
 

 

Importance of Home in the Literacy 
Process of Child 

 

Abstract: 

A type of human service known as an intergenerational program (IGP) involves regular, planned 

contacts between people of different ages for the benefit of all participants. Children enter school 

with widely variable levels of emerging literacy, and it is generally known that these levels are 

an important indicator of subsequent literacy and, consequently, of academic performance in 

general. Children's early competency development is significantly influenced by the home 

learning environment. Children's language comprehension and production are particularly tightly 

related to the early home literacy environment (HLE), which is made up of all literacy materials 

and family interactions that enhance children's linguistic and literacy learning. Shared reading is 

a crucial component of the HLE and should begin in a child's early years and become a regular 

part of family life. However, little research has been done on the impact of the HLE and a child's 

interest in literacy on later literacy skills. In this review study, we investigate the importance of 

Home in the literacy process of child and how different aspects in home effect the literacy 

capability of child. 

1. Introduction: 

A type of human service known as an intergenerational program (IGP) involves regular, planned 

contacts between people of different ages for the benefit of all participants [1]. Intergenerational 

program include volunteers of all ages in a range of activities and have been around for 40 years 

in a number of nations. They typically result from practical worries about fostering 

intergenerational connections, establishing and supporting community activities, and enhancing 

social cohesion. Intergenerational program seek to enhance emotional and social development, 

increase interaction and understanding, build meaningful relationships, and further a variety of 

educational or communal aims [2-4]. Before they face the formal literacy curriculum when they 

start first grade, informal literacy is crucial in preparing children for reading. There are 



 

 

possibilities to impart reading practices and behaviors at a young age during regular parent-child 

interactions and in contexts like pre-kindergarten and kindergarten. According to Piasta (2020), 

"efforts to assist the development of emergent literacy have garnered substantial attention 

recently." Literacy perspectives "indicate that strengthening early childhood experiences can set 

children on the path to reading success."[5] 

Children enter school with widely variable levels of emerging literacy, and it is generally known 

that these levels are an important indicator of subsequent literacy and, consequently, of academic 

performance in general [6, 7]. These various emergent literacy levels must be influenced by both 

hereditary and environmental variables. The significance of HLE has been the subject of 

numerous prior researches, although the findings have not always been reliable. Sénéchal and 

LeFevre (2002) identified two routes from the home environment to school literacy: direct 

instruction is essential for coding-related skills like letter knowledge, phonological awareness, 

and word recognition, while shared storybook reading is particularly important for enhancing 

oral language and comprehension skills [8]. Recent research has shown that this is a major 

oversimplification and that the connection between HLE and child attainment is far more 

intricate and multifaceted. Early studies on the subject run the risk of considering kids as passive 

information consumers and ignoring the importance of kids' involvement and enjoyment in early 

reading activities. According to recent research, parents modify the type and quantity of literacy 

experiences they offer based on their child's ability. Additionally, when parental abilities are 

taken into account, the link between HLE and child attainment is dramatically reduced, 

indicating that the association may be partially explained by genetic similarities in children's and 

parents' cognitive ability[9-11] 

The impact of the HLE and a child's interest in literacy on later literacy skills has bee 

investigated in some earlier research. According to Martini and Sénéchal [12], after controlling 

for HLE and parent socioeconomic position, a child's interest in letters predicts their 

understanding of the alphabet. In their study of the influence of the HLE and reading interest on 

developing literacy skills, Frijters et al [13]found that both exhibit independent influences on 

vocabulary and letter sound knowledge. In this study, Frijters et al. do not account for the 

parents' background traits. This could be extremely important since, as was previously said, the 

relationship between HLE and literacy outcomes may be substantially explained by hereditary 



 

 

traits that parents and their children share[10, 14]. Children's linguistic development is supported 

from an early age on by the Home Literacy Environment (HLE), which includes shared reading 

routines in families and various indicators of a literacy-orientated learning environment, 

including the number of books in a home and parental attitudes toward reading. Additionally, 

some studies suggest that the HLE may have an impact on children's development in other areas, 

particularly in relation to their social and emotional skills. Single studies imply that shared 

reading directly helps to children's socioemotional learning because the HLE and shared book 

reading, in particular, provide opportunity to interact with kids about the socioemotional 

experiences of book characters [15-17]. 



 

 

 

Figure 1 Child literacy development at home[18] 

2. Environment For Literacy of Child At Home:  

Children benefit from reading in their growth. In order to create techniques to encourage 

children's literacy development, researchers have been examining the variables that affect 

children's literacy development. HLE is one of the aspects that have been examined the most 

among the many others that affect children's literacy development [19]. HLE mainly refers to the 



 

 

material resources that families give for their kids as well as the family activities that encourage 

language development in kids, such as family books, literacy-strengthening activities between 

parents and kids, library visits for kids, etc [19]. HLE has a good effect on children's literacy 

development in the setting of alphabetic language, according to numerous researches on kids 

with typical hearing levels. Children with typical hearing levels have also come to similar 

findings in the Chinese environment [20-26]. 

Since this is now widely accepted, research has moved past attempts to prove that environmental 

influences have an impact on reading development over the past 20 years. Recent research 

employs a variety of metrics to identify the most important environmental influence indicators 

and show how they affect various language and literacy development components. The home 

literacy environment is not a straightforward concept; rather, it includes a variety of behaviours, 

viewpoints, and values that function at various developmental levels and are in turn influenced 

by the child's cognitive and motivational traits [27]. 

According to some researchers, socioeconomic class primarily functions as a predictor of 

parental reading attitudes, which in turn predicts the kinds of interactions parents have with their 

kids and those kids' early interest in reading. The development of children's language and 

emergent literacy skills—the building blocks of reading and writing, which are highly predictive 

of subsequent educational success—may be influenced significantly by these HLE activities and 

child motivational variables. Although the HLE's involvement in the development of 

phonological awareness is not yet clear, a growing body of research suggests that exposing 

young children to storybooks in the preschool years can help them build their vocabulary, 

morphosyntax, and motivation to read independently [28]. 

Additionally, parental education of letters and words explains the variations in each child's prior 

understanding of print functions and forms at the time of enrollment into school. Researchers and 

educators are consequently very interested in the role of the HLE in the language and reading 

development of kids who are at developmental risk for reading difficulties [29, 30]. 



 

 

 

Figure 2 Home Literacy Environment 

1.1. The impact of mentalizing, expressive verbal ability, print exposure, 

and the home literacy environment on third- and fourth-graders' 

reading comprehension: 

Children who grow up in homes with a strong literacy culture typically have superior reading 

comprehension. This association is assumed to be indirect for children in the upper elementary 

grades. Inouk E. Boerma et al provide a hypothesis in which exposure to print and higher order 

language and cognitive skills in children—such as expressive verbal ability and mentalizing 

ability—ran this relationship. In their correlation study, which included 117 children aged 8 to 

11, we discovered two indirect relations—exposure children's to print and their mentalizing 

skills—as well as a direct relationship between the home literacy environment and reading 

comprehension. No substantial indirect relationship through the use of expressive language was 

found. They indicated that children's home literacy environments continue to influence how well 

they read in the upper primary school grades. Even if their kids can read independently, parents 

should continue to foster a culture of literacy in their kids because there is evidence linking this 

to improved reading comprehension, reading behaviour, mental processing speed, and linguistic 

expression [31]. 

1.2. Role of Home Language and Literacy Environment on Children's 

Language Development : 



 

 

Numerous studies have found that exposing kids to a variety of rich language and literacy 

experiences at home, including sharing books, including them in conversations, and using child-

directed speech that includes recasts, extensions, and reformulations of the kid's utterances, helps 

kids develop their language and literacy skills. As a result, it is important to distinguish between 

quantitative and qualitative components of language and literacy exposure. The quantity of 

language and literacy exposure, which has been linked to children's language and literacy 

development, includes, among other things, children's more casual experiences with literacy and 

literacy-related material (e.g., the availability of books at home, the frequency of shared book 

reading) [32-36]. 

In particular, a varied and complex language input, a high level of decontextualization from the 

present, asking open-ended questions, elaborating on the child's comments, and interacting in a 

responsive manner that adapts to the child's needs are related to children's language 

development. The quality of language exposure during shared book reading is also highly 

relevant to children's language development [31, 37, 38]. 

For instance, Lehrl et al. (2012) demonstrated that differences in children's language 

development over the following year were explained by both book exposure and the quality of 

parent-child interactions during a shared book reading situation (e.g., asking open-ended 

questions and using stimulating language), as measured when children were 3 years old; 

however, the correlations between pertinent elements of the home language and literacy 

environment were only low to medium, and differential effects were observed for vocabulary and 

grammar [31, 35-39]. 

 

2. Intergenerational issues with literacy and poverty in developing nations: 

A rising area of research on kids, parents, and families deals with the effects of low literacy and 

poverty on future generations. This concern for the negative effects of long-term poverty and the 

link between it and literacy is reflected in federal policy initiatives. Research on families and 

literacy, specifically the impact of parental literacy and parent-child literacy interactions on 

children's academic performance, frequently discusses the effects of poverty and low literacy. 

Over the past ten years, research on the effects of low literacy on kids and families has grown 

significantly. According to numerous additional studies, low literacy is associated with low 



 

 

productivity, high unemployment, low incomes, and high welfare dependency rates. Suggestion, 

insinuation, and data have all suggested a connection between poverty and low literacy [40-51] 

3. Intergenerational education via a session on digital literacy: 

Learning for the twenty-first century, where prevalent literacy practises are increasingly 

mediated by digital networks, new media, and digital skills, has been the focus of educational 

discourse during the past ten years . The competencies necessary for success in the twenty-first 

century and the various subject areas through which these competencies may be taught have been 

the focus of research on youth and digital literacies in particular , as well as how young people 

are participating in digital cultures outside of schools [52]. 

4. What Does the Community Think of Intergenerational Practice? 

The numerous changes that older adults experience raise their risk of social isolation and 

loneliness. Due to the anticipated advantages of generations interacting, intergenerational 

programmes for elderly individuals and young children may be able to overcome this gap. Gail 

Kenning et al investigate whether there is a demand in the neighbourhood for intergenerational 

programming for senior citizens living in communities. A QR code or URL was used to enable 

access to an online survey that was disseminated via social media, the networks of the study 

team, and snowball recruiting. Potential participants in a trial intergenerational programme 

scheduled for the Sydney, Australia, Eastern Suburbs in 2020 had semi-structured interviews. 

The interviews were subjected to theme analysis. The poll was completed by almost 250 persons, 

and parents of small children (10) and older adults (10) participated in 21 interviews (11). All of 

the participants, according to the statistics, were in favour of intergenerational programmes, but 

opinions about who would benefit and how much varied. The study brought attention to issues 

that must be taken into account when creating successful and long-lasting intergenerational 

programmes. Accessing those members of the community who are most socially isolated and 

lonely, for instance, was noted as a major issue [53].  

5.  How to Encourage Your Child's literacy Development at Home: 

Nursery rhymes are particularly beneficial for the language and early literacy development of 

young children. To expose your youngster to more language, read aloud or play audiobooks at 

home. Display a variety of prints throughout your home. Your home's items should be labelled. 

This can demonstrate the value of writing, reading, and language. Give your youngster 



 

 

background information on a subject. Discuss daily events with your child, show her 

photographs, and tell her stories[42, 54-56]. 

Play word games with older kids, discuss word definitions, and point out new or unusual terms 

while you read aloud. Before, during, and after reading aloud, ask questions. This may aid in 

your child's ability to concentrate on the story's concepts. Examine the book's cover before 

beginning to read, and then speculate about what might occur. Ask him any questions he might 

have while you read. Talk about what happened after reading. Ask your youngster to summaries 

the story and make connections to his prior knowledge or personal experiences [57, 58].  

Engage in dialogue with teenagers, provide a space that is rich in literacy, and set a good 

example by reading aloud to them. Discuss your studies, publications, or current affairs. Inquire 

about their reading habits and engage in book discussions. Have a lot of reading material that is 

age- and grade-appropriate lying around your house. Set a positive example for others by reading 

frequently[18, 59-62]. 

Conclusions: 

An intergenerational programme (IGP) is a type of human service that incorporates regular, 

scheduled interactions between persons of different ages for the benefit of all participants. It is 

well recognised that children's levels of emerging literacy when they first start school are 

significant predictors of eventual literacy and, subsequently, of overall academic performance. 

The learning environment at home has a big impact on a child's early competency development. 

The early home literacy environment (HLE), which is made up of all literacy materials and 

family interactions that support children's linguistic and literacy learning, is particularly closely 

tied to the children's language comprehension and production. A key element of the HLE is 

shared reading, which should start in a child's early years and become a regular part of family 

life. The effect of the HLE and a child's interest in literacy on later literacy skills hasn't received 

much research, though. In this review study, we explore the role that the home plays in a child's 

literacy development and how various factors in the home affect a child's ability to read. 
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