Experiential Learning Style Models on Implementation of Pre-Primary School Social

Studies Curriculum: Systematic Review of Related Literature

Abstract

Experiential learning model (ELM) is characterised as a four stage cyclical process of concrete experiences,
reflective observation, abstract conceptualization and active experimentation for driving learning into practice.
The four-stage cycle of ELM creates an immediate experience providing opportunities for learners to develop
knowledge, skills, and values from direct experience as foundation for observations and reerctlons The

observations and reflections are assimilated and refined into abstract concepts producing new |mpI|cat|ons for
\\

e \\\

actions which when tested effectively, create new experiences for learners from formative years through
lifetime. Through experiential learning, variety of concepts integrates from extremely theoretlcal ones to

simplicity of learning by doing for accelerated learning. Since ELM is a four— stage cycIe Iearnlng styles of
each individual are component of the four fundamental learning models. In instances where appropriate learning
styles are adopted, concrete experiences with abstract concepts are \\E\TeveloSedfor\\\\learners to experience

enthusiasm for continued learning. However, a mismatch between teachlng and Iearnlng styles may lead to

detrimental effects on acquisition of new knowledge. Theframework for this rewew is drawn from experiential
learning models by Kolb (1975), Schon (1983) andGibbs (1988) The desk review analysed available

literatureon ELM to identify usefulness, strength, weaknesses and implications for teaching and learning of pre-
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primary social studies. Data were sourced through pnmary and secondary sources. Secondary data were sourced

e L

from journal articles, research prolects texts mternet searches, and libraries. The review establishedthat

acquisition of new knowledge by domg, dlscovenng, reflectlng and applying. For effective teaching and
k- o

learning to take place, the reviewrecommendscurriculum developers to incorporate use of experiential learning

style models in teachingpre-primary social studies curriculum (SSC).
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Experiential learning occurs when a learner engages in activities and puts the results to work

through a change in behavior. The experience is where data is generated giving the learner a
real life experience on which learning is built. The learner shares personal data and
perspectives of what happened during the learning. When learners explain experiences in the
learning process, they discuss commonalities of their perceptions. In this way, learners are

able to give feedback based on experiences in the learning process. In instances where
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learners process information appropriately, generalizations arising from past experiences are
made that allow application of learnt knowledge to real life situations. Thus effective learning
is achieved when a learner progresses through a cycle of four stages; concrete experience,
observation of and reflection on that experience, the formation of abstract concept and future

situation resulting in new experiences as shown in figure 1.

Concrete experience
-problem solving

-discussion
-debates
y
Active experimentation Reflective observation
-Role play Transform experience _Synthesis
-Set objectives < .o -Analysis
-case studies -Questioning
y

Abstract conceptualization
-Makes decisions,

-Focuses on efforts

-Evaluate plans

Figure 1: Perceived Framework on Implementation of experiential learning model based on
Kolb (1975), Schon (1983) and Gibbs (1988).

4. Strength and weaknesses of experiential learning models
According to Qualters (2010) experiential learning model is fun for learners but does not
cover curriculum or encourage neither literacy nor numeracy as efficiently as chalk and talk
or textbook based lessons.On the other hand, experiential learning isviewed as less
accountablesince it is hard to ensure that it supports and meets curriculum standards and can
often be much more complicated to assess, (Marlow & McLain, 2011).
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There is not a substantial body of research that provides clear evidence about what works and
where experiential education is concerned, (Jonas, 2011). As such it does not have the
support that traditional methods of teaching have and despite its long history, continues to be

seen as an alternative teaching method.

Experiential learning model is time consuming to plan, more work to organize, (Alkan,
2016). Thus, experiential learning methods require that teachers devote equal attention and
care to the content taught and to the learning process involved in the acquisition of various
knowledge and skills. As a consequence, the model requires a considerable amount of time
and commitment in preparation of courses.According to Chan (2012) ELM model requires
smaller class sizes for delivery ofvarious experiential activities which calls for a holistic

assessment method that adequately evaluates all facets of learning experiences.

5. Implication of experiential learning models in teaching and learning of pre-

primary social studies
In experiential learning, each learning experience is guided by unique past experience that
interacts with the information and the task in a different ways.

e Experiential learning enables learners to pursue own areas of interest and work
through problems as they arise in real-life situations. Since social studies are a
problem solving discipline, learners who get grounded in ‘real-world' activities
discover and develop own skills, attitude and passions.

e According to Ganira (2022), experiential learning enables learners to connect creative
portions of their brains and seek own unique and most fulfilling solution to a hands-on
task. Thus there is need to endorse 21st century skills and academic content
knowledge. Nurturing a broader set of skills and characters beyond core content
knowledge is vital and learners merit the investment of more time in the classroom.

e By incorporating concrete experiences with abstract concepts, learners engage more
regions of their brain and make true personal connections with the material, (Nicol,
and Dosser 2016). In this regard, teachers need to practice reflective teaching to help
learners develop reflective learning as constant reflection isvital in acquiring
confidence, responsibility, reflection and innovation.

e As learners’ engagement increases through experiential learning processes, learning

accelerates and retention improves, (Odundo, Ganira, & Kinyua, 2018). In this view,
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e Further research is recommended in experiential learning models to determine its

effectiveness in implementation of preschool social studies curriculum.
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