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The aim of this study is to investigate the types of spelling.errors \made by the Grade
threestudents in English in Gedu Higher Secondary School. The study also tells the major
sourcesunderpinning such errors in contextual writing composition‘tasks. The data were collected
fromwritten samples of 18 students (male and female) of grade three students of Gedu HSS.
Thestudents were given 45 minutes to write on onezof five different short essay topics. The
spellingerrorsfoundinthewritingsampleswereanalyzedandclassifiedintofourcategoriesoferrorshase
don Cook’s classification: omission; substitution, ‘insertion and transposition. An analysis of
errorsshowedthaterrorsofsubstitutionwasthehighestproportionoferrors. Themostcommonspellinger
rorsofthestudentswereawronguseofvowelsand

punctuation.Furthermore,theproblemofspellingerrors andcauses of thesespelling errors results

were also discussed:
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According to [Brown (2000)[1]states that acquiring a second language is a challenging process /,,w[gofmmen; [NA1]: This should be checked (in the J
ererences).
andthat requires a lot of effort. Like any other learners of English, Bhutanese learners are { Formatted: Highlight ]

expected

tofacemanydifficultieswhilelearningEnglish. IntheprocessoflearningEnglish,studentsaregoingto
make various types of errors such as linguistic errors, semantic, syntactic, and
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phonological. TheselanguageerrorsareconsideringanaturalbyproductoflearningCorder[2](1981).He —{ Formatted: Highlight

nce,theselanguage errors provide insight to the educators to know each individual student’s their
needsandinturn, employ teachingmethods and remedial planaccordingly.
One of the most common errors that Bhutanese students’ written work is spelling errors.

Manystudents keep making the same spelling errors, which causes a major problem through all

( Formatted: Highlight

{£983)considersthatspellingerrorslosetheclarityofthewrittenmessage,andthusgetdisconnectedthec

ommunicationbetweenthewriterandthereader.Consideringthepoorspellingimpactonwriting,
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it is understood that there is a close relationship between spelling and reading. Some

-1 Comment [NA2]: This should be checked (in the
References).
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readersarepoorspe"ersl g { Formatted: Font color: Red, Highlight ]
. . 1 . comment [NA3]: This should be checked (in the
Therefore,addressingspellingerrors correctlyshouldbe the mainpartof i [References), }
teachingEnglishlanguage.PoorspellingaffectsEnglishsentencestructureandcausesthelotsofmispron [ Formatted: Font color: Red, Highlight )
unciationof words. Although the spelling is important in producing meaningful written text, the
Englishcurriculum guide for teachers of Bhutan language programmes®is mostly focus on
teachinglistening,speaking,reading,writing,vocabularybuilding,andgrammarandafewspellinginstr
uctions were given. We, as an educators and researchers, claims that spelling in : [cOmment [NA4]: In the text, do not use the first
person "we”

Bhutanesecontexthas not been given the importanceit shouldbe.

1.1 ProblemofSstudy

Formatted: Heading 2, Indent: Left: 0",
Right: 0", Space Before: 1.95 pt, Line spacing:
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embarrassing to both the teachers and.the learners..As school teacher, with an averageteaching { s;ggm;r;t"[NAS]: I the text, do not use the first }
experience of seventeen years, | have experienced that spelling errors are a commonproblem ( Formatted: Indent: First line: 0" )

amongst the Bhutanese students. Writing with correct spelling is one of the effectiveforms of
communication. Assessing students written works through their exams and daily homeworks, it
was found out that the spelling errors was the most pertinent issue identified in theirwriting
pattern. The major source.of students’ failure in English is the result of students’ inabilityto
express themselves in flawless writing. The activities like letter writing, creative
writings,dictation and spelling test were the common pattern of writing activities given to
students. TheEnglish curriculum of Bhutan for grade three prescribed to focus more on short
essay. Whenstudentsweremadetowriteshortessays,studentsoftenaskspellings
toteacherinsteadofwritingthemselves. Teacherliterallyendsuptellingallthespellingswhichistiresome
.That’swhyteacherspendconsiderabletimeincorrectingstudentsspellingerrorsintheirwritingassignm
ent.Themostcommon errors found in their descriptive essays are: Errors on Omissions (For
example, for theword “butter’, ‘t” is omitted (‘buter’) resulting in error of spelling). Errors on
addition (Forexample, on addition, for the word ‘reply’, some students add the ‘a’ (‘replay’)

resulting in errorof spelling). Errors on substitution (for substitution, when a child writes hurt,
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they write hard).Errors on syllables breaking (two syllables fo/rest as forst and three syllables
do/mes/tic
asdomst.).Errorsonthree/fourgraphemes(twolettergraphemes:leaf. Thesound/ee/isrepresentedbyth

eletters’ea’.)andErrorsonhomophonic(forthewordfortheywriteasfourandviceversa).

4 |Page



For instance, if the student writes about a cow for about eight sentences the spelling errors of

350utof50 wordsincludingall theabove-mentioned spellingerrorsarecommonin theirwriting.

According to the anecdotal evidences from Imy teacher colleagues they share the sameconcern on

students making several spelling errors in their writing. It seems there is no specificand
deliberate effort on part of teachers and even researchers to address this problem. To the best of
the researchers knowledge, there arehardly any studies done in this area. .Students often
encounter spelling problem while writingEnglish words and there seem to be-little or no effort at
helping them overcome this problem.Although it is essential for the students to write any form of
write ups in grade three with correctspelling is important specially to give correct meaning of the
word written but in recent newnormal curriculum for grade- three: English as well the old
curriculum none of them mentioned onimportance of spelling. How to teach spelling. Except a
few words segmentation and syllablebreaking were mentioned and single letter to single sound

(SSP packs for pre-primary and gradeoneis reflected).

Moreover, based on my experience and some. anecdotal shared by |my teacher

tloud. Keep words on display. Teacher explain the meaning and students tell the word.

However,with these strategies students are not able to write correct spelling especially in two and

spellingerrorsamongBhutanesestudents.Moreover,thegradethreeEnglishcurriculumofBhutandema
ndsthatachildshould-be able to write simple descriptive essay correctly without any punctuations,
sentencestructuresandspellingerrors.However,majorityofthestudentsmakelotsofspellingerrorswhil
ewriting. To the best of the researchers knowledge,there is no research conducted in the
Bhutanese context, anecdotal evidenceindicates that writing in general and spelling errors in

particular are a common problem amongstBhutanesestudents.

Therefore, 1'am very much concerned that the spelling error trends may keep on rise if notgiven
the.right intervention. It certainly bothered me and took this research to lookedfor thereasons of
students making lots of spelling errors while writing. To find out the problem, | tookone section
of grade three English. | aimed to help the whole class as a key participant. Hence, lwould carry
out some findings and literature review and employ some strategies to improvespellingerrors in

their written work of the3rd graders.
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1.2 ResearchQuestions

Thefollowing research questionswereraised toguide thestudy.
(1) Whatarethe most frequent spellingerrorsinstudents‘writing?

(2) Whatstrategiesdid students usetocorrectspellingerrors?

«.---—— | Formatted: Indent: Left: 1.11", No bullets or
numbering

&)

1.3 ResearchObijectives

Keepinginmind toaboveresearch questions,following arethetwo objectivesof thisstudy.
1. Toinvestigate themost common spelling errors that gradethreestudents.inGedu
HSSmadeintheirwriting.

2. Tofindoutthereasons ofspellingerrorsthat Gradethreestudentsof GeduHSS madeintheirwriting.

2. LITERATUREREVIEW . {Formatted: Font: 12 pt, Bold, Highlight
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. [BFagerberg, 2006, [9]El-Dakhs, & Mitchell, «

2011),opines that poor spelling can be detrimental to the overall quality of writing which can “ Comment [NA12]: This should be checked (in

the References).

lead tomiscommunication. Therefore, the: communication skill through writing mainly

. | the References).

emphasized onunderstanding their‘spelling proficiency because spelling plays a crucial role in
'\ | Formatted: Font color: Red, Highlight

students writing.It can help them'to improve their writing and the choice of words they use. It [ Formatted: Indent: First line: 0

can make readingmore fun too when they spot the links between letters and sounds. Though Formatted: Font color: Red, Highlight
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spelling is a difficultskill to learn but it is very important. Even grown-ups struggle with spelling

o G . . )

words. As far

aspossibletotrytouseacorrectspellingisimportantforeffectivecommunicationbecauseamisspeltword

is likely.to conveyawrong message[|8](Fagerberg,2006). : {Comment [NA14]: This should be checked (in
""""""""""""""""""" = the References).

However, it is not an easy task for those English as a second language learners to writersto use a *( Formatted: Font color: Red, Highlight

correct form of grammar and spellings. It is obvious to make errors not only in the use

offanguage but also in spelling. Corder [2] {1981)—defines errors as systematic and ever- —{ Formatted: Highlight

occurring, andmistakesasbeingunsystematic,ever-
accurring,andirregularalthoughdistinguishingthetwosetsinactualpracticeisnotsostraightforwardore

asy.Thisisbecausesomewordslookvery
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differentlywritten downtothe waythey soundwheniwe saythem. Theyshouldmaintainconsistency in

practicing the spelling while writing. As children head into upper elementarygrades, spelling is
essential element in expressing their ability in flawless writing. Those studentswho has spelling
problem will have trouble meeting the writing standard of their grade level. Writing with correct
spelling is one of the effective forms of communication. If this issue is notaddressed.at the

earliest, it can lead to poor writing skill and further deteriorate the standard ofEnglish.

ThisresearchaimstofindoutthestrategiesthatarepreciseinteachingEnglishspellingsingradethree. The
approach of this study is to firstly identify the phonemic awareness to address thespelling errors
based on existing research. It is essential to understand " the = phonemic

awarenessbasedonspellingapproachbyanalyzingwordsbasedonsyllable,rhymes,andphonemes-_

and phonemicpattern in spelling in order to know the word, parts such as syllables, rhymes, and
phonemes

willenablestudentstodecodesoundsineachword.Besides,studentswilllearnhowtoassociatethosesou
nds with correct letter. This was supplemented with an in-depth analysis of good reading
andlanguage teaching practices from available . articles of effective teaching phonemic

awareness.Based on bud experiences, theistudents ' who read more has the ability to write correct

spellings

intheirwriting.Readingandspellingaretwoimportantaspectsofwriting. Inordertoread youneedto

opinesthat decoding is pronouncing the written word correctly and encoding is using letter
soundknowledge to write. Reading and spelling is inter-related. If the students are aware of
encodinganddecoding,they improve
readingskillsbyworkingwithsound/symbolrelationship,andimprovetheirspelling skills too. Thus,

writing skillsimproves.

Johnson,M.2013

[12]statesthatifstudentshaveahigherknowledgeofspelling,theyareabletomakemore sense of the

{the References).

words that they are reading; therefore, it is easier for them to remember what isbeingread.
Itisrightlyquotedthatifthestudentreadasmanybooksaspossible;theycomeacrosslots of words which
eventually enhance their spelling of the words. The more they read, the moretheyremember

theword,later helps in writingthecorrect spelling ofthewords.
7|Page
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According to Cunningham (1988)[13] phonemic awareness is described as the ability to _47{Comment[NA23]:Thisshouldbechecked(in }
the References).

manipulatethewordintoindependence$oundinEnglishlanguage. Phonemicawarenesshelps e ( Formatted: Font color: Red, Highlight )

tounderstand
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the units of sound which plays crucial role in students learning words, which ultimately helps
inlearning correct spelling. Phonemic awareness provides students with clear concept of
wordmanipulation. Ifachildmustspellthewordscorrectlythewordmustbepronouncedinthecorrectwa
y. Therefore, pronunciation plays an important role in writing the spellings of words

correctly/Graziano,R. (2018)[14] confirms that to get correct spelling, clear pronunciation plays

greater role.Therefore, the students and teachers should not be influenced by the native speaker
as nativespeaker greatly influences pronunciation, which ultimately leads to pooer spelling.
Rhyming isimportant to spelling because it can help students understand that. words share

common soundsand common letter sequence. For instance, if a child can spell, they can spell

teacher and teachingEnglish for grade three students for 5 years have observed that students learn
more words whichrhyme and it enables them to retain for a longer period of time. In addition, it

also helps to writecorrectspelling in theirwriting.

Moststudents tend to delete and substitute the letter’in“words. For instance, the word cannot, a
childwrites canot. And for substitution,.when a child writes hurt, they write hard. Most
researchersfound out that the common spelling errors made by students are mostly phonetic
errors. Thephonetic errors are vowels omission, consonant omission, doubling and non-doubling

are the

Lee,2010;[Wasowicz, Masterson& Apel,2007; [18] Wolff,1952explainsthatmostofthestudentsmak

eerrorshyomitting the vowels from the words. Example, the word beside as bside. The similar

findings onspelling errors are consonant omission. The students omit the consonant letter while
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thestudents.This error is widely observed in student’s writing. For example, following as
following,runningas runing, coming as commingand etc.
Good spelling plays a crucial part in writing activity. Spelling is an aspect of written language,

sothe teaching learning of spelling mush take place vigorously within the context of writing

words correctlyfrom single letters. Similarly, Perveen and Akram (2014)[23] stated that spelling
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[Foyal Michel (2014)[24], spelling is a code that uses letter sequences to represent specific words

thathaveanassociated pronunciation and meaning within themental dictionary.

Itissuchanessentialskillwhichrendersspeechsoundintowritingthathastobemasteredby all learners
and users of English language for the purpose of effective communication. in
thewrittenlanguage. Agoodwritermustbeawareofhis/herspellingparticularlytoavoidcommunication
breakdown in written language. Therefore, to be a good writer the students mustput enormous
effort to avoid spelling errors especially for those students English as the secondlanguage
learners. Also, to correct students written activity one important criteria is'set spellingerrors. If
the students happen to make lots of spelling errors in their writing piece, they will getlessmarks

in their writtenpiece.

Accuratespellinginwritingisimportanttoavoidmisunderstanding.Inwritingactivity,weneedtobeawar

eofourspelling,sothattheinformationcanbedeliveredwell. AccordingtoCroft(1983) theonlypossiblej

ustificationforlearningtospellisthataccuratespellingisnecessaryforeffectivewriting.So,zerospelling
errorinstudent’ swritingcannothappeninthecourseofnormalclassroom instruction. Children who
make lots of spelling errors, they need more practice byemploying different strategies

demonstrated by the teachers. Thus, students.will be able to writewithoutspellingerrors.

Aschildrenheadintoupperelementarygrades,towritewithcorrectspellingbecomesincreasinglyimport
ant. Students whose writing<shows several spelling errors will have trouble meeting thewriting
demands of their grade level. If there is no need to communicate by writing, there is noneedto
learn to spell(p. 9). Moreover, accordingtharmer(ZOOl)Lg_Sﬂ,

AnissuethatmakesspellingdifficultforseveralstudentsisthefactthatnotallvarietiesofEnglishs
pellthesamewordsinthesameway.Whichiscorrect:colororcolour,andtheateror theatre? How

do we decide between the use of s and z in words like apologise andcustomize.(p.256).

advanced learners have difficulty remembering specific English spelling patterns. Spelling,
inparticularintheEnglishlanguage,isa complex languageskillimportantatalllevelsof
education.Some words with completely different meanings, for instance, are pronounced the

same, but theirspellingisquite different, such as“plane”and“plain”.
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nwriting,underliningtheneedforfurtherlinguisticknowledge. Theyarenot,therefore,

abletoshifttoahigherlevelofspellingstrategieswhichdependonbasiclevelsof linguistic knowledge.
Unlike better spellers, they are not able to identify the morphemic andsyntacticconstraints:aswell.
Bhutanese children start learning all subjects in English the moment they enrolled in fromthe
right age of 6 in school except Dzongkha. The standard of English has been always a concernfor

the education stakeholders

vital for

thesecondlanguageuserstowritewithspellingaccuracy, thereisstillalimitednumberofresearchersonthi

otakeaseriousattentiononhowtoovercomethespelling  errorsinstudentswriting.Itis a concerning
topic which must be looked into. It would be effective if the spelling errors couldbelooked into
byall thesubjectteachers and notonly left totheLanguageteachers.

Spelling involves the use of strategies, which.may vary-according to the words beingattempted
and the knowledge that the writer has acquired through experiences with words. (FayeBolton&
DianeSnowball).

However, the authentic and wide range of teaching spelling strategies and skills must
beimplementationbytheteachers. Thepurposeofusingspellingteachingstrategieswoulddefinitelyboo
sttheirspelling and carryout vigorouspractice required.
Otherwise,whenattemptingtowrite,somestudentsmayexperiencefrustrationbecauseofthe
difficulties they may have with spelling. Some they lose interest in writing any form of
Writeup.AccordingthoImes&Malone(2004)L2_6[[and\Fender(2008)[§[[,evenmanyadvancedIearners

havedifficulty remembering specific English spelling patterns. Spelling, in particular in the
Englishlanguage, is a complex language skill important at all levels of education. Some words
withcompletely different meanings, for instance, are pronounced the same, but their spelling is
quitedifferent,such as“plane”and“plain”.

Evidencefromresearchshowsthatthetest-study-testtechniqueisthesinglemosteffectivestrategy  in
spelling instruction. This involves having the student under the teacher’s directioncorrect his or
her own errors immediately after taking a spelling pre-test. Besides, it is importantto understand
that knowing and analyzing spelling errors is one of the crucial techniques toimprovespelling

proficiency that will contributetowritingproficiency.
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Thoughallthespellingruleshavebeentaughtandinplace,teacherefficacyandenthusiastmatter. Ifeelthat
guidedanddifferentstrategieswouldhelpspellingproficiency.ltprovidesampleopportunityforteacher

andthestudents findthe mistakesinstantlyand correctitaccordingly.

The area of focus of this research is to improve spelling errors through the use:of
differentspellingstrategies. Theteacherresearcherbelievesthatwritingwithoutacorrectspellingbreakd
own the meaning of the sentence, and conveys wrong information. The researcher
hopestoprovide several spelling strategies so that the students make minimum spelling.errors in
theirwriting assignment. The purpose of this study was to analyze the improvement of the
students’spellingafterteachingthem several spellingstrategies to improvetheirspellingerrors.

|
havebeenteachingEnglishinlowergradesforseventeenyears,andfoundoutthateverygradeltaughtmak
essimilarorcommonspellingerrors:errorofomission,errorofsubstitution,errorofinsertion and error
of  transposition. In fact, a teacher has “to. employ the spelling
strategiesvigorouslybeforeandaftereverywritingactivitysothatstudentswillbeabletowritewithcorrec
tspelling. The occasional teaching of spelling does not bring much impact on student’s
writingefficiency without spelling errors. Therefore, the teachers often fail to employ spelling
strategiesto write correct spellings,sand students end up making same or similar spelling errors on
everywritingactivity. Thesamespellingerrorshasheencarriedoneveninhighergradesandevenmaysho
w as lifelong impact. Spelling error usually occurs because the students cannot
distinguishbetween letters and sound of the word when they write. According to Perveen &

Akram (2014)[23],“Sounds,, letters, word parts, word meaning, and word history are those

elements which play theimportant role in learning to spell the words of English but in
reality/practicality in classroomsituation it is hardly done by the teachers as they need to worry
about . the syllable coverages.Moreover,teachers themselves arenotcompetentinteaching
soundscorrectly.

Thosestudentswhomakespellingerrorskeepsmakingsamespellingerrorsineverypieceof writing.
Accordingly, various intervention strategies have been developed in an attempt

toimprovespelling in gradethreestudents.

An action research is the most appropriate research method in which it helps the
teacherstoplanaccordinglytoovercometheproblemidentifiedthenchangesaremadeasneeded. Therefo
re, appropriate and accurate intervention actions were provided to give correct solution,andthis
12 |Pag
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could be possibleonly by action researchmethod.
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Itissignificantinensuringthataviablesolutiontoanysituationisfound.ltiscommonfora one person’s

solution working to the disadvantage of others especially if the solution is fromoutside.-

3. METHODOLOGY

The study adopted the description research design of the survey type. One section grade
threestudentsofGeduhigher SecondarySchoolareinvolved. Thesimplesamplingtechniquewasusedin
selecting the sample. The sample consisted of 18 students from one grade three selected;classand
5 teachers including who taught and currently teaching grade three English.-students.
Threetoolswereused for data collection.

e The first tool was used Analyzing and classifying spelling errors found in the
writingsamples. For that all the focused 18 students were given to write simple
descriptive essayon the topic ‘School” for about 150, words.which served to identify the
pattern of erroramong thestudents.

e The second tool is establishing a frequency count of such errors and the sources of
theerrors.

e The third tool were designed questionnaire to administer the responses of the
teachersidentifiedon the causes of error and influenceof error.

e Moreover, the precise strategies were used to correct spelling errors among the
students.Finally, the data collected were analyzed using descriptive statistics of frequency

countsandpereentages.

3.1 Participants

A total of 18 students of grade three and 5 teachers who taught English and currently
teachinggrade three English of Gedu Higher Sceondary School,Chhukha: Bhutan participated in
thestudy,(10) male, and (8) female, and teachers(2) male and (3) female. The ages of the
studentsranged from 8 to 9 years, the whole one section of grade three to participate in the study.
All. ofthe participants in this study had English language learning experience of minimum four

yearsfrompre-primary till gradethree.
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3.2 WrittenSamples

The participants were asked to write a well-organized essay on one of five familiar topics.
Theywere asked to write approximately 150 words. Each error category was assessed for 100
points.Thesuggested topics werethe following:

1) Myschool

2) Myfavouritefruit

3) Myfavouritebook

4) Myhobby

5 Mymother

3.3 DataCollection

Two instruments were used for collecting data: Students ‘short essay and teacher
questionnaires.Students’ short essays were used to collect spelling errors. The teachers’

questionnaires weremainlyfocused for finding out theimplementation ofspelling strategies.

In order to collect a sample of students’ spelling errors, 18 students of class three were asked
towrite one short essay from five“given topics of 150 words in length. They wrote it for about
45minutes. The topics were related to, the curriculum that students had studied, practiced

enoughvocabularyand ideasaboutthetopics. Theywerenot allowedto usedictionaries.

3.4 DataAanalysis

According to Cook (1999) spelling errors are classified into four main types of spelling
errors;omission, substitution, insertion and transposition errors. So, the data were analyzed based

onCook’sclassification ofspelling errors.

In"addition, the frequency of each spelling error type was recorded and taken their total in

thepercentageform.

4. RESULTSANDDISCUSSION

«
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The findings offer the analysis of spelling errors made by 18 students (10 male and 8 female)

ofgrade three students of Gedu Higher Secondary School. | looked into each major errors’
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types(omission, substitution, insertion and transposition) individually of the selected participant.

Thestudydraws basedon Cook (1999

),who studiedtheproportions ofspelling errorsmadeby L2 : {Comment [NA471: This should be checked (in
"""""""""""""""""""""""""""""""""""""""""""""""""""""""""""""""" the References).
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students. Thus, errors in spelling were categorized according to OSIT (omission,

substitution,insertionand transposition).

Tablel :FrequencyofspellingerrorsmadebystudentsaccordingtoOSIT(Pre-Data)

Gender Omission Substitution Insertion Transposition
Male 50/100 26/100 32/100 8/100
Female 43/100 20/100 19/100 6/100
Total 93/100 46/100 51/100 14/100
Percentage 93% 46% 51% 14%
Chart Percenta
Title
100
80
60
P II Il
20 HER HEN .0
0 -‘\é\
S & & <
06“"(’ & N e
< <&
] ] [ ] m Omission8ubstitution Imsertion

Male gFemale Total
Figurel.:Frequencyofspellingerrorsmadeby
students

Figure2.:Errorsinpercentage

Table 1 shows the analysis of spelling errors are in four categories. The errors of
omissionwerewith a percentage of 93,followedbyerrorsofinsertionwithapercentageof51.1 found
that omission errors were the most frequent. So, this study represents the errors ofsubstitution
and transposition, however, occurred less compared to the first two types of
errors,with46andl4respectively. ThissampleswereexaminedwhomadespellingerrorsbyL2studentsa
fterreviewing theirwritingsamples.

The analysis of the errors in general also concluded that there is a strong correlation between
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thearticulationand thespelling ofwords.In terms of gender, themalemademorespellingerrors in
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allfourcategoriesthanfemale. Themaleshowsamuchhighernumberthantheirfemalecounterparts. The
variationinthefigureswasaresultofmoresamplesizeofmale(10)thanfemale(8). Thefirstidentifiedanal
ysiswasthatspellingerrorswerecausedmainlyduetothedifferencesof  articulation and spelling
inherent in English words themselves. The other issues were that theparticipants own habit of
manipulating standard pronunciation of words which resulted in
writingwrongspelling. Thesetwovariablescouldhavecontributedtotheomission,substitution,insertio

nandtransposition errors.

5.1 ErrorsofOmission

GeduHSSstudentsofgradethree,mainlybeginnerwriters,mightmanipulateandassociatea wide range
of vowels and consonants combinations to form_.words.. This was because a
strongcorrelationwasfoundbetweenthearticulationsofEnglishwordsandthesewordsweredetermined
byhowitwasspelledbytheparticipants.Whenexaminedthecausesofspellingerrorsinstudents’written
work, the some common omission errors identified were omitting silent letters.such as
inrepresentations of ‘beautiful’ by [a] in ‘beutiful’, and in ‘country’ by omitting [u] in
‘contry’.Itwas obvious that they omit vowels [u] and [a] because they are pronounced exactly the

way theywerewritten.

Moreover, while writing these words the students could have drawn on
theirorthographicknowledge by corresponding grapheme with phoneme. In the case of writing
these words, thestudents could have drawn on their orthographic knowledge, which was marked
by their effort tocorrespondigrapheme with phoneme. Beginner writers, at an early stage of
spelling and writing;depend heavily on their ‘phonemic awareness and orthographic knowledge
Kelman &Apel,2004, p. 57).

to spell’(

Besides, ‘the study also identified that majority of the students omitted a letter [e] at the end of
thewords, such as ‘because’ for ‘because’, ‘favourit’ for ‘favourite’ and ‘som’ for ‘some’.
Theanalysisofspellingerrorsinthisstudywasbasedoncontextualwritinginwhichthestudentsweregive
n the task of writing an essay of about 150 words on one of five topics provided. It
offeredmoreopportunity and a wider context to seespellingerrors

Thestudyalsoobserved thatstudentsomit pluralmarker[s]suchas itemforitem.
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5.2 ErrorsofSubstitution

As shown in tablel, the errors of substitution were the most frequent errors in the essaywritten by,

the students. These errors were the outcomes of substituting vowels than consonantswhich were

amoreofvowelsubstitutionerrorsandpronunciationerrors.Forinstance,inwriting* beautiful’ thestude
nts wrote [fol] instead of [ful], and for the word ‘his’ as ‘hes’, this is probably the closestandard
pronunciation of the word. In the similar manner, students also substituted [c] with [s] in‘prise’
for ‘price’ and ‘rise’ for ‘rice. These errors could be students’ failure to identify the
factthattheEnglishwordshavemultiplecorrespondencesbetweenthesoundsofthelanguageandthelette

rs that represent those sounds. [Sterling (1983) underscores,such errors as ‘not incorrectspellings

of the correct sounds but rather correct spelling of incorrect.sounds’ (p. 359). The othercommon
substitution errors were ‘togather’ for ‘together’, ‘amazind’ for ‘amazing’. It is

possiblethattheseerrorsoccurredwhenstudentsstriggle tocorrespondthearticulationwiththespelling.

5.3Errorsofinsertion

Inthesamples, thefirst categoryofspellingerrors was theinsertionof[s]. Thereisaninsertionof

[s] in end of most of the words such as; childrens, eachs, classess, wills, somes, ares and
manymore. When it comes to ‘childrens’,the sources of such errors may be because of
participants notawareofpluralandsingular.
forthewordslike,eachs, classes,wills,somes,ares. Themaincontentioniswhethertheparticipantsmadee
rrorsbecausetheyhadinsufficientknowledgetospellthe words accurately, or probably errors are
made due to a temporary lapse in attention or confusion.From the sample,one of the subjects
repeated ‘somes’ four'times throughout the essay writing butinoneinstancethesubjectwrote‘some’

correctly.Inthiscase,thesourceoferroris,presumably,bothcompetenceand performance failure.

54 ErrorsofTransposition

Although transposition was the least errors encountered in the sample, these errors should not
beignoredifthegoalistoreducethespellingerrorsofgradethreestudentsofGeduHSS.Transposition
errors included ‘friend’ for “friend’, “their’ for ‘their’, ‘jucie’ for ‘juice’,’friut’ for‘fruit’. In these

errors, the mis-ordering of the vowels ‘ie” was the most frequent error, whichcorrespondswith
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teachersidentifiedonthe causes of errorandinfluenceof error. - {(Formattea: Font: alc, Highiight

This part of discussion is emphasized to analyzing the data on what are teacher’s perceptions
ofthe spelling problems of their students? And what are teacher’s current practices to
Englishspellinginstruction?Thedata werecollected usingtwo tools:

e Aquestionnaireitemsaboutattitudes.

e Aquestionnairewithitemsaboutspellinginstructionalpractices.
ThethreefemaleandtwomaleEnglishteachersweresurveyedwhohad10to15yearsofteachingexperien
ce in teaching English in Grade three in schools. The teachers’ participants responded
10itemsoncausesofspellingerrorsandinfluenceoferrors. Andanother10itemsoncurrentpracticesin
spelling instructions. The data collected from the surveys./from the teachers were
presentedbelow.

5.5 AnalysisonSurveyswithTeachers

The figure 3 indicates that significantly, all five teachers agreed with statement 1, Grade
threestudentsmaketoomanyspellingerrors,statement2,studentslosemarksbecauseoftheirpoor
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spelling, statement 3, poor spelling makes students’ writing difficult to read, and statement
3,spelling is important and needs more attention (see figure 1). These responses show the
spellingproblem is serious and pertaining issues. Besides, for students to perform better
academicallyspelling errors could also put pressure on their ideas and some students might feel
hesitant toexpresstheir ideas duetofearing of makingspelling mistake.

Thespellingproblemaffectsstudents’academicperformanceaswellthelanguageproficiency,allteache

rsagreedwithstatement4,”Spellingisimportantandneedsmoreattention.” Theirresponses -show that

spelling is as important as other aspects of the language. According to(Hildreth, 1962 »{Comment[NASS]:Thisshouldbechecked(in }
"""""""""" the References).
and‘[:ﬂ W fFormatted: Font: 12 pt, Highlight ]

helpstudents’ masteredproficiency inall languageskillsandsub-skills.

Only one teacher disagreed with the statement 5, “I would like to<teach, spelling, but I don’t
knowthe best way to do it “while the rest of the teachers appeared to believe the opposite.
Theirresponses indicate that they believe that spelling is as important as other aspects of the
language. Anothersignificantfindingisthatthesurveyedteachersdisagreedwithstatement10," Itisdiffic
ulttoteachspelling,soldonotpayattentiontoit.”Fheteachers*participantrefusalofthisstatementindicat
es the importance of spelling from the _teachers’ perspective. Considering the
unanimousagreement with statement 8,”, There.is a relationship between spelling and students’
reading
andwritingabilities.”Itindicatesthatdevelopingstudentsspellingcanimprovesstudentsbothwritingan

dreadingabilities.
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5.6 AQguestionnairewith litemsaboutSspellinglinstructionalPpractices
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S
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Figure 4 explains that the.teachers’ responses in this section on current spelling
instructionpracticesweresurveyedincluding10statement,eachdescribedastrategyforteachingspellin
g.(see figure 2).The most commonispelling instruction used by the teachers wereresponsesl,” |
make students copy.new words they learn in their notebooks,” response 2,” | ask students
tomemorizewordshylettersorsyllabus.”response3,”Iteachthespellingsofnewwordsconstantly,andre
sponse6, “Imakestudentspracticethespellingofthewordstheymisspellbycopying thema few times.
7 respectively. [t “is identified that teachers are adopting a few same strategies
forteachingspellinginstruction. Theinadequacyoftimedevotedforspellinginstructionappearsfromtea
chers” “responses to statement 5 states “l devote part of my lessons to teaching spelling”
(seeFigure 2). Despite the fact that spelling errors is a serious problem that affects the writing
andreadingabilitiesoftheirstudents, itisnoticedthatspelling

instructiondoesnotoftentakeplaceintheirclassroom.

Statement8,”Idrawstudents’attentiontoirreguIarspellingandsiIentIetters”andstatement9,”Ibskstudentstomemoriz { Formatted: Font: 12 pt, Font color: Red,
Highlight

ewordsascompletewholes.“Theresponsestostatement8suggestthat ~{ Comment [NASS]: This should be checked.

{ Formatted: Font color: Red
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teachers agree with the literature reviewed dHiIdreth,1927; Bahloul, 2007

; [6]Fender, 2008)

thatindicated clearly that irregularity of English is a major cause of students’ spelling
difficulties.However,teachersrecognizethattheirregularityofEnglishisthemajorproblemintheirstude

nts’spelling problems, it looks that the teachers are not addressing to this problem. As we car see

thestatement 10,” | make students practice minimal pairs” (broom, bloom, glow, grow, safe,

save) isoftenused by theteachers.

5.7 Intervention

Teaching young spellers, the strategies, rules and concepts to grow. their. spelling..enhances
theirspelling capacity which ultimately benefits their meaningful.writing: too. According to
Henry(1988),

differentaspects of English spelling. It also explains that spelling instruction should be organized

the appropriate spelling instruction strategies -must be taught to address the

fromletter-
soundcorrespondences,syllablepatterns,morphemepatterns,andstrategiesforlongunfamiliarwords.
spelling errors but also improves their performance both in reading andwriting. Even though the
spelling is important in producing meaningful written text, the languageactivities mostly
emphasize on four strands; listening, speaking, reading, writing, vocabularybuildingand grammar
and often neglect spellinginstruction.

Therefore, it is essential to identify and teach effective spelling instruction strategies to
reducespellingerrors for gradethreestudents in theirwriting.

After analyzing all three base line data, it was shown that spelling errors is a seriousproblem

faced by grade three students of Gedu. Kareema (2013) opines that English spelling

isunquestionablyadifficultmatterinwhichmanyinterrelatedskillssuchasreadingandwritingareinvolv
ed.Afterexaminingthepre-datacollection, Iltooobservedthatthereisaseriousproblemofspellingerrors.
Consideringthefindingsfromanalysisandinterpretationsofthebaselinedata, Ihaveadoptedfourvitalsp

elling strategies which couldaddress theproblem ofspellingerrors:

5.8 Homophones

Bloodgood (1991

toovercome somespellingdifficulties.Homophonesarewordsthatsoundthe same buthavedifferent

), explains that homophone technique of teaching spelling is a good way

spellings and different meanings, for example new and knew, be and bee, flour andflower.....etc.

25|Pag

Comment [NA56]: This should be checked (in
the References).

‘ “. | the References).

A Formatted: Font: 12 pt, Font color: Red,

Highlight

- { Comment [NA57]: This should be checked (in
{ Comment [NA58]: In the text, do not use the

first person "we”

o _Jo L )

Comment [NA59]: This should be checked (in
the References).

Comment [NA60]: This should be checked (in
the References).

- {Formatted: Indent: First line: 0"

Comment [NA61]: This should be checked (in
the References).

. { Comment [NA62]: This should be checked (in

the References).




Many studies have found out that students commonly make spelling errors

becauseofhomophonestingbom,1977;Ramadan,1986;AI-
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“|_earningofEnglishneedtobeawareabouthowwelusedifferentspellingstodistinguishbetweenhomop |~ {

hones (words that sound the same but are spelt differently) such as threw and
through” (p.53). Forthis, firstladdressthemfrequentlyastheycomeupinnaturalexchangeswithastuden
tWe talk about these words as part of vocabulary discussions about word lists and when

studentsbringupothermeaningorspelling.lexplainthedifferencesandshowthemthedifferentspellings

5.9 PhonemicApproach

It is important to understand that the relationship between letters-and their corresponding

soundshelps in developing an essential skill for successful reading-and spelling performance.

Treiman,Cassar,andZukowski(1994)foundoutthattheletter- , {Comment [NAG6]: This should be checked (in }
"""""""""""""""""""""""""""""""""""""""""""""""""""""""""""""""""""""" the References).

soundsofthewordsplaysanimportantroleinchildren’sspellingskills forthe children

asyoungaskindergarten. Further Waters,Bruck,andMalus-Abramowitz

(1988) [found that in general, children have less difficulty spelling words that are based «_,,x—{g‘orgr?ent[r\)lA67]:Thisshouldbechecked(in }
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onpredictable letter-sound relationships. Phonemics allows students to identify the sounds ‘*{Formaned;msﬂﬁed, Right: 0.7", Space }
Before: 1 pt

thatcorrespond to the written symbols in printed. Equally for spelling, students identify the
writtenletters that correspond to the spoken sounds. Many words in the English language have
regularPhonemic patterns. The regular.words allow students to spell the words purely based on

the letter-sound relationship: Accordingly;-1 have incorporated ‘phonemic approach ‘during the

sessionmeaningfully. It was done, whenever we introduced high frequency words and new : [cOmment [NA68]: In the text, do not use the }
"""""""""""""""""""""""""""""""""""""""""""""""""""""""" first person "we”

vocabulary ofthe giventext to thestudents.

A(.‘,(.:.ttingthe\/owe|5"e"and"i"intherightorder’l ’ { Formatted: Font: 12 pt, Bold, Italic, Highlight ]

While | went through students’ essay mostly, they made spelling errors of using vowels “i” ~{ Formatted: Font: Italic )

and“e”.n right order,~According to many researchers one of the most common spelling errors
inEnglish involves getting the vowels “i” and “e” in right order. Therefore, it is crucial to
teachspelling.fule to overcome the spelling errors. | incorporated this strategy whenever |

encounteredstudents’using“i”and “e”wronglyintheirwritingactivitiesand clarifiedaccordingly.

5.10 SystematicEerrorCeorrection

According to Kinder &Carnine (1991) states that error correction procedures offer ) »homr?ent[r\)lAm]:Thisshouldbechecked(in
the References).

immediatefeedback that students can use to improve their performance. Error correction

procedures includea variety of different strategies. One example is circling incorrect spelling in
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their writing workand explain how to correct the spelling with error correction procedure. This is
allowing studentsto discover and learn from mistakes (discovery learning). Although discovery
learning seemsunrealistic,researchhasprovedthatstudentsreceivingteacher-

directedlessonthatincorporate
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systematic error correction strategies consistently perform better than students learning by

thethemselves(Becker, 1978; Becker & Gersten, 1982). »{Comment [NA70]: This should be checked (in

the References).

Besides, error correction of students’ mistakes can serve an instructive function as well.
Forexample, by providing information about correct response. Next, error correction strategy
isthrough morphographs. This strategy addresses error correction through a series of
structuredteacher —directed responses to spelling errors. For example, if a student misspelled the
wordflower, the teacher instantly models the correct spelling by letting him or her tolisten. the
wordwhen teacher spell, “f-I-o-w-e-r.” Next teacher will see whether-he/sheis telling the
correctspelling or not. If the student spell the spelling of flower correctly in first go he/she is no
need

forfurtherguidance. Ifnotspellinginfirstgoteachergoforsecondmodelofspellingandthenwouldlead
the student through guided practice with teacher spell flower. “f-l-o-w-e-r.” This
structuredpracticeallowsstudentspreventfrommakingrepeatedmistakesandprovidesinstructionalfee

dbackthat helps students become moreaccuratespellers,

Whatkindofdatawilllgathertoshow thesituation.asitunfolds?

The pre-data and post-data intervention result analysis will tell the comparative impacts.The pre- «~{ Formatted: Indent: First line: 0" )
data and post-data result do not show any progressive impact, then researchers willprovide
concrete justification of not finding progressive result. If the result of pre- data and postdate is
positive, then the researcher will recommend to use my research as reference to : { 2:;32’:;%&?;&71]1 In the text, do not use the }
teachspellingstrategies forthosestudents who makelots of spelling errorswhilewriting. [22222;?51“;‘72] B Tt N }

5.11 Post-interventionDeataCeollectionand Aanalysis

In this section we began by describing the post-intervention followed by analysis. «~{ Formatted: Indent: First line:

CR—

Nextfollowedbycomparativeanalysisofthebaselinedataandpost-

interventiondata. Forthepostdatacollection, the same methods were used so that any improvement
could ‘be identified. After threemonths of intervention, the researcher let the same students’
participants  to  write the  same  essaywhichtheyhavewritteninpre-data. Thiswell-
organizedessayononeoffivefamiliartopics. Theywere asked to write approximately 150 words.

Each error category was assessed for 100 pointsThesuggested topics werethefollowing:
1 Myschool

2 Myfavouritefruit
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3 Myfavouritebook
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4) Myhobby

5) Mymother

When | went through their essay writing it was found that spelling errors were reduced alot i ali\\ e { Formatted: Indent: First line: 0" ]

four categorized spelling errors. This improvement was clearly shown in table 2 and ;&gur B 2
%

%

(omission,substitution,insertion and transposition). 2 Ve \
R N | 4 -| Formatted: Font: Ti
. . ’ : ; : : Times New Roman, 12 pt,
.Table2 :FrequencyofspellingerrorsmadebystudentsaccordingtoOSIT(Post-Data) ’ {Bold, Not Italic }
A Y k
Gender Omission Substitution Insertion iy, | Transposition
b, Wl
Male 15/100 8/100 2/100
Female 6/100 7/100 A 1/100
Total 21/100 15/100\’” “// 197100 3/100
& ° %/ i
Percentage 21% 15% | 19% 3%
& i ) . ‘ 4
[FrequenciesofspelIingerrorsmadebystudent b Percentageofspellingerrors :,_,,«{Cc)mment [NA73]: This should be checked. |
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6. DISCUSSION

_—

According to the post data presented in table 2 and figure 5 and 6, there is a decrease in all
fourcategoryofspellingerrorssuchasomission,substitution,insertionandtranspositionsinstudents’
written work. At the beginning of the study, omission, substitution, insertion andtranspositions
were the common spelling errors in their written work. This study also proves thatuntil‘'students
are not aware of phonemic awareness, it is common for them to make substitution,repetition,
insertion, omission and try to invent the new spelling of their own. Readers withphonological
processing weaknesses also tend to be the poorest spellers (]Cassar, Treiman, Moats,Pollo, &
make lots of spelling errors. It is evident that after the intervention the spelling errors ofomission
reduced to 21% from 93% by taking the highest success, followed. by insertion errorsfrom 51%
from 19%. With regard to substitution and transposition there is a.noticeable reductionin spelling
errors,  substitution 15%from46% and -transposition dropped to 3% from 14%
aresignificantlyreducedandnoticeablecomparedtopre-data. Fromthedataanalysisshownaboveinthe
form of graph and pie chart, the frequeney of spelling errors made by students according
toOSITisreducedalot. Itcanbeseenthatthestudentsmadeanimprovementaftertheintervention.The
number of spelling errors made by students as given in the table 2 and the percentage ofspelling
errors in figure 5 and 6 indicated that the students’ improvement got better after threemonths
intervention in each" category. It was found phonemic approach plays important role
inlearningspelling.Besides;thattheletter-
soundsofthewordsplaysanimportantroleinchildren’sspellingskills. Throughthisapproachstudents*‘a
bilityinwordspellingalsoincreasedandnumberof spelling errors were reduced drastically as shown
in the graph and pie chart above.
However,repetitioninwritingthespellingofwordsisimportantenoughforstudentsthatcanbeusedasone

ofthesolutions which can beapplied in theclassroominstruction.
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6.1 Comparingpre-baselineDdataandPpost-interventionDdata
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[TabIeSIComparisonoferrorsbeforeandafterintervention

Beforelntervention AfterIntervention ) \ { Formatted: Font: Bold, Highlight
— { Formatted: Font: Bold, Highlight
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Male 50/100 | 26/100 | 32/100 | 8/100 15/100 | 8/100- ﬂlOO 2/100
Female 43/100 | 20/100 | 19/100 | 6/100 6/100 | 7/100 |8/100. | 1/100
Total 93/100 | 46/100 | 51/100 | 14/100 |21/100 f5/1\00 13/100 3/100
Percentage | 93 46 51 14 21 19 3
“Insertion | Transposition
Differences in percentage after | 72% 2% 11%
Intervention B,

P

3

A
2, h

DIFFERENCESINPERCENTAGEAFTER

11
|

Omissio Substitution Insertion Transposition

97\._%'D|fference5|npercentageafterlnterventlon

%,
“The table 3 shows the comparison of frequency of spelling errors before and after
ervention. Thenumber oferrorswerehighinall fourcategory of spellingerrors

beforetheinterventionwiththe total of 93 omission, 51 insertion, 46 substitution and 14

transpositions respectively.

Afterthreemonthsofinterventionusingfourappropriatespellingstrategies(homophones,phonemic,
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“i” and “e” getting right and systematic error correction, there is a significant improvement
instudents’spelling. Thestudentshavedrasticallyreducedspellingerrorsinthegivencategoriesvizomis

sionwith21errors,insertion19,substitution15andtranspositionreducedto3correspondingly.

Accordingto(Foorman&Francis,1994)statesthatbyknowingtheknowledgeofaword’sspellingalways

helps in reading of the word. To get the correct spelling, it is essential for the teachers toemploy
appropriate  spelling strategies to learn the word knowledge. Increase :spelling
knowledgeallowsstudentstomakemorecompleteconnectionsbetweenspellingandpronunciationsof
words.This correlational data is supported by experimental studies showing that -spelling
instructionimprovesreadingperformance(e.g.,Berningeretal.,1998;Ehri&Wilce,1987;Uhry&Sheph

erd,1993). Overall, spelling is an instructional tool that can’help- students understand the

alphabeticwritingsystemand its’relationshipto spokenlanguage:

Similarly, the figure 7 shows that the overall differences:of frequency of spelling errors in
fourcategories in percentage after intervention. The:omission was improved by 72%, followed
byinsertion with 31 %, substitution with 31% and transposition with 11% respectively comparing

tobeforeintervention ofstrategies.

Inordertoreducethespellingerrors, itisimportanttoletstudentsusetheunit’swordlisttostudythe - words
carefully. They also should practice writing the difficult words at home many times toremember
the words correctly. In addition, let” the students listen to words carefully and try
todifferentiatebetweenlettersounds.Otherrecommendationsforeducatorsarethatspellinginstruction
can be integrated intos,other subject areas. It would be of great help if other
subjectteacherstoocouldfollowthesystematicruletoteachspellingsothatspellingerrorsofthestudents
will be reduced. Some teachers feel that spelling is not an essential component in the
curriculum.Spelling'is a crucial element not only in fluency and reading comprehension, but also
in theentirecurriculum in all subjects. This is because when teaching spelling, teachers tend to

look for thebestand effectiveapproaches fortheirstudents.

6.2 BenefitoftheRresearch

An action research is an approach that allows the educators to improve professionally and has

apotentialtobringprogressinthepracticethey putinforthedevelopmentof students’learning.

34 |Pag

_-| Comment [NA77]: This should be checked (in
the References).

-1 Comment [NA78]: This should be checked (in
the References).




Throughthisactionresearch,theresearchergainedlotsofexperiencesandprofessionalinsightonhow to
carry out action research henceforth. Moreover, employing effective spelling

strategiesreducesspelling errorsinstudents’written task.

7_CONCLUSION

Grade three students of Gedu HSS has high spelling errors in their short essay‘writing which
isconsideredacriticalissuethatneedstobelookedat. Accordingly,theresearchpresentedemployingeffe
ctiveteachingspellingsuchashomophones,phonemic,gettingthevowels”e”and“i” in the.right order
and systematic error correction approaches have adopted to reduce spellingerrors. Moreover,
Primary English teachers of Gedu HSS must be more equipped and trained todevelop student’s
English language skills equally in order to bridge the poor.writing skills instudents that leads to
many spelling errors in their writings. Further, more attention must be paidin vowel using and
multi-syllabic words. Additionally, the hope of the researchers.to continue toinvestigate the
spelling instructional needs of not only with“grade three students but can beexplored with
different sample groups to improve spelling errors of the students. Instruction inspeech-
soundawarenessreducesandalleviatesreadingandspellingdifficulties(Adams,Foorman, Lundberg,

& Beeler, 1998; Gillon, 2004; NICHD, 2000; Rath, 2001). \Teaching speech soundsexplicitly and

directly also accelerates learning of the alphabetic code. Therefore, classroominstructionfor

beginning readersshould include phonemeawarenessactivities.
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APPENDICES

Appendix

AQuestionnaireonattit

Foreachstatementbelowpleaseticktheoptionthatmostaccuratelyreflectsyourpersonalopinion.SA=St

rongly Agree,A=Agree,Neutral, D =Disagree, SD=StronglyDisagree.

Statement SA SD
1 | Gradethreestudentsmaketoomanyspellingerrors.
2 | Studentslosemarks becauseof theirpoorspelling.
3 | Poorspellingmakesstudents‘writingdifficulttoread.
4 | Spellingisimportantandneedsmoreattention.
Iwould liketo teach spelling, butldo not know:thebestway
5 |todoit.
6 | TheEnglish spellingsystem doesnot haveclearrules.
7 | Students'carelessnessisthemaincauseofspellingerrors.
8 Thereisarelationshipbetweenspellingandstudents'reading
andwritingabilities.
9 Students'poorreadingandwritingproficiency arethecause
ofstudents' poorspelling.
Itisdifficult toteach spelling,soldonot paymuch attention
10 | toit.
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ItemQuestionnaireonpractices ( Formatte: Highight

Pleasechoose fromtheitemsbelowthe

optionthatmostaccuratelyreflectsyourcurrentpracticeinspelling instruction. If you
useotherstrategies, pleaseexplainthem on thelines below.
Statement

Always | Often | Sometimes [ Never

1 | Imakestudentscopynewwordstheylearnintheirnotebooks.

2 | lask students tomemorizewords byletters orsyllabus.

3 | Iteachthe spellingsofnew wordsconstantly

39 |Pag



4 | Irevisespellingofnewwordsbeforestudentwritesthewords.
5 | ldevote partofmylessons toteaching spelling.
Imakestudents practicethespelling of
6 | thewordstheymisspellby copying them afew times.
Iteachcommonspellingpatternsthatcanbegeneralized and
misspell such as calender for calendar,their for their,truly
7 | fortruly.
Idrawstudents' attentionto irregularspellingand silent
8 | letters.
9 | laskstudentstomemorizewordsascompletewholes.
| make students practice minimal pairs
10 | (broom,bloom,glow,grow,safe,save)

AppendixC,
Statement SA SD
1 | Gradethreestudentsmaketoomanyspellingerrors. 5
2 | Studentslosemarks becauseof theirpoorspelling. 5
3 | Poorspellingmakesstudents'writingdifficulttoread. 5
4 | Spellingisimportantandneedsmoreattention. 5
Iwould liketo teach spelling, butldo not know thebestway
5 | todoit:
6’| TheEnglish spelling systemdoes not haveclearrules.
7 |*Students'carelessnessisthemaincauseofspellingerrors.
) Thereisarelationshipbetweenspellingandstudents'reading
andwritingabilities. 5
9 Students'poorreadingandwritingproficiencyarethecause
ofstudents' poorspelling. 2
Itisdifficult toteach spelling,soldonot paymuch attention
10 | to it. 3
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Resultsforattitudesquestionnaire

Foreachstatementbelowpleaseticktheoptionthatmostaccuratelyreflectsyourpersonalopinion.SA=St

rongly Agree,A=Agree,Neutral, D =Disagree, SD=StronglyDisagree.

Pleasechoose
fromtheitemsbelowtheoptionthatmostaccuratelyreflectsyourcurrentpracticeinspelling instruction.

If you use otherstrategies, pleaseexplainthem on thelines below.

Statement Always. | Often | Sometimes | Never

1 | Imakestudentscopynewwordstheylearnintheirnotebooks. 5

2 | lask students tomemorizewords byletters orsyllabus. 2

3 | Iteach thespellings ofnew wordsconstantly 5

4 | Irevisespellingofnewwordsbeforestudentwritesthewords. 3 2

5 | ldevote partofmylessons toteaching spelling. 1 2 2
Imakestudents practicethespelling of

6 | thewordstheymisspellby copying them a fewtimes. 5
Iteachcommonspellingpatternsthatcanbegeneralizedandmiss
pellsuchascalender forcalendar,theirfortheir,trulyfor

7 | truly. 1 4
Idrawstudents’ attentionto irregularspellingand silent

8 | letters. 2 2 1

9 |“laskstudentstomemorizewordsascompletewholes. 1 2 2
| make students practice minimal pairs

10 |/(broom,bloom,glow,grow,safe,save) 4 2
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Chooseonetopicgivenbelowandwrite an essay about 150words.

1. Myschool
2. Myfavouritefruit
3. Myfavouritebook

4. Myhobby
5. Mymother
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