep insight into the relationship between the three variables and 406 
teacher performance. 407 
First, the findings indicate a strong positive relationship between Learning Organization and 408 
Teacher Performance. Learning Organization creates conditions that support continuous learning, 409 
where teachers can continuously develop their skills and knowledge. Therefore, intensive Learning 410 
Organization strengthening can significantly improve teacher performance. 411 
Second, the results also revealed a strong positive relationship between Transformational 412 
Leadership and Teacher Performance. Transformational Leadership, which involves school leaders 413 
being able to inspire and motivate teachers to achieve higher levels of performance, plays a key 414 
role in shaping a school culture that supports teacher growth. Therefore, strengthening 415 
Transformational Leadership can have a significant positive impact on teacher performance. 416 
Third, the findings show a positive relationship between Achievement Motivation and Teacher 417 
Performance, although the strength of the relationship is moderate. Achievement motivation 418 
encourages teachers to work harder and achieve high performance standards. Therefore, intensive 419 
strengthening of Achievement Motivation can also contribute to improving teacher performance. 420 
Furthermore, this study also shows that there is a positive relationship between Learning 421 
Organization and Transformational Leadership with Teacher Performance, as well as between 422 
Learning Organization and Achievement Motivation with Teacher Performance. In this context, a 423 
combination of strengthening Learning Organization and Transformational Leadership, as well as 424 
Learning Organization and Achievement Motivation, can provide better results in improving teacher 425 
performance. 426 



 

Finally, the findings indicate a positive relationship between Transformational Leadership and 427 
Achievement Motivation with Teacher Performance, although the strength of the relationship is 428 
moderate. In this case, strengthening Transformational Leadership and Achievement Motivation 429 
can complement each other to influence teacher performance. 430 
In addition to the above findings, the results of the SITOREM analysis also provide important 431 
insights into the priorities for improvement that can be proposed. The indicators that need to be 432 
improved can serve as a basis for developing more appropriate recommendations for improving 433 
teacher performance. Thus, this study makes a significant contribution to understanding the factors 434 
that influence teacher performance and provides guidance for improvement efforts in the education 435 
environment of SMPN in South Tangerang City. 436 
 437 
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