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ABSTRACT

Background: Teacher effectiveness is referred to as a teacher's ability to produce higher-than-
expected gains in students' standardized test scores.Teachers are expected to become effective
and display high job performance in terms of learners' academic achievement and growth. The
quality of Education and learners' academic achievement in Lira district remains low which is an
indicator of teacher ineffectiveness. It is upon this background that this study aimed to explore
the effects of school external factors on teacher effectiveness in government aided secondary
schools in Lira District, Uganda.

Methodology:A mixed research method was used in which 107 populations were sampled
using correlational research design.Purposivesampling technique wasusedtoidentifyhead teachers,
District Education Officer and District Inspector of schools while simple random sampling was used
to identify teachers.Both interviews and questioners were used for data
collection.Therelationshipbetweenthe variableswasdeterminedusingPearson'sproduct-moment
correlation coefficient (nandqualitativedatawereanalyzedusingthematicanalysisbyidentifying
themesastheyappear.

Results:The result showed a positively strong significancecorrespondencebetween school
external factors and teacher effectiveness insecondary schools inLira district (r= 0.745,
P<0.05), implying that the school external factors which are the predictor variables significantly

account for the teachereffectiveness althoughtheyaccountforonIy55.6%(R2
=0.556,p<0.05).Thequalitative interviewsheldwiththeheadteachers,

Conclusion:The study revealed thatthere isasignificant strong positive associationbetween
schoolexternalfactorsandteachereffectiveness in government aidedsecondary
schoolsinLiradistrict. Thisimplies
thatincreasingordecreasingschoolexternalfactorsresultsinaconsiderable
increaseordecreaseinteachereffectiveness. Furtherstudiesshouldbedoneonotherfactorsthat
mightinfluence teacher effectiveness otherthanschoolexternalfactors aloneandsimilar studies
shouldbeconductedinprimary(elementary)schoolsandhigherinstitutionsoflearning.
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1. INTRODUCTION
The role and contribution of teachers in students’ education and academic achievement cannot be

undermined[1]. For teachers to actualize the role and contribution mentioned, they are expected to

become effective teachers who display high job performance as the quality of teachers’ job

Uganda has over years put forward several initiatives through the Ministry of Education and Sports
together with other development partners such as the World Bank to improve the quality of
teaching and learning in all secondary schools in Uganda[3]. Some of these initiatives however,
seems to be futile as there are series of observations about the falling standard of education in
some Districts of Uganda including Lira[4]. As a result, most stakeholders in Lira district are
blaming teachers of not performing their duties as required by the teachers ‘code of conduct’
though without considering all factors that influence teacher effectiveness. A study on school
internal factor showed that school internal factors have significance influence on teacher
effectiveness[5]. This study therefore sought to investigate the influence of school external factors

on teacher effectiveness in government aided secondary schools in Lira district.

2. METHODOLOGY

2.1 Study Design and Setting

Thestudyusedamixed-methodapproachrooted in pragmatism which involvesusing both

qualitativeandquantitativeresearch methods to bestunderstand

theproblemunderinvestigation[6].A correlational research design was used tomeasure the

associations between the studyvariables[7].Thestudyfocusedon all secondaryschoolsin

LiraDistrict,all teachersin government aided secondaryschoolsinLira District, all head

teachersinsecondaryschoolsin LiraDistrict, Districtinspectors of

schools(DIS)andDistrictEducationOfficer (DEO).

2.2 Sampling and participant selection

Theteachers were selected using a simple random sampling technique in
whicheverypersoninthetargetpopulation was given an equal chance of being selected [8].
Theselectionof eachindividualwasdone independently using the lottery method [9]. In thismethod,
eachperson inthepopulation was assigneda numberandduringtheselection,the researcherpickedthe
numberthatrepresent different  persons[10]. Thistechnique is the easiest way ofgetting
arepresentative samplefromthetargetpopulation anditreducesbiases indata
samplingisacollection[10]. Theschools, DEO, DIS, andHeadTeachers, werepurposively selected.
Purposivenon-probability sampling whichinvolvesthe intentionalselectionof informants based on
their ability toilluminatea specific theme, concept, or phenomenon[1ll]. Thiscategorywas

selectedusingpurposivelybecausetheyarebelievedto bethe custodians ofinformationabout thestudy
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asshowninthesamplingframe(Tablel).

2.4 Data collection tools

Togatherrelevantinformationaboutthe study variables,twomethods ofdatacollection
wereusednamely;a questionnairesurvey andanin-depth interview.

A totalof97teachersfrom4government-aided secondaryschools in Lira Districtwere servedwith
open and closed-ended guestionnaires to seek theiropinionson
howschoole xternalfactorsinfluenceteacher effectiveness. Theclosed-ended . questionnaires
werescoredonafive-pointLikert ~ scaleranging  fromstrongly  disagree ;. (SD), Disagree
(D),Notdecided (ND), Agree (A)and Stronglyagree(SA);thatisSD(1),D(2)ND(3) A  (4) and SA
(5).Key informantinterviewswere conductedwith4headteachersfromthe4 government aided
secondary schools, including Lira District Education Officer (DEO) and Lira District inspectorof
schools(DIS).In thiscase,the interviewer was guided by a list of .questions to be coveredduringan

interview[13].

Table 1. The sampling frame

Category Number(N) Sample(S) Samplingtechnique
Schools 04 04 Purposivesampling
Headteachers 04 04 Purposivesampling
Teachers 130 97 Simplerandom

DEO 01 01 Purposivesampling

DIS 01 01 Purposive sampling
Total 107

2.5QualityControloftheStudyTools

Theinterviewers  weretrainedbeforethestartof the study on the procedures ofobtaining informedconsentand

administeringthe interview questionnaire.Thetrainingalsoincludedpractice interviewsessions and sharing an

. e S come from, self-developed (if so, where is the proof
thestudypopulationto ensurethatthequestions wererelevantandcomprehensible. of instrument reliabolity and validity?) or adapted (if

2.6 Data analysis so, where is the reference)?

For quantitativedata,Pearson'sproduct-moment correlation  coefficient  (r)wasusedtodetermine  therelationship

betweenschool externalfactors andteacher effectiveness in government aidedsecondary schools

Regression analysis can provide the same thing you

want from correlation analysis?

inLiraDistrict.Regression analysiswasdoneto determinethedegreeof predictabilitybetw comment [NK5]: Why use both analyses if
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wereanalyzedusingthematic analysis by identifying themes as they appear[14].

3.RESULTS

3.1Relationship betweenSchoolExternalFactorsandTeacherEffectiveness

A strong positive significant correlation exists between school external factors and teacher effectiveness in

government aided secondary schools in Lira district (r = 0.745, P=0.05) (Fig. 1, Table 2). This implies as

school external factors increase, teacher effectiveness also increases.

3.2 Proportion of Teacher Effectiveness Accounted for by the Schools’ ExternalFactors

The R2 = 0.5560btained fromregression analysisindicatedthatabout55.6%ofthevariance in teachereffectiveness canbe
explainedby school externalfactors. This implies that the schoolexternalfactorsas predictorvariables
significantlyaccountfor teachereffectiveness in government aided secondary:schools  in Lira district
although itaccountfor only 55.6% (p<0.05, Tables3and4,Fig.1)/

3.3 Impactof SchoolExternalFactors onTeacherEffectiveness

Qualitativeinterviewsadministeredto thehead teachers,DistrictEducationOfficerjand * District Inspectorof Schools to
seektheir viewsonhowschoolexternalfactors influence teachereffectiveness in government aided secondary
schools in Lira District revealed that the, . school.. internal factorsinfluenceteacher
effectivenessbothpositivelyandnegatively. For instance; one head teacher said that low and discriminatory
salary payment of Arts teachers in government aided secondary schools by the government compared to the
Science teachers has highly demotivated..some "Arts teachers, making them ineffective in guiding the
learners.

Another head teacher expressed a similar concern.“poor government policy of paying the science teachers better than their
supervisors and their counterparts .of Arts and Humanities is quit demotivating and may lower the
effectiveness of some teachers in terms'of performing their duties as required”.

The District Education Officer (DEO) noted that teacher’'s domestic relationship with his/her family may influence teacher
effectiveness. “Teachers, with unstable family relationship are associated with domestic violence which
distorts the teachers’ time for lesson planning and sometimes time for arriving at school, making the teacher
ineffective in.performing his/her school duties and responsibilities”.

The District Inspector of Schools (DEO) noted that security of the school environment is a very important
school external factor that may influence teacher effectiveness. “If there is bad security in the school
community, teachers always feel insecure and report late to school for work and leave school earlier for their

safety hence making the teacher ineffective in completing the syllabi and performing other duties assigned”.

Table 2. Pearson correlation for school external factors and teacher Effectiveness
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School External Factors Teacher Effectiveness

School Pearson Correlation 1

External Sig. (2-tailed)

Factors N 103

Teacher Pearson Correlation 745"

Effectiveness Sig. (2-tailed) -000
N 103

**_Correlation is significant at the 0.01 level (2-tailed).

Table 3. Model Summary for School external factors and teacher effectiveness

Model R R Square Adjusted R Std. Error of the
Square Estimate
1 .745° .556 .551 .45796

a. Predictors: (Constant), SEF

Table 4 ANOVA for School external factors and teacher effectiveness

Model Sum of df Mean F Sig.
Squares Square
1 Regression 26.500 1 26.500 = 126.355 .000°
Residual 21.182 101 .210
Total 47.682 102

a. Dependent Variable: TE
b. Predictors: (Constant), SEF

ox

.745

.000
103
1

103



Fig.1.Scatteredplotforschoolinternalfactorsandteachereffectiveness
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4. DISCUSSION

Findings revealed that there is a strong significant positive correlation between school external factors and
teacher effectiveness in government aided secondary schools in Lira district. This means that improving school
external factors (Salary, external support supervision, school inspection, Security and supportive government
policies) leads to improvement in teacher effectiveness in schools. This finding is coherent with the study
findings by (Munnawar&Awan2017)thatthe factors affecting the effectiveness of female teachers in urban and
rural areas of Bahawalpur in Pakistan included among others; political instability and undue political
interference[15]. The study findings also revealed that the coefficient of determination (r2) is 0.556, signifying
that about 55.6% of the variation in teacher effectiveness in government aided secondary schools in Lira
district schools is accounted for by variation in the school external factors.There is need for the District
Education Officer and District Inspector to strengthenschool inspection and external support supervision,

followed by giving immediate feedback to teachers to improve on their practices. This is in conformity with



MacBeath and Martimore (2001) and Wilcox (2005) who asserts that, teachers will be able to respond to the
findings and track the strategies for change and improvement when their problems are clearly pinpointed and
supported[16]. As noted by Salomon, (2011) that prevailing peace or conflict within communities around the
schools often has ripple effects on the teaching and learning activities of such schools[17]. The Government
therefore should ensure peace and good security within the school to allow teachers perform their duties
effectively.Bhambra (2008) contends that salary is the most common form of monetary reward which
determines employee performance[18].This implies that government should develop policy that ensures
uniform increment in salaryfor all teachers with the same academic qualification, regardless of whether one
teaches Arts or Science as Stride et al., (2008) contend that when employees notice that there is limited
relationshipbetween rewards and performance, they can set minimum goals so as to retain jobs although may

not see the reason for excelling[19].

5. CONCLUSION

The study showed that school external factors affect teacher effectiveness«n government.aided secondary schools in Lira
District. This indicates that schools' external factors should be addressed positively to improve teacher
effectiveness. There is a need for extensive studies on other actors other than school external factors that may
influence teacher effectiveness in schools and similar studies should be conducted in higher institutions of

learning in Uganda.

ETHICAL CONSIDERATION
In order to ensure research ethics, the consent of all participants were sought before they participate in this
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presented and explained to the respondents before the interviews.The identity of the participant was kept

hidden to ensure confidentially.
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