INFLUENCE OF TEACHER LEVEL OF TRAINING ON THE IMPLEMENTATION OF CBC
IN PUBLIC SPECIAL SCHOOLS FOR LEARNERS WITH VISUAL IMPAIRMENT IN
KITUI COUNTY.

ABSTRACT

The government of Kenya has put a lot of effort on provision of education for<all irrespective of
their abilities. Teachers as the key educational implementers have a great.role in provision of
education. With this regard, the purpose of this study is to assess the influence of teacher level of
training on the implementation of CBC.This study was guided by curriculum implementation
theory by Gross (1971). The study adopted a descriptive survey design and it targeted teachers,
head-teachers and learners in special schools for learners with visual impairment in Kitui
County. Purposive sampling method and simple random sampling technique was used to select
the study participants. A sample size of 210 respondents was used, among them 150 learners, 45
teachers and 15 head-teachers. Questionnaires and interview schedules were used for data
collection. Focus group discussions was also conducted among the learners with visual
impairment with an aim of gathering information on issues related to availability and usage of
ICT, teaching methods used by teachers and also learners’ perception towards CBC. Descriptive
statistics was used for analysis of quantitative data which included mean and standard deviation,
results were presented in frequencies and ‘percentages. Key findings of the study were; majority
44.2% of the teachers possessed a diploma in:special need education, this revealed that teachers
had attained the minimum professional qualification that is required for one to be employed at
primary school level in Kenya. Majority 76.7% of teachers indicated that they had not attended
any in-service training. Majority 63.33% of the teachers rated themselves as having sufficient
ICT integration skills/training to implement CBC. Key conclusion of the study was that teacher
related factors influence implementation of competency-based curriculum.Key recommendations
were that the Ministry of Education in conjunction with the Kenya Institute of Curriculum
Development and Teachers Service Commission should continue training teachers on ICT
knowledge and skills that are very critical to implementation of the new curriculum.
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INTRODUCTION

Curriculum is described by Kabita and Ji (2017) as the ways by which diverse nations
throughout the globe empower individuals with the values, knowledge, skills, and attitudes that
are necessary for social and economic empowerment. Curriculum development is usually
prompted by learners' desire to embrace change, which means that any good curriculum
development is a continual and ongoing activity. According to Stabback (2016), a strong
curriculum should be aligned with worldwide trends of fast development. of knowledge,
information, and communication technologies, which learners need to adapt into.the labor
market.

The Competency Based Curriculum (CBC) is a method of teaching in. which all students are
given the opportunity to learn at their own speed and demonstrate mastery of the skills required
for their chosen area of study (Gruber, 2018). The main objective of competency education is to
meet the desires of learners more efficiently by demanding mastery of content and skills rather
than assessing learner’s knowledge by the amount of time a learner has spent receiving
instruction from the teacher (Sturgis, 2017). Additionally, Lewis, Eden, Garber, Rudnick,
Santibanez & Tsai (2014) emphasized that competency-based techniques directly address issues
of inequity among the learners with various disabilities, those from disadvantaged families,
racial, ethnic and linguistic backgrounds. This is-achieved by ensuring that all learners meet high
expectations which are required for post-secondary educational achievements. With this regard,
Frost, Worthen and Gentz (2015) pointed out that successful implementation of CBC will lay
more emphasis on competencies that include application and conception of skills and knowledge.
The Kenyan government's Ministry of Education (MoE) produced a study in 2017 which found
that CBC_provides students with the opportunity to acquire and apply 21st century skills,
knowledge, attitudes, and values (RoK, 2017). In a competency-based curriculum, Mosha (2012)
said that the outcomes that illustrate the skills to be acquired are included in the curriculum. As a
result, CBC requires students to show their understanding of the material via regular evaluations
and examinations (Scheopner, Brett, Cox and Greller, 2018).

The implementation of competency-based curriculum was first done in most industrialized
countries like USA in 1957, Europe in 1980, Australia in 1990 and Mexico in 2009 in the
backdrop of declining economic competitiveness due to an insufficiently trained or competent



workforce (Brownie, Thomas & Bahnisch, 2016). In most of developing countries, the CBC was
adopted from developed countries and tailored to the country’s specific needs (Muraraneza,
Mtshali and Mukamana, 2017). In Africa, for example, CBC was initially implemented in South
Africa in 1998 with the purpose of transforming people’s mindset and equipping them with
marketable skills to deal with21st century challenges. CBC was introduced in Rwanda in April
2015. The new curriculum has been praised for being less academic and more practical oriented,
more skills-based and adapted to the work place and everyday life (Rwanda Education Board
(REB), 2015). Learners loved learning in schools where teachers used CBC.approaches hence
increasing school attendance rate and academic performance. However, obstacles such as lack of
teaching and learning resources, lack of parental support, shortage of skilled teachers to apply the
program and huge classrooms hampered efficient delivery . of the subject content. In 2013,
Zambia’s education system switched from a knowledge-based curriculum to a skills-based
curriculum, in order to prepare students for future difficulties ina fast.changing world (Ministry
of General Education (MoGE), 2013). The goal-was to create self-motivated, life-long learners,
self-assured and productive persons, holistic, independent learners with the values, skills and
knowledge to excel in school and in life.

When it comes to curriculum development in Kenya, one of the goals of the Kenya Institute of
Curriculum Development (KICD) has been to help students improve their abilities in seven key
areas: communicative abilities .(including teamwork), critical thinking and problem-solving
skills, imagination and. creativity, and civic engagement (including digital literacy) (KICD,
2017). According to the "task force report issued in 2012, Kenya's education system was re-
aligned to.the constitution,” CBC implementation in Kenya is dependent on this report (Republic
of Kenya, 2012)..The task force suggested that the country should shift from an 8-4-4 structure to
a 2-6-3-3-3 structure of education. The redesigned structure was designed with the goal of
ensuring that learners have the knowledge and skills they need to satisfy Vision 2030's human
resource goals and achieve a 100% transfer rate from elementary to secondary school. This
would decrease wastage by implementing automatic advancement to the junior secondary phase
based on the learning of fundamental skills and competencies (literacy, numeracy, and
communication skills), as well as an emphasis on early discovery and fostering of individual

learners' ability.



Previous research has revealed that every innovation requires changing human behavior and the
willingness to embrace change. For example, research by Okenyi (2011) on attaining democratic
education in Africa via learner-centered pedagogy found that instructors with a positive attitude
are more likely to embrace and implement learner-centered pedagogy successfully, while
teachers with a negative attitude are less likely to do so. In a Kenyan study on school-based
factors influencing implementation of CBC, Abdiaziz (2019) established that at least half of the
teachers from the sampled schools had positive attitude towards CBC. However, majority of the
pre-schools teachers had not undergone any training on CBC and their schoels lacked teaching
resources such as Information Communication Technology (ICT) and audio-visual equipment
which are very important for the successful implementation of CBC.. According to Okongo,
Ngao, Rop & Nyongesa (2015), the amount to which curriculum-is applied is determined by the
availability and quality of instructional resources such as textbooks, stationery, and teaching
aids. As a result, a shortage of teaching and learning resources will have a detrimental impact on
CBC adoption in schools.

Between 2016 and 2017, the Kenya Institute of Special Education (KISE) and the Ministry of
Education conducted a countrywide study on-the educational requirements of children with
disabilities and special needs (Kahongeh, 2018). One in every ten Kenyan students has a
disability, according to the findings of the research. Some of the most prevalent types of
impairments among students are those involving vision, physical or mental health issues,
cognitive or linguistic difficulties, and ultimately, deaf or blindness. Kenya's school system was
also found to be lackingin assistance for students with disabilities and special needs. As a
consequence, while majority of the children with various disabilities were registered and enrolled
in schools, their.school dropout rates was increasing daily due to lack of support services in most

of the learning institutions.

In support of the aforementioned results, Ondimu (2018) performed a survey in Kenya on
teachers' readiness for the implementation of CBC and discovered that no curriculum for learners
with special needs had been disseminated to schools and no syllabus for mentally challenged
learners had been produced. Additionally, according to a report released by the Kenya National
Union of Teachers (KNUT) in 2017, the CBC curriculum does not account for the diversity of

learners with special needs and these learners require personalized instruction to ensure they



master the content being taught in classrooms (Kenya national union of teachers, 2017). This
therefore undermines successful implementation of the new curriculum in both special schools
and special units across the country. The proposed study sought to assess whether there are
teacher related factors which affect successful implementation of CBC in public special schools
for learners with visual impairment particularly in Kitui County.

Statement of the Problem

The government of Kenya has put a lot of effort on provision of education for<all irrespective of
their abilities. This is because education is a basic human right and an_element for.social and
economic development in the country (Republic of Kenya, 2012). However,.various challenges
have been a hindrance in realizing the main goal of competency-based curriculum.specifically in
special schools. For instance, previous studies showed that most of the teachers lacked teaching
resources such as optical devices required for learners with visual impairment (Alianda, 2018)
and EARCs rarely instituted educational programs for the learners with special needs (Jelagat,
2020). This hindered them from attaining competencies and skills.required in today’s job market
which is the main goal of the new curriculum (2-6-3-3-3). Further, there is scarcity of studies
done on teacher related factors affecting the implementation of CBC in public special schools for
learners with visual impairment across the country. Learners who do not have a visual
impairment learn effortlessly, naturally and incidentally in the environment. However, due to
lack of sight, educators are required to employ specialized teaching methods, in teaching, have
special training, have the knowledge of the of assistive technology and have the positive attitudes
when handling learners with visual impairment. It is therefore against this background, the
current study seeks to bridge this gap by assessing the influence of teacher level of training,
influence.of teacher technological skills, influence of teaching methods and perceptions of the
teachers. on theimplementation of CBC in public special schools for learners with visual
impairment particularly in Kitui County.

Research objectives

To assess the influence of teacher level of training on the implementation of CBC in public

special schools for learners with visual impairment in Kitui County.



LITERATURE REVIEW

Theoretical Literature Review

Curriculum Implementation Theory

The study was guided by curriculum implementation theory by Gross (1971) cited in Ochieng
(2017). According to the theory, elements including teacher competency, clarity, implementers'
awareness and capacity, management support, and the attitudes of teachers, .students, and
stakeholders must all be taken into account for any educational program to-be successfully
implemented. Gross (1971) adds that the teacher who will carry out the implementation should
be capable, knowledgeable about the subject matter, and aware of all the details. According to
Gross, implementers may not implement the curriculum efficiently and sufficiently if they are
not informed about the proposed modifications to the curriculum. According.to Heggart (2016),
a teacher's subject-matter expertise affects how they present their material to students in the
classroom and how well they learn.

Moreover, knowing how educators feel about.the curriculum and its execution is crucial for
making informed decisions. McNeill et al. (2016) argue that teachers' personal values strongly
influence the choices they make in the classroom. Considering the significance of teachers'
views, it makes sense to learn about their concerns, values, and points of view in order to
proactively address these issues during the implementation phase (Al-Shabatat, 2014; Rakes &
Dunn, 2015). Professional development should ensure that instructors completely grasp the goals
and provide them opportunity to. practice the new curriculum with a class to enhance teacher
learning, as suggested by McNeill et al. (2016), one of the primary suggestions. It goes without
saying that instructors must:-be well-versed in and adept at the new curriculum before it can have

a positive.impact on students' education.

Empirical Review

Influence of Teacher Level of Training on the Implementation of CBC

Teachers set an interface of the transmission of knowledge, values and skills in the teaching and
learning processes in schools. This is proven by a number of studies which have revealed that
teacher training, qualifications and experience had a positive and significant impact on students’
academic performance (Ulla, 2018; Wuryaningsih, Susilastuti, Darwin & Pierewan, 2019). This

supports the belief that the quality of education is equivalent to the quality of teachers who put



into practice the education system. The following are studies done on the impact of teachers’
professional qualifications on the implementation of CBC.

Students' academic performance in Nigeria was studied by Mohammad and Abubakar (2020)
who looked at the influence of teacher quality. Findings from the research show that instructors
with a higher degree of education are more capable of teaching their students. It also emerged
from the findings that well trained teachers create a conducive environment in the.classroom for
all learners and have good communication skills which make both teaching and learning process
interesting. This as a result make learners feel more connected while in.the:.school hence
developing a positive attitude towards education. Based on these findings, Mohammad &
Abubakar (2020) concluded that teachers’ quality is powerful tool for determining students’
academic performance andone of the major factors which:determines the effectiveness and
efficiency of curriculum implementation in schools.

A study on teachers’ competency as a cornerstone on the implementation of CompetencyBased
Curriculum(CBC) was conducted by Koskei & Chepchumba (2020). The study adopted a
descriptive survey design. The study sample comprised of 200 teachers and 100 headteachers
who were selected using both stratified and purposive random sampling methods. A
questionnaire and an interview schedule were used as tools for data collection. The study
established that teachers’ competency had a significant influence on the implementation of the
CBC. However, the studyfound out that although majority of the teachers were having good
qualifications in education, they were not well prepared for the implementation of the new
curriculum. This study therefore suggested that the government through MOE should organize
enough and effective training sessions for all teachers to ensure successful implementation of the
Competency Based Curriculum.

Similary, Makunja (2015) carried a research on teachers’ knowledge in implementing
Competence Based Curriculum.The study adopted a mixed research techniques where data
collected from the field was both quantitative and qualitative in nature. A total sample of 162
respondents was used for the study. Among them, 6 were school heads, 6 academic teachers, 102
class teachers and 48 students. Data was collected using questionnaire, interview schedules and
observation checklist. The study found that most of the teachers did not have required knowledge
for implementing CBC during the teaching and learning process. The study, therefore, suggested
that efforts should be put in place by the government through the Ministry of Education and



Vocational Training (MOEVT) to carry out urgent and frequent in-service training among the
teachers to ensure that they are fully equipped with knowledge and skills necessary for
implementing CBC proficiently and successfully.

In another setting, David (2020) investigated how teacher related factors influenced the
implementation of CBC at the lower primary school level in Luanda sub-county in Vihiga
County. The study adopted a descriptive design targeting 50 school heads, 620 teachers teaching
pupils in lower primary and 900 Grade 3 pupils. Simple random sampling method was employed
to select 15 head teachers, 186 teachers and 90 pupils to participate in the study. Questionnaires
and interview schedules were used to collect information from headteachers and teachers
respectively. The researcher also used focus group discussion to gather information from grade 3
pupils who took part in the study. The findings of the analysis revealed that teachers’
qualifications had a great influence on the implementation of Competency Based
Curriculum.Davido (2020) conducted a study in Vihiga County; the current study will be carried
out in Kitui County.

Previous researchers have shown that in order for pupils with visual impairments in public
special schools to participate in successful teaching and learning processes, the conditions for the
teaching and learning process need to be investigated(Brown, 2012; Fean, 2012).This is very
crucial because both teachers and students must learn from one another. Children with visual
impairment (V1) require the teachers' support in order to learn, whereas teachers need to
understand how to facilitate the learning of children with V1. These prerequisites may include the
availability of skilled educators, their expertise and abilities, enough teaching resources, suitable
course material,. the use of child-centered teaching techniques, and their proficiency with
assistive technologies.

According to. Abu-Hamourand and Al-Hamouz (2013), the "inclusion™ movement has a long
way to go until it.is fully realized in its most comprehensive meaning. This is the case despite the
fact that the Ministries of Education and Social Welfare have been working together to raise
awareness of the concept of "inclusion,” which refers to the practice of include students with
special needs in normal classes. According to the recommendations made by Abu-Hamourand
and Al-Hamouz (2013), efforts should still be made to bring together educators and
policymakers in order to develop training programs for professional teachers on the



implementation of differentiated education for learners with special needs who are placed in

regular classes. One example of such a learner's need is visual impairment.

Conceptual frame work

The goal of this study was to explore how teacher-related factors influence competency-based
curriculum implementation in Kitui County. The study's conceptual framework is shown in
Figure 1.

Intervening variable

e Teaching and

learning process

Independent variable i Dependent variable
Teacher level of training Successful
o ki v »| implementation of
_ . competency based
¢ DMNumber of training .
curriculum

e DMature of training

Figure 1 conceptual framework

The independent variables of the study were teacher level of training, technological skills,
teaching methods and teachers’ attitudes. These factors were expected to affect the proper
implementation of CBC which is the dependent variable of the study. The intervening variable of

the study was teaching.and learning process.

RESEARCH METHODOLOGY

Research Design

A descriptive research approach was used in this study. In the words of Orodho (2012), a
descriptive survey is a way of obtaining data by distributing research materials to a specified

sample. When obtaining information about people’s attitudes, beliefs, and habits, as well as other



social issues, a descriptive survey approach is used. The most appropriate research strategy for
this study was a descriptive survey, in which the researcher collected information about the state
of affairs in the field, without modifying study variables.

Target population

This study targeted 15 schools among them 1 special school for learners with visual impairment
and 14 integrated programs dealing with learners who are visually impaired. The study
population comprised of 421 learners with visual impairment in grades one to five, 15 head
teachers and 61 teachers who are in charge of learners with visual impairment in.grades one to
five where competency-based curriculum is being implemented.

Sampling Procedures and Techniques

To recruit study participants, the researcher employed purposive.and simple random selection
procedures. Head teachers were chosen using a purposeful sampling technique, while learners
and teachers in charge of grades one through five where competency-based curriculum is being
implemented were chosen using a basic random-sample method. Out of the 15 sampled schools,
the researcher randomly selected 3 teachers in each school to participate in the study. The
researcher also randomly chose 10 visually impaired learners from each school to take part in the
study. The study sample therefore comprised of 15 head teachers, 45 teachers and 150 visually
impaired learners, giving a total of 210 study respondents which was equivalent to 49.8% of the
total population. Between 10% and 30% of the target population should be included in the

sample size, accordingto Mugenda et al. (2012).

Research Instruments

Data was. collected using two instruments namely; a questionnaire and an interview schedule.
The researcher also collected information from learners with visual impairment through focus
group discussions.

Questionnaire for Teachers

A questionnaire was designed to collect data from the teachers. The questionnaire had both open-
ended and close-ended items. The first section of the questionnaire collected background
information of the study respondents. The second part contained information on the effect of
teacher level of training on the implementation of CBC. The third section consisted of the
influence of teacher teaching methods on the implementation of CBC. The fourth section

10



captured data on the influence of teacher technological skills on the implementation of CBC
while the fifth section gathered information on the influence of teachers’ perception towards the
implementation of CBC. The most typical method of gathering information is via the use of a
questionnaire. As a result of the speed with which questionnaires may be completed,
questionnaires have become a common method of collecting data (Kothari, 2020).

Interview Schedule for Head teachers

The researcher collected data from the head teachers using interview schedules. Interviews are
oral administration of questions to respondents by the researcher (Kothari, 2020). The
importance of using interview schedule is that the researcher was able toget in-depth
information on teacher related factors affecting the implementation of CBC from the head
teachers. Additionally, interview schedule was used to collect data from the head teachers due to
their busy work schedule.

Focus Group Discussion

Focus group discussion is a method of data collection that was used to collect data from learners
with visual impairment. In each sampled school, the researcher organized one focus group
discussion with the learners. The researcher gathered information from learners on issues such as
availability and usage of the ICT in their schools, teaching methods employed by their teachers
and also learners’ perception towards competency-based curriculum. Well-organized group
interaction may help uncover parts of a situation that might otherwise remain hidden, and it can
also encourage individuals to express their perspectives, opinions, intentions and justifications in

a way that is more open and honest.

RESULTS AND FINDINGS

Response Rate

The study sample comprised of 150 learners, 45 teachers and 15 head-teachers from public
special schools for learners with visual impairment in Kitui County. Among them, 43 teachers
completely filled the questionnaires, all headteachers availed themselves for the interviews with
the researcher and 120 visually impaired learners fully participated in the focus group
discussions. This translated to a turn out number of 178 respondents out of the total 210
respondents. This gave a response rate of 84.8 percent. This was sufficient according to
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Mugenda and Mugenda (2003) who observed that a 70 percent and over is very good for analysis
and reporting. This would provide the required information for purposes of data analysis hence
this could enhance sample representation and meaningful generalization for the response rate
implies a very good representation.

Respondent Demographic Information

The study analyzed data with regards to the demographic factors and the results were presented
as follows:

RespondentsGender

The study sought to establish the respondent’s gender and the results were as shown:in Figure 2.

Female,

(53.5%)

Figure 2: Respondents’ Gender

As shown in Figure 3, majority (53.5%) of the respondents who took part in the study were
female while 46.5% were-male. This implies that the proportion of female teachers in public
special schools in Kitui County was slightly higher as compared to that of male teachers.
Teaching Experience

The respondents were required.to indicate the number of years they have taught their current
station. The results were as shown in Table 1

Table 1: Teachers’ teaching duration in the current school

Teaching experience Frequency Percentage
Below 3 years 3 6.9

3-6 years 8 18.6
7-10 years 11 25.6
Above 10 years 21 48.8
Total 43 100.0
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The findings presented in Table 2 indicates that (6.9%) of teachers had taught in their current
schools for less than 3 years, (18.6%) had taught for 3 to 6 years, (25.6%) had taught for 7 to 10
years while (48.8%) had taught for over 10 years. This implies that majority of the teachers had
worked for a long time in the current schools. Therefore, they were expected to have an adequate
knowledge concerning teacher-related factors influencing the implementation of the CBC in the
region. This information was also supported by the results from the head teachers interview
guide which revealed that majority (73.3%) of the head teachers had worked in.their respective
station of a period of more than 5 years, while 20% of the headteachers had worked for a period
between 1 to 5 years and 6.7% had held the office for period of less than one year.

Descriptive Statistics of online advertisement

Influence of Teacher Level of Training on the Implementation.of CBC

The first objective of the study was to assess the influence of teacher:level of training on the
implementation of CBC in public special schools for learners with visual impairment in Kitui
County. To address this objective, the researcher first sought to find out profession qualifications
attained by the teachers. Figure 3 below shows results obtained.

20 - 19 (44.2%)

18 -
16 -
14 -
12 -
10 -

17 (39.5%)

No. of teachers

] 5 (11.6%)
2 (4.7%)

OoON B~ O 0
1

Masters in Bachelor in  Diploma in special P1
Education Education education

Professional qualifications

Figure 3: Profession qualifications attained by teachers
Figure 3 illustrates that 44.2% of the teachers had attained diploma in special education, 39.5%
had attained P1 qualifications, 11.6% had Bachelor in Education and 4.7% had Masters in
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Education. This finding implies that all teachers who participated in the study had attained
professional qualifications required for them to teach in primary schools.

After establishing the profession qualification attained by the teachers, the researcher sought to
determine the number of teachers who have attended in-service training on the implementation
of CBC and the topics covered during the training.

Table 2: Teacher/head teachers training attendance

CBC training Frequency Percent

Teacher Head teacher Teachers Head teacher
Yes 33 15 76.7 100
No 10 0 23.3 00
Total 43 15 100 100

From the findings in Table 3 majority 10 (23.3%) of teachers indicated that they had not attended
any in-service training while 33 (76.7%) reported that they have attended training. The findings
also indicated that 100% of the headteachers had attended an in-service course on CBC
implementation. These findings were similar to those of study by Ondimu (2018) on study to
establish teachers’ readiness in implementation.of CBC in private preschools in Dagoretti North
Sub- County, Nairobi County. The study results indicated that majority of the teachers had not
received adequate training in the CBC where by majority (35.2%) had attended only one training
in CBC, 25.8% had attended two in-service training in CBC and 9.7% had attended more than
five trainings in implementation-of the CBC. Brand (2018) contend that lack of teacher training
is one of the greatest roadblocks to implementation of curricula in learning institutions. On the
same breath, Boe (2017) emphasizes that teachers must have substantial and constant training if
they are.going to acquire and, in turn, transfer to the classroom the knowledge and skills
necessary to effectively and completely infuse their skills into curriculum implementation.
Therefore, since majority of teachers in the public special schools had not attended training on
CBC, it means that the teachers lack adequate knowledge and skills on how to implement the
curriculum. This implies that they are not able to implement the curriculum effectively,
therefore, they require more training on how to implement the curriculum.

Those who had attended the training were asked to indicate the areas covered during the training.

The responses were as indicated in Table 4
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Table 3: Topics covered during CBC implementation training

Topics Frequency Percentage
Core competencies 10 100.0
Preparation of schemes of work 9 90
Digital literacy 8 80
Lesson plans 7 70
Pupils’ assessment using portfolios and rubrics 6 60
Teaching approaches 4 40

As shown in Table 3, all the teachers who attended in-service training reported that they were
taught core competencies required for successful implementation of the new curriculum. Over
90.0% of them cited that they covered preparation of the schemes of work, digital literacy (80%)
and lesson plans while significant proportion (60%) of the teachers also cited that they were
taught on how to use portfolios and rubrics while assessing pupils’ competency level while 40%
cited that they were trained on teaching approaches.

The study sought to establish the rating of the teachers who had attended training on CBC. The
results are as indicated in Table 4.

Table 4: Rating of the number of teachers who have attended training on CBC

Rating Frequency Percentage
Below average 7 16.3
Average 34 79.1
Above average 2 4.7
Total 43 100.0

Results.presented in Table 4indicates that majority (79.1%) of the respondents rated the number
of teachers who have attended CBC training as average. The results were also supported by the
head teacher’s responses rated the teachers trained in CBC as average and supported by 73.3% of
the head teachers.

The study further sought to establish respondents’ ratings of teachers’ level of training on the

competency-based curriculum. The responses obtained are presented in a 3-point likert scale
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ranging from 1 to 3. One represents disagree, 2 denotes neutral and 3 represent agree. Table 5
depicts results obtained by the study respondents
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Table 5: Teachers’ level of training as reported by respondents

Statement Agree Neutral Disagree Mean
f % f % f %
Teachers in your 17 39.5 3 7.0 23 53.5 1.86

school are well

prepared to handle

CBC

Teachers’ academic 25 58.1 4 9.3 14 32.6 2.26
qualifications affects

their ability to

interpret and

implement CBC

Teachers’ experience 31 72.1 2 4.7 10 23.3 2.49
in teaching affects their

ability to interpret and

implement CBC

Table 5shows that over 50.0% of the respondents were in disagreement with the statement that
teachers in their school were well prepared to handle new curriculum, 39.5% of them were in
agreement with statement while7.0% were neutral. In terms of academic qualifications, 58.1%
of the teachers agreed that teachers’ academic qualification affected their ability to interpret and
implement CBC,. 32.6% disagreed and 9.3% were neutral. In relation to teaching experience,
majority .of the respondents (72.1%) agreed that teachers’ experience in teaching affected their
ability to interpret and implement CBC, 23.3% disagreed with the statement whereas 4.7% of
them were undecided. These findings were similar to findings reported by Waweru (2018) who
conducted a study which examined the extent to which lower primary school teachers were
trained to implement the CBC in Nyandarua North Sub- County, Kenya. Results showed that
98.8% of the teachers were not trained to implement the curriculum especially in the new
learning areas.

Similarly, KNUT (2019) examined the extent to which primary school teachers had been trained

in implementing the CBC and revealed that majority of the teachers had not received any
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training on the new curriculum. Further, the findings concur with the findings by Abdullahi
(2020) who investigated school factors influencing the implementation of CBC in pre-schools in
Garissa Sub-County, Kenya. The study established that majority (68%) of teachers in public

schools had not attended any training on how to implement the new curriculum.

Summary of the results

The study assessed influence of teacher related factors on the implementation‘of CBC in public
special schools for learners with visual impairment in Kitui County. The objective that guided
the study was to assess the influence of teacher level of training on the implementation of CBC
in public special schools for learners with visual impairment in Kitui County.

The study used descriptive survey design. The study targeted 15:schools among them 1 special
school for learners with visual impairment and 14 integrated programs dealing with learners who
are visually impaired. The study population comprised of 421 learners with visual impairment in
grades one to five. A sample size comprised of 15 head teachers, 45 teachers and 150 visually
impaired learners, giving a total of 210 study respondents. Data were collected using
questionnaires for teachers, interview schedules for: headteachers and focus group discussion
guides for the learners. Data were analyzed both quantitatively and qualitatively. Findings are as
summarized in the following subsequent subsections.

Influence of Teacher Levelof Training and Implementation of CBC

The study findings show that 44.2% of the teachers possessed a diploma in special need
education, 35.9% had P1 certificate while 11.6% and 4.7% had bachelor degree and masters
respectively. These findings revealed that the teachers had attained the minimum professional
qualification that is required for one to be employed at primary school level in Kenya. The fact
that there were no unqualified teachers implementing the CBC was an indication of effective
implementation of the CBC. Descriptively majority 76.7% of teachers indicated that they had not
attended any in-service training while 23.3% reported that they have attended training. all the
teachers who attended in-service training reported that they were taught core competencies
required for successful implementation of the new curriculum. Over 90.0% of them cited that
they covered preparation of the schemes of work. The study 79.1% rated the number of teachers
who have attended CBC training as average. The study further revealed that over 50.0% of the

respondents were in disagreement with the statement that teachers in their school were well
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prepared to handle new curriculum.

Conclusion

From the findings of the study, it was concluded that teacher related factors influence
implementation of competency-based curriculum. Teachers had sufficient educational levels and
vast experience in teaching. Most of teachers were prepared to implement CBC in terms of
content knowledge and teaching methods. In addition, teachers held positive perceptions towards
implementation of CBC. However, teachers were inadequate in technological skills and training.
This is a great area of concern because teachers are expected to integrate ICT across all subjects
in the CBC. Teacher related factors such as professional and academic qualifications, experience,
pedagogical content knowledge, technological skills and teacher. perceptions are requisite for
effective implementation of CBC.

Recommendations

From the study findings, the following recommendations were made:

It is recommended that the Ministry of Education in conjunction with the Kenya Institute of
Curriculum Development and Teachers. Service. Commission should continue training teachers
on ICT knowledge and skills that are very critical to implementation of the new curriculum.
Since Subject content knowledge involves mainly what the teachers teach and what the learners
learn, it is crucial that teachers be fully trained and in-serviced to effectively engage with the
learners during the delivery of.classroom instructions. Therefore, the Ministry of Education
should come up with a schedule of in-service training programmes to ensure continuous
professional development of teachers. Competency-based curriculum is a new concept in Kenya
and teachers. need re-skilling for flexibility in adapting the new teaching methodologies and
structure of the content.
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